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Oliver’s	Framework	for	Blended	Instruction	

	
DIMENSION	1:	Instruction	

I.A. Domain: Indicator: Instruction: Learning Environment 
I.A.1. 

Standard: The instructor promotes a secure and engaging digital learning environment for all learners by exhibiting 
classroom management skills.   
Value Judgment:  The instructor manages an organized and stimulating classroom setting with clear expectations for 
learner behavior, where learners are encouraged to participate in a learning community, and where mutual respect, in both 
direct person-to-person and in digital communication, is modeled.  The instructor purposefully plans and manages the 
classroom environment to establish and support learner motivation by addressing Maslow’s hierarchy of needs (as they 
apply to instructional settings) in promoting a sense of safety, belonging, esteem for self and others, and self-actualization 
(Bailey & Pownell, 1998).  

I.A.2. 
Standard:  The instructor implements a variety of instructional strategies to engage all learners. 
Value Judgment:  The instructor creates a learner-centered environment by engaging and personalizing learning for all 
learners. Scaffolding, increasing learner choice, and differentiating modes of learner responses by using blended learning 
to integrate digital resources, are a few of many possible strategies.  Others may include, but are not limited to, direct 
instruction, cooperative learning groups, discussion, modeling, think-alouds, guided practice etc. 

I.A.3. 
Standard: The instructor teaches and models digital citizenship, to include Internet safety, and promotes learner 
investigations of ethical issues as they relate to technology and society. 
Value Judgment:  The instructor implements learner-centered strategies that provide equitable access to digital resources 
allowing learners to practice digital citizenship including digital etiquette with responsible and safe use of technology and 
information.  Safe, legal and ethical use of digital information is taught, including respect for intellectual property and 
documentation of sources.  

I.A.4  
Standard:  The instructor teaches learners procedures for managing technical resources. 
Value Judgment:  Procedures for managing and operating technical resources are seamlessly integrated into daily 
instruction in order to minimize learner frustration in utilizing the embedded technology to achieve learning goals.   

I.B. Domain: Indicator: Instruction: Facilitator 
I.B.1. 

Standard:  The instructor prepares learners to be active participants in their own learning. 
Value Judgment:  The instructor models expectations through concrete examples that lead learners toward higher levels 
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of achievement. 
I.B.2.  

Standard:  The instructor implements teaching strategies that are learner-centric. 
Value Judgment:  Learners are actively engaged in a learner-centric experience that challenges learners within their 
individual Zones of Proximal Development (Vygotsky, 1987)  through strategies such as experiential learning , problem-
based-learning, and cooperative learning groups, etc. 

I.B.3.  
Standard:  The instructor provides clear instructions and expectations for different types of assignments requiring 
learners to respond in multiple formats. 
Value Judgment:  Instructions and expectations for different types of assignments and different modes of learner 
responses are explicitly detailed, well-organized and clear in order to promote learners’ ownership of their learning.   

I.B.4.  
Standard:  The instructor establishes and maintains a positive and caring rapport with learners. 
Value Judgment:  The instructor’s interactions with learners are positive, caring, and conducive to fostering a sense of 
security and confidence in learners that encourages them to take charge of their own learning. 

I.C. Domain: Indicator: Instruction: Assessment 
I.C.1. 

Standard:  The instructor provides feedback and assessment results to the learner in a timely manner. 

Value Judgment:  The instructor provides instructionally purposeful and focused feedback that is individualized, 
constructive and specific to instructional goals.  The feedback is timely and provides actionable steps learners can take to 
improve academic performance and considers the needs of diverse learners. 

I.C.2.  
Standard:  The instructor assesses learner work in alignment to course objectives. 
Value Judgment:  Assessment of learner work is based on clearly defined criteria that are tightly aligned to instructional 
objectives and provided in a rubric that takes into account diverse and personalized learning needs, and the instructor 
provides learners with results in a timely manner. 

I.C.3.  
Standard:  The instructor conducts and analyzes formative and summative assessment data sets and makes 
individualized instructional decisions based on assessment data. 
Value Judgment:  The instructor gathers and analyzes data from formative and summative assessments, identifies 
individualized learner needs from assessment data, and implements timely adjustments and/or differentiation of 
instruction to meet the diverse needs of learners. 

I.D. Domain: Indicator: Instruction: Current Knowledge 
I.D.1. 

Standard: The instructor demonstrates the use of a variety of methodologies consistent with best practices for blended 
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instruction. 
Value Judgment:  The instructor engages learners in methodologies supported by current research in best practices for 
blended instruction, such as simulations, discussions, project-based learning etc. 

	
DIMENSION	2:	Professional	Responsibilities	

II.A. Domain: Indicator: Professional Responsibilities: Conduct 
II.A.1. 

Standard: The instructor models consistent use of organizational policy and procedure as they relate to digital media. 
Value Judgment:  The instructor leverages and models appropriate use of digital and social media in order to increase 
digital literacy among learners; follows organizational guidelines for social media; ensures social media activity to protect 
the organization’s reputation; ensures digital images and documents are free of defamatory, slanderous, and offensive 
content; and ensures that digital resources used are both cited appropriately and permissible under copyright laws. 

II.A.2.  
Standard: The instructor exhibits ethical behaviors associated with electronic media. 
Value Judgment:  The instructor’s images, posts and comments reflect professionalism and good judgment in 
accordance with local policy, model and promote positive digital interactions for learners, and promote positive digital 
interactions among learners. 

II.A.3. 
Standard: The instructor follows organizational protocols as defined by policy and procedure in circumstances involving 
issues of learner safety or academic honesty. 
Value Judgment:  The instructor immediately opens dialogue with administration on issues concerning learner safety or 
academic honesty; ensures all documentation is current and valid; and ensures FERPA privacy standards are maintained. 

II.A.4. 
Standard: The instructor models appropriate language, pronunciation, spelling and grammar. 
Value Judgment:  The instructor demonstrates consistent use of appropriate language, pronunciation, spelling and 
grammar in all learner, parent, mentor and collegial communication. 

II.B. Domain: Indicator: Professional Responsibilities: Current Knowledge 
II.B.1. 

Standard: The instructor participates in professional collaboration with colleagues. 
Value Judgment:  The instructor seeks out and actively participates in professional collaboration with colleagues in a 
manner that exceeds the organization’s minimum expectations by contributing to collaborative forums, actively 
participating in professional learning communities, and informally collaborating regularly with colleagues in an ongoing 
basis, for example. 

II.B.2. 
Standard: The instructor stays apprised of trends and current research in blended learning. 
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Value Judgment:  The instructor actively researches and stays engaged in the field of blended learning in order to 
remain aware of emerging trends and practices that may benefit classroom procedures. 

II.B.3. 
Standard: The instructor implements strategies for promoting and monitoring academic integrity. 
Value Judgment:  The instructor employs current strategies to promote and monitor academic integrity in a blended 
environment.  Specific strategies are well-documented and communicated to learners as a proactive approach to ensure 
academic integrity. 

II.C. Domain: Indicator: Professional Responsibilities: Reflection 
II.C.1. 

Standard: The instructor acts as a reflective practitioner. 
Value Judgment:  The instructor reflects upon and adjusts instruction based on learner performance in reaching 
instructional goals, current research, and professional learning derived from collaboration and professional development 
activities. 

II.D. Domain: Indicator: Professional Responsibilities: Communication 
II.D.1. 

Standard: The instructor communicates information to stakeholders regarding instructional practices and resources used 
in blended learning in a timely manner. 
Value Judgment:  The instructor consistently provides timely information to learners, parents, mentors and stakeholders 
by identifying resources and classroom strategies used in the blended learning environment.  Regular updates of 
classroom practices and resources are provided to parents and mentors in order to promote support for and understanding 
of the learning environment.   

	
		
DIMENSION	3:	Technology		

III.A. Domain: Indicator: Technology: Learners 
III.A.1. 

Standard: The instructor prepares learners to use digital resources in the classroom. 
Value Judgment:  Prior to a lesson the instructor teaches learners how to use a specific software or hardware so that 
frustration with technology will not interfere with learning. The instructor assesses and monitors learner knowledge of 
specific resources necessary for the blended learning environment. 

III. B. Domain: Indicator: Technology: Environment 
III. B.1. 

Standard: The instructor combines strategies from both the digital and traditional environments to motivate learners. 
Value Judgment:  Learners are engaged by teaching strategies as the instructor balances traditional techniques, (such as 
lecture, discussion, collaborative groups, etc…) with interactive digital activities that are learner-centric, or the instructor 
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uses technical resources for self-directed learning and strategies in class such as think, pair, share or group work.  
Activities are used to stimulate and encourage independent thinking.   

III.C. Domain: Indicator: Skills 
III.C.1. 

Standard: The instructor possesses the technical skills required of a 21st century digital citizen. 
Value Judgment:  The instructor demonstrates skill operating in the digital environment in alignment with current 
ISTE.NETS standards. 

III.D. Domain: Indicator: Technology: Integration 
III.D.1. 

Standard: The instructor manages technical resources. 
Value Judgment:  Any technical equipment assigned to or present in the classroom is organized so as not to distract 
learners.  In addition to maintaining a current inventory of equipment, the instructor maintains records of learner usage of 
the equipment.  If the instructor is responsible for software updates, all are current. Proper organizational protocols are 
followed for lost, stolen or damaged equipment. 

	
DIMENSION	4:	Planning	&	Preparation	

IV.A. Domain: Indicator: Planning & Preparation: Organization 
IV.A.1. 

Standard:  The instructor plans activities and investigates digital resources prior to execution. 
Value Judgment:  All necessary software and/or plugins are downloaded on equipment prior to a lesson.  All digital 
materials are checked immediately prior to a lesson to ensure they are current and working.  All media is thoroughly 
investigated for appropriateness. 

IV.A.2. 
Standard:  The instructor makes appropriate modifications for: IEP requirements, ADA, IDEA, 504, 508, ESL or other 
individual learner needs. 
Value Judgment:  By making well-documented modifications for digital learning activities that are appropriate for 
academic and cultural needs, the instructor is sensitive to individual emotional and psychological needs. 

IV.A.3. 
Standard:  The instructor communicates expectations. 
Value Judgment:  The instructor provides learners with clear guidance that leads them to achieve lesson objectives using 
a variety of communication methodologies to meet learner and parent and/or mentor needs and preferences. 

		
IV.B. Domain: Indicator: Planning & Preparation: Content Knowledge 

IV.B.1. 
Standard:  The instructor meets all organizational guidelines to qualify as an instructor for the course. 
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Value Judgment:  The instructor demonstrates content knowledge that is current and is delivered in a manner that leads 
to learner engagement and learning.  The instructor holds state endorsements and maintains up to date status for 
completed program specific trainings. 

IV.C. Domain: Indicator: Planning & Preparation: Personalizes 
IV.C.1. 

Standard:  The instructor differentiates outcome goals based on the individual needs of diverse learners. 
Value Judgment:  The instructor plans and prepares for differentiated instruction by analyzing learner performance and 
assessment data and the diverse interests, backgrounds, and needs of individual learners. 

IV.C.2. 
Standard:  The instructor differentiates instruction based on an understanding of the cultural background of the 
individual learner. 
Value Judgment:  The instructor plans and prepares for differentiated instruction based on the cultural diversity of 
individual learners, to include their interests, backgrounds, and specific needs. The instructor takes into consideration a 
learner’s expectations for instructor-learner and learner-learner communication based on the learner’s cultural 
background and language ability. 

IV.D. Domain: Indicator: Planning & Preparation: Resources 
IV.D.1. 

Standard:  The instructor plans the integration of technical resources and digital content into the curriculum in order to 
achieve specific learning goals and outcomes. 
Value Judgment:  The instructor purposefully and strategically plans to efficiently integrate technical resources and 
digital content for instructional purposes.  The instructor plans and implements learning opportunities to build a 
comfortable and engaging learning climate that integrates the traditional and online environments.  The instructor uses 
various media to create a learning experience that provides a safe method for learners to ask or respond to questions. For 
example, learners may choose to respond to questions by polling anonymously rather than in a traditional format with 
raised hands.  Skillful planning and preparation by the instructor is evident since it is necessary to create such a learning 
environment. 

	
DIMENSION	5:	Curriculum		

V.A. Domain: Indicator: Curriculum: Diverse 
V.A.1. 

Standard:  The curriculum provides a variety of opportunities for practice to achieve learning objectives through 
multiple assessment and instructional feedback techniques to address the diverse learning needs of learners. 
Value Judgment:  Assessments include multiple assessment formats, including but not limited to: formal, informal, self-
assessment, formative, and summative.  Modes of learner responses include but are not limited to matching, fill in the 
blank, drag and drop, short response, constructed response, and audio recording, etc.  Feedback methods include but are 
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not limited to automated, personalized, written, verbal, instructor-to-learner, and learner-to-learner, etc….  Other 
interactive or collaborative learning situations may include but are not limited to simulations, peer discussions, journaling 
and research, etc. 

V.A.2. 
Standard:  The curriculum provides opportunities for the instructor to engage learners in learning activities that address a 
variety of learning styles and preferences. 
Value Judgment:  The curriculum includes practice and instructional feedback opportunities designed to address a 
variety of Howard Gardner’s (1983) multiple intelligences focusing on core sensory modalities. The curriculum employs 
a variety of methodologies consistent with best practices for blended instruction, collaborative learning, and multisensory 
learning, which may include but not be limited to discussion, learner-led learning, collaborative learning, 
project/problem-based learning, simulations, journaling, and direct instruction etc…. 

V.A.3. 
Standard:  The instructor includes strategies for technical literacy throughout blended lessons. 
Value Judgment:  Strategies for comprehension within a technical medium are included as part of the curriculum on a 
routine basis in the blended environment to prepare learners to function in a technical environment.  For example, 
learners may use electronic sticky notes to interact with long passages of electronic text as a modification of traditional 
reading comprehension strategies or the instructor has embedded formative assessment for checks for understanding to 
monitor comprehension. 

V.A.4 
Standard: The curriculum incorporates opportunities to explore multiple perspectives representing diverse backgrounds 
that are accurate, free of defamatory representations, and appropriate for the age of learners. 
 Value Judgment: Curriculum materials and content incorporate perspectives aligned to learning objectives that are from 
a variety cultures, to include regional, national, national sub-cultural, and global perspectives; are accurate representations 
of cultural perspectives from current or historical time periods; are free from defamatory or offensive representations of 
cultures; and are appropriate and of interest for the maturity level and age of learners. 

V.B. Domain: Indicator: Curriculum: Accountability 
V.B.1. 

Standard:  The curriculum meets required district, state, and/or national standards. 
Value Judgment:  Detailed documentation is provided that aligns curriculum to all required local, state and national 
standards, and the alignments are clearly organized and accessible to all stakeholders. 

V.B.2. 
Standard:  The curriculum design provides a course outline, overview, or syllabus to learners, parents and/or mentors. 
Value Judgment:  The course outline, overview or syllabus contains thorough and clear explanations of the course 
organization, alignment of course objectives and content to national and local standards, course expectations for learners 
and parents and/or mentors, and information and appropriate citations for course resources. 

V.B.3. 
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Standard:  The curriculum provides course goals and learning objectives that are stated clearly and in a measurable 
format. 
Value Judgment: It is evident through detailed curriculum alignments that course goals and objectives are clearly stated 
and thoroughly addressed during instruction and assessment. Assessments are measurable using both formal and informal 
methods, applying formative, summative and diagnostic strategies. 

V.B.4 
Standard:  Information about how and when to communicate with the instructor is provided within course 
documentation and is accessible to learners, parents, and/or mentors. 
Value Judgment: The course documentation provides easily accessible and clearly stated descriptions detailing the 
processes for contacting the instructor in a timely and uncomplicated manner through a variety of technologies.   

	
DIMENSION	6:	Instructional	Design	

VI.A. Domain: Indicator: Instructional Design 
VI.A.1. 

Standard:  The instructor takes into account the needs of the learners as an audience when designing curriculum by 
providing consistency through an organized classroom in order to minimize extraneous confusion that may exist in a 
blended environment as a result of multiple simultaneous activities. 
Value Judgment: The curriculum is presented in such a way that digital learning opportunities are seamlessly integrated 
as a natural delivery mode for instruction.  Links to required activities are embedded and documents are downloadable 
and available in file formats that allow easy access in all operating systems, and instructions are clear and easily 
accessible, for example. 

VI.A.2. 
Standard:  The instructional design facilitates learner understanding, interaction and engagement through the appropriate 
use of varied instructional approaches and tools such as discussions, quizzes, portfolios, glossary, video content, and self-
assessment opportunities, etc…. 
Value Judgment:  Curriculum design utilizes varied instructional approaches and tools to differentiate instruction which 
allows learners with diverse needs to engage in active learning, rich and varied collaborative learning opportunities, and 
multisensory learning.  This is accomplished through activities such as the use of discussions, interactivities, quizzes, 
portfolios, glossary and video content, and self- assessments, etc… 

VI.A.3. 
Standard:  The instructional design ensures that all content materials and resources created or used comply with 
copyright laws, include citations and/or fair use notices (where appropriate), and were obtained or created for the course 
in a manner that adheres to standards of academic ethics and integrity. 
Value Judgment:  Citations are noted when referencing books, journals, articles, speeches, websites or any other 
copyrighted material used in whole, in part, or modified for use within the curriculum, and the sources of any materials 
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that fall under Fair Use as defined by US copyright law are noted. 
VI.A.4  

Standard:  The curriculum provides opportunities for authentic activities. 
Value Judgment:  Learners have opportunities for authentic research, problem solving, and collaborative interactions. 

VI.A.5. 
Standard: Hardware and software requirements for any resources required outside of class are specified within the 
course documentation. 
Value Judgment: Specific technical information necessary for accessing any curriculum materials assigned for use 
outside of class is clearly stated for learners, parents and/or mentors in a course syllabus, handbook, or other 
documentation, including but not limited to hardware, software, plug ins, browser specifications etc.  

VI.A.6. 
Standard:  Tools or other resources required for viewing course content are provided along with instructions for how to 
use and install them. 
Value Judgment:  Any software or other resources required for interacting with the curriculum are identified clearly and 
consistently, and they are accompanied by explicitly stated instructions for how to install and use them.  Links for 
required downloads are provided in a manner that is easy for learners and parents and/or mentors to locate and install.  

VI.A.7. 
Standard:  Technologies within the curriculum design are used to provide opportunities for assessing mastery through 
formative assessment.  
Value Judgment:   Technologies embedded within the curriculum design or management system such as SCORM 
reporting or Tin Can API-type technologies are capitalized upon to provide data for assessing mastery. The instructor can 
interpret and apply the resulting information to assess learner mastery and modify the curriculum as needed for each 
individual learner. 

VI.A.8  
Standard: Course design meets universal design principles, honors ADA and 504/508 compliance and W3C accessibility 
to ensure access for all learners. 
Value Judgment:  Universal design strategies have been taken into consideration so that learners, regardless of their 
disability, age, reading level, learning style, learning preference, race, ethnicity, or other characteristics, can make use of 
the online resources. 
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Contextual Examples (Rubric) for Blended Framework 
Each value judgment has a supporting set of contextual examples that reference inner-disciplinary and Common Core secondary standards as 
well as ISTE and NET standards (with a supporting alignment document).  The contextual examples provide four levels of instruction: 

•         Level 1 – Emerging – The instructor at this level meets the standard at the most basic level. There is a need for improvement with 
additional support or professional development to prevent learners from lagging behind expected progress. 

•          Level 2 – Expected – The instructor at this level meets the standard in a manner that will maintain students at their current level of 
learning but will not tend to accelerate their progress. 

•         Level 3 – Excellent – The instructor at this level exhibits behaviors that exceed the standard and are likely to help learners accelerate 
beyond the expected rate of progress. 

•         Level 4 – Exemplary – The instructor at this level exhibits behaviors that will allow students who are behind to achieve beyond the 
expected level and students who are at level to accelerate well beyond the average.  This instructor’s work may be used as an 
example exceptional practice. 
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Instruction:	I.A.	Creates	conducive	learning	environment	
I.A.	Domain:	Indicator:	Instruction:	Learning	Environment	

I.A.1.	
Standard:	The	instructor	promotes	a	secure	and	engaging	digital	learning	environment	for	all	learners	by	exhibiting	classroom	management	skills.			
Value	Judgment:		The	instructor	manages	an	organized	and	stimulating	classroom	setting	with	clear	expectations	for	learner	behavior,	where	
learners	are	encouraged	to	participate	in	a	learning	community,	and	where	mutual	respect,	in	both	direct	person-to-person	and	in	digital	
communication,	is	modeled.		The	instructor	purposefully	plans	and	manages	the	classroom	environment	to	establish	and	support	learner	
motivation	by	addressing	Maslow’s	hierarchy	of	needs	(as	they	apply	to	instructional	settings)	in	promoting	a	sense	of	safety,	belonging,	esteem	for	
self	and	others,	and	self-actualization	(Bailey	&	Pownell,	1998).		

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	encourages	students	
to	post	thoughts	and	questions	to	
the	class	online	forum	during	
instructional	activities.		This	medium	
is	one	method	for	asking	questions	
because	some	students	are	more	
confident	when	they	do	not	speak	in	
front	of	the	class,	allowing	them	
time	to	think	through	their	questions	
or	responses.		In	order	to	prepare	
students	for	this	type	of	
communication,	during	face-to-face	
interaction	the	instructor	discusses	
cyber	bullying	so	that	students	
interact	appropriately	and	
understand	the	expectations	for	
electronic	interactions	associated	
with	both	the	digital	and	traditional	
learning	environments.		The	
instructor	models	expectations	for	
proper	grammar	and	avoiding	
jargon,	such	as	“LOL”,	by	responding	
to	student	questions	with	respectful	
communication	in	the	face-to-face	
and	online	environments.		

The	instructor	encourages	students	
to	post	thoughts	and	questions	to	
the	class	online	forum	during	
instructional	activities.		This	medium	
is	one	method	for	asking	questions	
because	some	students	are	more	
confident	when	they	do	not	speak	in	
front	of	the	class,	allowing	them	
time	to	think	through	their	questions	
or	responses.		In	order	to	prepare	
students	for	this	type	of	
communication,	during	face-to-face	
interaction	the	instructor	discusses	
cyber	bullying	so	that	students	
interact	appropriately	and	
understand	the	expectations	for	
electronic	interactions	associated	
with	both	the	digital	and	traditional	
learning	environments.			
	
	

The	instructor	encourages	students	
to	post	thoughts	and	questions	to	
the	class	online	forum	during	
instructional	activities.		This	medium	
is	one	method	for	asking	questions	
because	some	students	are	more	
confident	when	they	do	not	speak	in	
front	of	the	class,	allowing	them	
time	to	think	through	their	questions	
or	responses.			
	

The	instructor	discusses	cyber	
bullying	so	that	students	
communicate	appropriately	when	
interacting	online.	
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I.A.2.	
Standard:		The	instructor	implements	a	variety	of	instructional	strategies	to	engage	all	learners.	
Value	Judgment:		The	instructor	creates	a	learner-centered	environment	by	engaging	and	personalizing	learning	for	all	learners.	Scaffolding,	
increasing	learner	choice,	and	differentiating	modes	of	learner	responses	by	using	blended	learning	to	integrate	digital	resources,	are	a	few	of	many	
possible	strategies.		Others	may	include,	but	are	not	limited	to,	direct	instruction,	cooperative	learning	groups,	discussion,	modeling,	think-alouds,	
and	guided	practice	etc.	

Exemplary	 Excellent	 Expected	 Emerging	

After	5	minutes	of	direct	instruction	
on	mood	and	tone,	the	instructor	
displays	a	video	clip	with	and	
without	sound	to	show	how	the	
lighting,	camera	angles	and	acting	
impact	mood	and	tone	on	a	scene.		
For	practice,	the	instructor	asks	
students	to	analyze	mood	and	tone	
within	a	series	of	digital	clips	by	
completing	a	Venn	diagram	that	
compares	and	contrasts	the	
imagery.		As	a	culminating	activity,	
the	students	work	in	groups,	where	
they	write	and	perform	their	own	
scenes	using	nonverbal	cues	to	
create	imagery.		Within	the	groups	
each	student	has	a	role	specific	to	
his	or	her	learning	style.		For	
example,	students	may	select	to	be	
the	writer,	actor,	videographer,	or	
prop	person.		After	each	group	
performs	the	class	gives	verbal	
feedback	on	the	moods	presented	
by	each	group.	

After	5	minutes	of	direct	instruction	
on	mood	and	tone,	the	instructor	
displays	a	video	clip	with	and	
without	sound	to	show	how	the	
lighting,	camera	angles	and	acting	
impact	mood	and	tone	on	a	scene.	
For	practice,	the	instructor	asks	
students	to	analyze	mood	and	tone	
within	a	series	of	digital	clips	by	
completing	a	Venn	diagram	that	
compares	and	contrasts	the	
imagery.		As	a	culminating	activity,	
the	students	work	in	groups,	where	
they	write	and	perform	their	own	
scenes	using	nonverbal	cues	to	
create	imagery.			

After	5	minutes	of	direct	instruction	
on	mood	and	tone,	the	instructor	
displays	a	video	clip	with	and	
without	sound	to	show	how	the	
lighting,	camera	angles	and	acting	
impact	mood	and	tone	on	a	scene.	
For	practice,	the	instructor	asks	
students	to	analyze	mood	and	tone	
within	a	series	of	digital	clips	by	
completing	a	Venn	diagram	that	
compares	and	contrasts	the	imagery.	

After	5	minutes	of	direct	instruction	
on	mood	and	tone,	the	instructor	
displays	a	video	clip	with	and	
without	sound	to	show	how	the	
lighting,	camera	angles	and	acting	
impact	mood	and	tone	on	a	scene.		
The	instructor	asks	students	to	
complete	a	worksheet	providing	
practice	on	identifying	mood	and	
tone.	
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I.A.3.	
Standard:	The	instructor	teaches	and	models	digital	citizenship,	to	include	Internet	safety,	and	promotes	learner	investigations	of	ethical	issues	as	
they	relate	to	technology	and	society.	
Value	Judgment:		The	instructor	implements	learner-centered	strategies	that	provide	equitable	access	to	digital	resources	allowing	learners	to	
practice	digital	citizenship	including	digital	etiquette	with	responsible	and	safe	use	of	technology	and	information.		Safe,	legal	and	ethical	use	of	digital	
information	is	taught,	including	respect	for	intellectual	property	and	documentation	of	sources.		

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	models	and	discusses	
the	use	of	different	modes	of	digital	
communication	for	different	
messages.	For	example,	email	is	
used	for	private	messages	as	
opposed	to	a	class	announcement	to	
protect	learner	privacy	and	respect	
confidentiality.		Professional	
netiquette	is	modeled	and	corrected	
with	learners.	In	addition,	when	
learners	interact	in	classroom	
forums	using	informal	dialogue	the	
instructor	models	formal	dialogue	
correcting	learner	communications	
in	a	positive	manner.		The	instructor	
monitors	interactions	for	cyber	
bullying	and	follows	organizational	
procedure	if	bullying	occurs.	By	
addressing	these	communication	
styles	directly,	the	instructor	
promotes	and	addresses	ethics	
related	to	digital	citizenship	with	
learners.			
	
In	order	to	have	students	investigate	
ethical	issues	as	they	relate	to	
technology	in	the	21st	century	
students	participate	in	a	problem-
based	learning	exercise	in	which	
they	are	asked	to	provide	a	solution	

The	instructor	models	and	discusses	
the	use	of	different	modes	of	digital	
communication	for	different	
messages.	For	example,	email	is	
used	for	private	messages	as	
opposed	to	a	class	announcement	to	
protect	learner	privacy	and	respect	
confidentiality.		Professional	
netiquette	is	modeled	and	corrected	
with	learners.	In	addition,	when	
learners	interact	in	classroom	
forums	using	informal	dialogue	the	
instructor	models	formal	dialogue	
correcting	learner	communications	
in	a	positive	manner.		The	instructor	
monitors	interactions	for	cyber	
bullying	and	follows	organizational	
procedure	if	bullying	occurs.	By	
addressing	these	communication	
styles	directly,	the	instructor	
promotes	and	addresses	ethics	
related	to	digital	citizenship	with	
learners.		Another	method	for	doing	
this	is	by	examining	learner	safety	
and	security.		The	instructor	leads	
students	in	examining	internet	
safety	and	security	by	
investigating	ethical	issues	as	they	
relate	to	technology	in	the	21st	
century.		The	instructor	also	models	

The	instructor	provides	instruction	
concerning	ethical	issues	as	they	
relate	to	technology	and	society.	
Professional	netiquette	is	modeled	
in	all	communication.		The	instructor	
does	not	use	informal	dialogue	to	
interact	with	learners	but	always	
models	grammatical	correctness.		
Learner	safety	is	a	concern	and	
security	is	addressed	by	the	
instructor	when	learners	interact.		
The	instructor	monitors	interactions	
for	cyber	bullying	and	follows	
organizational	procedure	if	bullying	
occurs.	

The	instructor	has	a	statement	
regarding	digital	citizenship	posted	
in	the	classroom.	The	instructor	
monitors	interactions	for	cyber	
bullying	and	follows	organizational	
procedure	if	bullying	occurs.	
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to	an	ethical	dilemma	involving	
personal	internet	safety	and	the	
ethical	use	of	internet	content.	An	
example	might	be	problems	
associated	with	posting	digital	files	
such	as	music,	images	and	videos	
online	in	social	media.			

and	holds	students	accountable	for	
having	appropriate	references	in	
accordance	with	digital	law	when	
they	incorporate	digital	files	such	as	
music,	images	and	videos	into	class	
projects.		
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I.A.4		
Standard:		The	instructor	teaches	learners	procedures	for	managing	technical	resources.	
Value	Judgment:		Procedures	for	managing	and	operating	technical	resources	are	seamlessly	integrated	into	daily	instruction	in	order	to	minimize	
learner	frustration	in	utilizing	the	embedded	technology	to	achieve	learning	goals.			

Exemplary	 Excellent	 Expected	 Emerging	
When	students	enter	the	classroom,	
they	know	to	select	an	electronic	
device	based	on	the	instructor’s	
notes	on	the	board.		Each	student	is	
assigned	a	number	at	the	beginning	
of	the	school	year,	and	this	number	
corresponds	with	the	number	on	the	
device	(tablet,	laptop,	calculator,	
electronic	response	system)		they	
are	to	check-out	during	class.	

	
When	students	participate	in	
assignments	that	require	learning	
new	software	they	are	not	taught	
the	software	in	isolation	of	the	
curriculum.		For	example,	the	
instructor	creates	an	activity	that	
walks	them	through	use	of	new	
software	while	delivering	the	
content	related	to	the	lesson	
objectives.	In	context,	when	the	
instructor	teaches	students	how	to	
insert	animations	in	a	PowerPoint	
she	simultaneously	teaches	them	
math	content	by	inserting	animated	
numbers	and	pie	charts.		The	
instructor	provides	a	follow-up	
activity	that	uses	the	same	
device/software	in	a	different	
context	within	the	next	week	to	
reinforce	their	use	of	the	new	skill.	
	
Students	also	know	that	class	ends	

When	students	enter	the	classroom,	
they	know	to	select	an	electronic	
device	based	on	the	instructor’s	
notes	on	the	board.		Each	student	is	
assigned	a	number	at	the	beginning	
of	the	school	year,	and	this	number	
corresponds	with	the	number	on	the	
device	(tablet,	laptop,	calculator,	
electronic	response	system)		they	
are	to	check-out	during	class.	

	
When	students	participate	in	
assignments	that	require	learning	
new	software	they	are	not	taught	
the	software	in	isolation	of	the	
curriculum.		For	example,	the	
instructor	creates	an	activity	that	
walks	them	through	use	of	new	
software	while	delivering	the	
content	related	to	the	lesson	
objectives.	In	context,	when	the	
instructor	teaches	students	how	to	
insert	animations	in	a	PowerPoint	
she	simultaneously	teaches	them	
math	content	by	inserting	animated	
numbers	and	pie	charts.	
	
Students	also	know	that	class	ends	
five	minutes	before	the	bell	rings	so	
that	they	can	return	their	technical	
equipment	to	the	appropriate	
charging	port	and	gather	their	
belongings.		

Before	students	begin	use	of	a	new	
device/software,	the	instructor	
walks	the	students	through	how	to	
use	any	new	device/software.		After	
this	orientation,	the	instructor	then	
hands	out	a	worksheet	summarizing	
the	procedure	for	the	activity	using	
the	device	to	interact	with	the	
content	related	to	the	lesson	
objectives.		Each	worksheet	is	coded	
with	the	electronic	device	number	
corresponds	with	the	number	on	the	
device	(tablet,	laptop,	calculator,	
clicker.		The	instructor	embeds	
additional	instructions	about	using	
the	device/software	as	part	of	an	
activity	that	delivers	the	content	
related	to	the	lesson	objectives.		
For	example,	the	instructor	
demonstrates	how	to	by	inserting	
animated	numbers	and	pie	charts	
into	PowerPoint.	The	students	then	
follow	steps	in	a	worksheet	that	
walks	them	through	creating	their	
own	PowerPoints	that	include	
animations	and	pic	charts	as	they	
present	concepts	learned	in	
yesterday’s	lecture.	
	
Students	also	know	that	class	ends	
five	minutes	before	the	bell	rings	so	
that	they	can	return	their	technical	
equipment	to	the	appropriate	

The	instructor	passes	out	electronic	
devices	as	they	are	needed	during	
the	lesson.		The	instructor	
demonstrates	how	to	use	any	new	
device/software.		After	this	
orientation,	the	students	use	the	
device/software	to	interact	with	the	
content	related	to	the	lesson	
objectives.	The	instructor	is	available	
to	troubleshoot	any	problems	with	
the	technology	as	the	students	work	
in	the	content.		Students	hand	the	
devices	back	in	as	they	exit	the	
classroom.		For	example,	the	
students	are	asked	to	create	their	
own	PowerPoints	that	include	
animations	and	pic	charts	as	they	
present	concepts	learned	in	
yesterday’s	lecture.	



Oliver’s Blended Framework for Instruction ©2014 

17	
 

five	minutes	before	the	bell	rings	so	
that	they	can	return	their	technical	
equipment	to	the	appropriate	
charging	port	and	gather	their	
belongings.	

charging	port	and	gather	their	
belongings.		
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Instruction:	I.B.	Facilitates	student	learning	
I.B.	Domain:	Indicator:	Instruction:	Facilitator	

I.B.1.	
Standard:		The	instructor	prepares	learners	to	be	active	participants	in	their	own	learning.	
Value	Judgment:		The	instructor	models	expectations	through	concrete	examples	that	lead	learners	toward	higher	levels	of	achievement.	

Exemplary	 Excellent	 Expected	 Emerging	
Since	students	comprehend	
differently	in	a	digital	environment	
than	traditional	the	instructor	
models	literacy	strategies	that	
encourage	students	to	interact	with	
the	text	(Carr,	2011).		The	instructor	
does	this	by	verbally	explaining	and	
demonstrating	to	students	how	to	
interact	with	digital	media	when	
reading	in	class.		For	example,	the	
instructor	might	have	students	
synthesize	knowledge	by	using	
literacy	strategies	such	as	graphic	
organizers,	using	electronic	sticky	
notes	to	document	connections	or	
themes,	think-alouds,	or	the	class	
may	complete	KWL	charts.			
	
The	instructor	begins	the	semester	
by	having	the	students	practice	
these	literacy	strategies	as	a	class.		
After	the	instructor	collects	enough	
formative	evidence	to	determine	
that	the	students	have	mastered	the	
ability	to	comprehend,	not	just	scan,	
digital	texts,	the	students	work	
independently	and	submit	evidence	
of	their	interactions	with	their	
readings.		The	instructor	shows	
students	that	by	doing	this,	they	
become	better	prepared	for	end	of	

Since	students	comprehend	
differently	in	a	digital	environment	
than	traditional	the	instructor	
models	literacy	strategies	that	
encourage	students	to	interact	with	
the	text	(Carr,	2011).		The	instructor	
does	this	by	verbally	explaining	and	
demonstrating	to	students	how	to	
interact	with	digital	media	when	
reading	in	class.		For	example,	the	
instructor	might	have	students	
synthesize	knowledge	by	using	
literacy	strategies	such	as	graphic	
organizers,	using	electronic	sticky	
notes	to	document	connections	or	
themes,	think-alouds,	or	the	class	
may	complete	KWL	charts.			
	
The	instructor	begins	the	semester	
by	completing	these	literacy	
strategies	as	a	class.		Then	students	
work	in	groups.		After	the	instructor	
collects	enough	formative	evidence	
that	students	have	mastered	the	
ability	to	comprehend,	not	just	scan,	
digital	texts,	they	work	
independently	and	submit	evidence	
of	their	interactions	with	their	
readings.	
	

Since	students	comprehend	
differently	in	a	digital	environment	
than	traditional	the	instructor	
models	literacy	strategies	that	
encourage	students	to	interact	with	
the	text	(Carr,	2011).		The	instructor	
does	this	by	verbally	explaining	and	
demonstrating	to	students	how	to	
interact	with	digital	media	when	
reading	in	class.		For	example,	the	
instructor	might	have	students	
synthesize	knowledge	by	using	
literacy	strategies	such	as	graphic	
organizers,	using	electronic	sticky	
notes	to	document	connections	or	
themes,	think-alouds,	or	the	class	
may	complete	KWL	charts.			
	
The	instructor	begins	the	semester	
by	completing	these	literacy	
strategies	as	a	class.	Then	students	
work	in	groups.			Finally,	they	work	
independently	and	submit	evidence	
of	their	interactions	with	their	
readings.	

The	instructor	models	literacy	
strategies	that	encourage	students	
to	interact	with	the	text	by	verbally	
explaining	and	demonstrating	to	
students	how	to	interact	with	texts	
when	reading	in	class.		For	example,	
the	instructor	might	have	students	
synthesize	knowledge	by	using	
literacy	strategies	such	as	graphic	
organizers,	using	sticky	notes	to	
document	connections	or	themes,	
think-alouds,	or	the	class	may	
complete	KWL	charts.			
	
The	instructor	begins	by	completing	
these	literacy	strategies	as	a	class.		
Then	students	work	in	groups	and	
submit	evidence	of	their	interactions	
with	their	readings.	
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course	testing	that	will	be	done	
electronically,	and	they	take	
ownership	in	their	own	literacy	
strategies	since	they	actively	
participate	in	the	work	rather	than	
passively	read	along.		
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I.B.2.		
Standard:		The	instructor	implements	teaching	strategies	that	are	learner-centric.	
Value	Judgment:		Learners	are	actively	engaged	in	a	learner-centric	experience	that	challenges	learners	within	their	individual	Zones	of	Proximal	
Development	(Vygotsky,	1987)		through	strategies	such	as	experiential	learning	,	problem-based-learning,	and	cooperative	learning	groups,	etc.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	implements	
strategies	that	are	learner-centric	
by	having	students	complete	
authentic	learning	activities.		The	
learning	activities	the	instructor	
assigns	are	aligned	to	individual	
student	needs.		One	method	the	
instructor	might	use,	for	example,	
to	achieve	this	level	of	instruction	is	
by	assigning	personalized	problem-
based	learning	activities.	For	
example,	students	might	
participate	in	creating	their	own	
learning	experiences	through	
accessing	original	sources	of	
information,	synthesizing	a	solution	
to	the	problem,	and	participating	in	
peer	evaluation	of	the	solutions.	
Then	the	instructor	use	the	
principals	of	mastery	based	learning	
to	determine	the	appropriate	level	
of	challenge	in	their	next	
assignment	based	on	assessment	of	
their	current	competency.		The	
instructor’s	goal	is	to	appropriately	
challenge	the	students	without	
overwhelming	them	in	order	to	
meet	students	in	their	respective	
Zones	of	Proximal	Development	
(Vygotsky,1987).		

The	instructor	implements	
strategies	that	are	learner-centric	
by	having	students	complete	
authentic	learning	activities.		The	
learning	activities	the	instructor	
assigns	are	aligned	to	individual	
student	needs.		One	method	the	
instructor	might	use,	for	example,	
to	achieve	this	level	of	instruction	is	
by	assigning	personalized	problem-
based	learning	activities.	For	
example,	students	might	
participate	in	creating	their	own	
learning	experiences	through	
accessing	original	sources	of	
information,	synthesizing	a	solution	
to	the	problem,	and	participating	in	
peer	evaluation	of	the	solutions.	
Then	the	instructor	determines	the	
appropriate	level	of	challenge	in	
their	next	assignment	based	on	
assessment	of	their	current	
mastery.		The	instructor’s	goal	is	to	
appropriately	challenge	the	
students	without	overwhelming	
them	in	order	to	meet	students	in	
their	respective	Zones	of	Proximal	
Development	(Vygotsky,1987).		

The	instructor	implements	
strategies	that	are	learner-centric	
by	having	students	complete	
authentic	learning	activities.		One	
method	the	instructor	might	use,	
for	example,	is	by	assigning	
problem-based	learning	activities.	
For	example,	students	might	
participate	in	creating	learning	
experiences	for	their	group	through	
accessing	original	sources	of	
information,	synthesizing	a	solution	
to	the	problem,	and	participating	in	
peer	evaluation	of	the	solutions.		

The	instructor	implements	strategies	
that	are	learner-centric	by	having	
students	complete	work	in	groups	to	
analyze	the	contents	of	several	
original	sources	of	information	and	
discuss	the	relative	importance	and	
accuracy	of	each	source.		Each	group	
would	then	present	their	findings	to	
the	rest	of	the	class.		
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I.B.3.		
Standard:		The	instructor	provides	clear	instructions	and	expectations	for	different	types	of	assignments	requiring	learners	to	respond	in	multiple	
formats.	
Value	Judgment:		Instructions	and	expectations	for	different	types	of	assignments	and	different	modes	of	learner	responses	are	explicitly	detailed,	
well-organized	and	clear	in	order	to	promote	learners’	ownership	of	their	learning.			

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	encourages	
demonstration	of	mastery	in	a	
variety	of	ways	allowing	students	of	
diverse	backgrounds	and	abilities	to	
achieve	success.		
When	the	instructor	assigns	students	
a	project	they	may	select	from	
several	options	for	their	final	
product	that	address	multiple	styles	
of	learning	and	meet	the	learning	
objectives.		
	
The	instructor	provides	both	oral	
and	written	instructions	for	the	
project,	and	provides	physical	
examples	of	previously	submitted	
work	to	convey	expectations	to	
students.	Instructions	and	examples	
are	stored	in	an	online	repository	for	
later	access	by	learners.	
	
Since	some	students	have	never	had	
this	level	of	flexibility	or	
differentiation	in	the	classroom	the	
instructor	spends	time	thoroughly	
detailing	instructions	and	guidelines	
or	rubrics.	

The	instructor	encourages	
demonstration	of	mastery	in	a	
variety	of	ways	allowing	students	of	
diverse	backgrounds	and	abilities	to	
achieve	success.		
When	the	instructor	assigns	students	
a	project	they	may	select	from	
several	options	for	their	final	
product	that	address	multiple	styles	
of	learning	and	meet	the	learning	
objectives.		
	
The	instructor	provides	both	oral	
and	written	instructions	for	the	
project.	
	
Since	some	students	have	never	had	
this	level	of	flexibility	or	
differentiation	in	the	classroom	the	
instructor	spends	time	detailing	
instructions	and	guidelines	or	
rubrics.		

The	instructor	encourages	
demonstration	of	mastery	in	more	
than	one	way.	When	the	instructor	
assigns	students	a	project	they	may	
select	from	two	or	three	options	for	
their	final	product	that	address	
multiple	styles	of	learning	and	meet	
the	learning	objectives.	The	project	
requirements	support	learning	for	
students	from	most	backgrounds	
and	several	ability	levels	represented	
in	the	class.	The	instructor	varies	
requirements	from	one	project	to	
the	next	so	that	most	learning	styles	
are	addressed	sometime	during	the	
unit.	
	
The	instructor	provides	both	oral	
and	written	instructions	often	
including	a	rubric	for	the	project.		

The	instructor	provides	clear	
instructions	and	expectations	for	all	
assignments	in	both	oral	and	written	
form.	The	instructor	may	not	
address	all	learning	styles	in	the	
same	assignment,	but	generally	
offers	assignments	for	most	learning	
styles	at	some	time	during	each	unit.	
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I.B.4.		
Standard:		The	instructor	establishes	and	maintains	a	positive	and	caring	rapport	with	learners.	
Value	Judgment:		The	instructor’s	interactions	with	learners	are	positive,	caring,	and	conducive	to	fostering	a	sense	of	security	and	confidence	in	
learners	that	encourages	them	to	take	charge	of	their	own	learning.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	makes	every	effort	to	
individualize	instruction	based	on	
students’	personalized	needs	in	
order	to	build	rapport	with	students.	
The	instructor	individualizes	
interaction	with	students	by	greeting	
each	of	them	daily	and	specifically	
commenting	on	a	personal	interest.	
During	parent/guardian	
conversations,	the	instructor	gives	
specific	examples	of	the	student’s	
performance	in	class	and	mentions	
individual	interests	the	student	has	
shared.	
If	students	are	assigned	a	project	to	
meet	specific	objectives,	the	
instructor	allows	flexibility	in	the	
submitted	product,	encouraging	
students	to	apply	the	objectives	to	
personal	interests.	One	way	the	
instructor	builds	rapport	and	
determines	students’	interests	and	
goals	it	to	provide	each	student	with	
a	secure,	personalized	online	journal	
where	the	student	records	learning	
goals	and	any	other	information	the	
student	wants	to	communicate	to	
the	instructor.		Periodically,	the	
students	are	given	time	in	class	to	
update	the	online	journal.		The	
instructor	monitors	the	journals,	
providing	positive	responses	and	

The	instructor	makes	every	effort	to	
individualize	instruction	based	on	
students’	personalized	needs.			
The	instructor	individualizes	
interaction	with	students	by	greeting	
each	of	them	daily	and	specifically	
commenting	on	a	personal	interest.	
During	parent/guardian	
conversations,	the	instructor	gives	
specific	examples	of	the	student’s	
performance	in	class	and	mentions	
individual	interests	the	student	has	
shared.	
If	students	are	assigned	a	project	to	
meet	specific	objectives,	the	
instructor	allows	flexibility	in	the	
submitted	product,	encouraging	
students	to	apply	the	objectives	to	
personal	interests.	

The	instructor	makes	every	effort	to	
individualize	instruction	based	on	
students’	personalized	needs.		
The	instructor	individualizes	
interaction	with	students	by	greeting	
each	of	them	daily.	
During	parent/guardian	
conversations,	the	instructor	gives	
specific	examples	of	the	student’s	
performance	in	class	
	If	students	are	assigned	a	project	to	
meet	specific	objectives,	the	
instructor	designs	the	assignment	to	
address	interests	of	the	majority	of	
the	students.	

The	instructor	makes	every	effort	to	
understand	students’	personalized	
needs.		The	instructor	individualizes	
interaction	with	students	by	
greeting	each	of	them	daily	as	they	
enter	the	classroom.	During	
parent/guardian	conversations,	the	
instructor	gives	specific	examples	of	
the	student’s	performance	in	class.	
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encouraging	students	to	set	
challenging	goals.		The	instructor	
uses	information	from	students’	
journals	to	personalize	instruction	
when	possible.	
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Instruction:	I.C.	Uses	accurate	assessment	
I.C.	Domain:	Indicator:	Instruction:	Assessment	

I.C.1.	
Standard:		The	instructor	provides	feedback	and	assessment	results	to	the	learner	in	a	timely	manner.	

Value	Judgment:		The	instructor	provides	instructionally	purposeful	and	focused	feedback	that	is	individualized,	constructive	and	specific	to	
instructional	goals.		The	feedback	is	timely	and	provides	actionable	steps	learners	can	take	to	improve	academic	performance	and	considers	the	
needs	of	diverse	learners.	

Exemplary	 Excellent	 Expected	 Emerging	
Within	48	hours	the	instructor	
returns	an	assignment	with	the	
following	comments,	“Monique,	
please	see	my	inline	comments	for	
specific	feedback	as	to	why	you	lost	
8	points.		Overall,	you	scored	a	92,	
which	is	posted	in	the	grade	book.		I	
am	proud	to	see	that	you	are	
mastering	the	use	of	the	present	
tense.		You	seem	to	be	challenged	a	
bit	over	when	to	use	the	masculine	
or	feminine	article.	This	is	confusing	
to	many	American	learners	since	we	
don’t	use	this	in	English.		It	might	be	
helpful	when	you	label	items	in	your	
home	to	make	sure	you	include	the	
“el”	or	“la”	with	the	vocabulary	
word.		Great	job!		I’m	looking	
forward	to	seeing	your	culture	
projectJ.”	

Within	48	hours	the	instructor	
returns	an	assignment	with	the	
following	comments,	“Overall,	you	
scored	a	92.		I	am	proud	to	see	that	
you	are	mastering	the	use	of	the	
present	tense.		You	seem	to	be	
challenged	a	bit	over	when	to	use	
the	masculine	or	feminine	article.		I	
hope	to	see	improvement	on	your	
culture	project	in	this	area.		Great	
job!”		

The	instructor	returns	an	assignment	
with	the	following	comments,	“I	am	
proud	to	see	that	you	are	mastering	
the	use	of	the	present	tense.		Your	
grade	is	posted	in	the	grade	book.”	

The	instructor	returns	an	assignment	
with	one	of	several	predetermined	
phrases	that	provide	praise	and	
encouragement.	
For	example,	“You	did	well.		Your	
grade	is	posted	in	the	grade	book.”		
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I.C.2.		
Standard:		The	instructor	assesses	learner	work	in	alignment	to	course	objectives.	
Value	Judgment:		Assessment	of	learner	work	is	based	on	clearly	defined	criteria	that	are	tightly	aligned	to	instructional	objectives	and	provided	in	a	
rubric	that	takes	into	account	diverse	and	personalized	learning	needs,	and	the	instructor	provides	learners	with	results	in	a	timely	manner.	

Exemplary	 Excellent	 Expected	 Emerging	
In	order	to	address	the	course	
objective	of	developing	college	and	
career	ready	literacy	practices	the	
following	standard	is	being	
addressed	as	a	course	objective:	
CCSS.ELA-Literacy.RL.9-10.6	–	
Learners	will	be	able	to	analyze	a	
particular	point	of	view	or	cultural	
experience	reflected	in	a	work	of	
literature	from	outside	the	United	
States,	drawing	on	a	wide	reading	of	
world	literature.	
The	specific	standard	is	measured	
within	multiple	units	of	world	
literature	through	progressive	
chunking	with	levels	of	difficulty	
increasing	over	the	course.		For	
example,	formative	assessment	is	
used	by	asking	learners	to	view	a	20	
second	clip	of	the	movie	Elizabeth	
and	discuss	how	the	world	might	be	
different	today	if	Queen	Elizabeth	I	
didn’t	support	the	Protestant	
Reformation?		A	rubric	would	
require	that	learners	include	one	
significant	cultural	difference	in	16th	
century	England	in	their	discussion	
response	and	current	day.		An	
example	of	a	follow-up	activity	that	
would	reinforce	the	standard	at	a	
deeper	level	would	be	to	discuss	the	
Elizabethan	time	period	and	how	it	

In	order	to	address	the	course	
objective	of	developing	college	and	
career	ready	literacy	practices	the	
following	standard	is	being	
addressed	as	a	course	objective:	
CCSS.ELA-Literacy.RL.9-10.6	–	
Learners	will	be	able	to	analyze	a	
particular	point	of	view	or	cultural	
experience	reflected	in	a	work	of	
literature	from	outside	the	United	
States,	drawing	on	a	wide	reading	of	
world	literature.	
The	specific	standard	is	measured	
within	multiple	units	of	world	
literature	through	progressive	
chunking	with	levels	of	difficulty	
increasing	over	the	course.		For	
example,	formative	assessment	is	
used	by	asking	learners	to	view	a	20	
second	clip	of	the	movie	Elizabeth	
and	discuss	how	the	world	might	be	
different	today	if	Queen	Elizabeth	I	
didn’t	support	the	Protestant	
Reformation?		A	rubric	would	
require	that	learners	include	one	
significant	cultural	difference	in	16th	
century	England	in	their	discussion	
response	and	current	day.		An	
example	of	a	follow-up	activity	that	
would	reinforce	the	standard	at	a	
deeper	level	would	be	to	discuss	the	
Elizabethan	time	period	and	how	it	

In	order	to	address	the	course	
objective	of	developing	college	and	
career	ready	literacy	practices	the	
following	standard	is	being	
addressed	as	a	course	objective:	
CCSS.ELA-Literacy.RL.9-10.6	–	
Learners	will	be	able	to	analyze	a	
particular	point	of	view	or	cultural	
experience	reflected	in	a	work	of	
literature	from	outside	the	United	
States,	drawing	on	a	wide	reading	of	
world	literature.	
Formative	assessment	is	used	by	
asking	learners	to	view	a	20	second	
clip	of	the	movie	Elizabeth	and	
discuss	how	the	world	might	be	
different	today	if	Queen	Elizabeth	I	
didn’t	support	the	Protestant	
Reformation?		Learners	are	asked	to	
include	one	significant	cultural	
difference	in	16th	century	England	in	
their	discussion	response	and	
current	day.		An	example	of	a	follow-
up	activity	that	would	reinforce	the	
standard	at	a	deeper	level	would	be	
to	discuss	the	Elizabethan	time	
period	and	how	it	impacted	the	
writings	of	Romeo	and	Juliet,	by	
William	Shakespeare.		

In	order	to	address	the	course	
objective	of	developing	college	and	
career	ready	literacy	practices	the	
following	standard	is	being	
addressed	as	a	course	objective:	
CCSS.ELA-Literacy.RL.9-10.6	–	
Learners	will	be	able	to	analyze	a	
particular	point	of	view	or	cultural	
experience	reflected	in	a	work	of	
literature	from	outside	the	United	
States,	drawing	on	a	wide	reading	of	
world	literature.	
The	specific	standard	is	measured	by	
asking	learners	to	view	a	20	second	
clip	of	the	movie	Elizabeth	and	
discuss	how	the	world	might	be	
different	today	if	Queen	Elizabeth	I	
didn’t	support	the	Protestant	
Reformation?	The	instructor	awards	
a	completion	grade.	
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impacted	the	writings	of	Romeo	and	
Juliet,	by	William	Shakespeare.		
Learners	would	be	provided	a	rubric	
to	guide	them	in	an	assignment,	
where	they	would	be	awarded	for	
identifying	artifacts	within	scenes	of	
the	play	that	represent	cultural	
influences	from	the	Elizabethan	time	
period	within	the	play.	An	example	
of	a	culminating	activity	would	be	a	
compare	contrast	essay	where	
learners	identify	how	cultural	
influences	manifest	in	authors’	
works	in	two	pieces	of	world	
literature.		Rubrics	for	each	
assignment	would	be	defined	
aligning	point	values	to	expectations	
with	rooted	in	course	objectives	that	
are	aligned	to	standards.	
Personalized	feedback	on	each	
assignment	would	be	provided	
within	48	hours.		For	example,	after	
providing	links	to	examples	of	
thematic	transitions,	the	instructor	
may	ask	that	the	learner	rewrite	the	
essay	using	thematic	transitions	in	
order	to	better	address	the	
expectation	in	the	rubric	addressing	
the	following	standard:	CCSS.ELA-
Literacy.W.9-10.1c	Use	words,	
phrases,	and	clauses	to	link	the	
major	sections	of	the	text,	create	
cohesion,	and	clarify	the	
relationships	between	claim(s)	and	
reasons,	between	reasons	and	
evidence,	and	between	claim(s)	and	
counterclaims.	
	

impacted	the	writings	of	Romeo	and	
Juliet,	by	William	Shakespeare.		
Learners	would	be	provided	a	rubric	
to	guide	them	in	an	assignment,	
where	they	would	be	awarded	for	
identifying	artifacts	within	scenes	of	
the	play	that	represent	cultural	
influences	from	the	Elizabethan	time	
period	within	the	play.	An	example	
of	a	culminating	activity	would	be	a	
compare	contrast	essay	where	
learners	identify	how	cultural	
influences	manifest	in	authors’	
works	in	two	pieces	of	world	
literature.		Rubrics	for	each	
assignment	would	be	defined	
aligning	point	values	to	expectations	
with	rooted	in	course	objectives	that	
are	aligned	to	standards.	
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I.C.3.		
Standard:		The	instructor	conducts	and	analyzes	formative	and	summative	assessment	data	sets	and	makes	individualized	instructional	decisions	
based	on	assessment	data.	
Value	Judgment:		The	instructor	gathers	and	analyzes	data	from	formative	and	summative	assessments,	identifies	individualized	learner	needs	from	
assessment	data,	and	implements	timely	adjustments	and/or	differentiation	of	instruction	to	meet	the	diverse	needs	of	learners.	

Exemplary	 Excellent	 Expected	 Emerging	
	While	students	work,	the	instructor	
collects	formative	data	in	relation	to	
both	students’	individual	content	
and	technical	knowledge	when	they	
interact	with	technology	to	learn	
new	objectives.		For	example,	the	
instructor	may	ask	students	to	use	
an	online	poling	app	with	their	
phones,	tablets	or	laptops	to	
respond	to	a	formative	evaluation	of	
mastery	of	the	lesson	objective	such	
as	analysis	of	a	reading	passage	or	
solving	multistep	equations.	The	app	
provides	the	instructor	with	an	
online	dashboard	that	displays	a	
class	summary	as	well	as	flags	
individual	results	that	indicate	need	
for	additional	support.		In	situations	
when	the	software	does	not	offer	
prescriptive	personalized	learning	
the	instructor	is	prepared	with	
targeted	remediation	or	enrichment	
activities	that	are	assigned	
individually	through	emailed	links	to	
those	activities	based	on	the	
formative	assessment.	For	example,	
student	A	is	assigned	scaffolded	
practice	with	step-by-step	
instructions	for	solving	the	multi-

While	students	work,	the	instructor	
collects	formative	data	in	relation	to	
both	students’	individual	content	
and	technical	knowledge	when	they	
interact	with	technology	to	learn	
new	objectives.		For	example,	the	
instructor	may	ask	students	to	use	
an	online	poling	app	with	their	
phones,	tablets	or	laptops	to	
respond	to	a	formative	evaluation	of	
mastery	of	the	lesson	objective	such	
as	analysis	of	a	reading	passage	or	
solving	multistep	equations.	The	app	
provides	the	instructor	with	an	
online	dashboard	that	displays	a	
class	summary	as	well	as	flags	
individual	results	that	indicate	need	
for	additional	support.		In	situations	
when	the	software	does	not	offer	
prescriptive	personalized	learning	
the	instructor	is	prepared	with	
targeted	remediation	or	enrichment	
activities	that	are	assigned	
individually	through	emailed	links	to	
those	activities	based	on	the	
formative	assessment.	For	example,	
student	A	is	assigned	scaffolded	
practice	with	step-by-step	
instructions	for	solving	the	multi-

While	students	work,	the	instructor	
collects	formative	data	in	relation	to	
both	students’	individual	content	
and	technical	knowledge	when	they	
interact	with	technology	to	learn	
new	objectives.		For	example,	the	
instructor	may	ask	students	to	use	
an	online	poling	app	with	their	
phones,	tablets	or	laptops	to	
respond	to	a	formative	evaluation	of	
mastery	of	the	lesson	objective	such	
as	analysis	of	a	reading	passage	or	
solving	multistep	equations.	The	app	
provides	the	instructor	with	an	
online	dashboard	that	displays	a	
class	summary	as	well	as	flags	
individual	results	that	indicate	need	
for	additional	support.		

The	instructor	implements	software	
in	the	classroom	that	adapts	to	
learner	responses	and	provides	
conditional	releases	that	adjust	to	
student	ability	levels.	



Oliver’s Blended Framework for Instruction ©2014 

28	
 

step	equations	while	student	B,	who	
demonstrated	mastery,	is	provided	
the	same	multi-step	equations	but	
applied	in	the	context	of	chemistry	
problems.		Each	student	is	receiving	
instruction	covering	required	
standards,	only	the	instruction	is	
within	the	appropriate	zone	of	
proximal	development	so	that	it	is	
still	challenging	yet	not	
frustrating.		Similarly,	the	instructor	
assigns	culminating	activities	based	
on	individual	skill	and	multiple	
intelligence	preference.		One	
student	may	be	required	to	do	a	
contextual	multimedia	project	
rooted	in	multistep	equations	such	
as	building	a	illustrated	steps	in	cost	
of	production	of	an	order	for	football	
jerseys	including	base	overhead	plus	
per	shirt	cost.		

	CCSS.MATH.CONTENT.HSA.REI.B.
3	
Solve	linear	equations	and	
inequalities	in	one	variable,	including	
equations	with	coefficients	
represented	by	letters.		

step	equations	while	student	B,	who	
demonstrated	mastery,	is	provided	
the	same	multi-step	equations	but	
applied	in	the	context	of	chemistry	
problems.		Each	student	is	receiving	
instruction	covering	required	
standards,	only	the	instruction	is	
within	the	appropriate	zone	of	
proximal	development	so	that	it	is	
still	challenging	yet	not	frustrating.	

	

CCSS.MATH.CONTENT.HSA.REI.B.
3	
Solve	linear	equations	and	
inequalities	in	one	variable,	including	
equations	with	coefficients	
represented	by	letters.	
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Instruction:	1.D.	Demonstrates	current	content	knowledge	
I.D.	Domain:	Indicator:	Instruction:	Current	Knowledge	

I.D.1.	
Standard:	The	instructor	demonstrates	the	use	of	a	variety	of	methodologies	consistent	with	best	practices	for	blended	instruction.	
Value	Judgment:		The	instructor	engages	learners	in	methodologies	supported	by	current	research	in	best	practices	for	blended	instruction,	such	as	
simulations,	discussions,	project-based	learning	etc.	

Exemplary	 Excellent	 Expected	 Emerging	
In	a	high	school	math	class,	where	
learners	will	complete	a	cross-
curricular	activity	with	a	focus	on	
environmental	science,	the	online	
instructor	groups	learners,	where	
they	will	model	collaborative	
knowledge	construction	in	a	real-
world	issue	to	solve	an	authentic	
problem	using	digital	tools	and	
resources.		Learners	will	be	grouped	
in	“work”	roles	and	be	assigned	to	
prepare	to	pass	an	inspection	by	the	
state	OSHA	compliance	officer,	who	
will	be	visiting	their	place	of	work	in	
one	week.	At	the	conclusion	of	each	
“work”	day,	learners	will	calculate	
the	probability	of	receiving	a	passing	
score	from	the	compliance	officer.		
Learners	blog	daily	regarding	their	
activities.		Their	team	will	be	
assigned	roles	such	as:	server,	cook,	
dishwasher,	host,	and	manager.		
Each	team	will	work	together	to	
complete	assignments	to	ensure	that	
the	restaurant	meets	code.		The	
instructor	will	inspect	daily	reports.		
Additionally,	community	members	
will	comment	on	daily	reports	with	
suggestions	and	tips	on	how	each	
team	can	improve	its	scores.	

In	a	high	school	math	class,	where	
learners	will	complete	a	cross-
curricular	activity	with	a	focus	on	
environmental	science,	the	online	
instructor	groups	learners,	where	
they	will	model	collaborative	
knowledge	construction	in	a	real-
world	issue	to	solve	an	authentic	
problem	using	digital	tools	and	
resources.		Learners	will	be	grouped	
in	“work”	roles	and	be	assigned	to	
prepare	to	pass	an	inspection	by	the	
state	OSHA	compliance	officer,	who	
will	be	visiting	their	place	of	work	in	
one	week.	At	the	conclusion	of	each	
“work”	day,	learners	will	calculate	
the	probability	of	receiving	a	passing	
score	from	the	compliance	officer.		
Learners	blog	daily	regarding	their	
activities.		Their	team	will	be	
assigned	roles	such	as:	server,	cook,	
dishwasher,	host,	and	manager.		
Each	team	will	work	together	to	
complete	assignments	to	ensure	that	
the	restaurant	meets	code.		The	
instructor	will	inspect	daily	reports.			
CCSS.Math.Content.HSS-
MD.B.5	(+)	Weigh	the	possible	
outcomes	of	a	decision	by	assigning	
probabilities	to	payoff	values	and	

In	a	high	school	math	class,	where	
learners	will	complete	a	cross-
curricular	activity	with	a	focus	on	
environmental	science,	the	online	
instructor	groups	learners,	where	
they	will	model	collaborative	
knowledge	construction	in	a	real-
world	issue	to	solve	an	authentic	
problem	using	digital	tools	and	
resources.		Learners	will	be	grouped	
in	“work”	roles	and	be	assigned	to	
prepare	to	pass	an	inspection	by	the	
state	OSHA	compliance	officer,	who	
will	be	visiting	their	place	of	work	in	
one	week.	At	the	conclusion	of	each	
“work”	day,	learners	will	calculate	
the	probability	of	receiving	a	passing	
score	from	the	compliance	officer.			
CCSS.Math.Content.HSS-
MD.B.5	(+)	Weigh	the	possible	
outcomes	of	a	decision	by	assigning	
probabilities	to	payoff	values	and	
finding	expected	values.	

In	a	high	school	math	class,	where	
learners	will	complete	a	cross-
curricular	activity	with	a	focus	on	
environmental	science,	the	
instructor	groups	learners	and	gives	
them	datasets	to	use	to	calculate	the	
probability	of	a	person	catching	the	
flu	based	on	the	numbers	in	the	
dataset.	
CCSS.Math.Content.HSS-
MD.B.5	(+)	Weigh	the	possible	
outcomes	of	a	decision	by	assigning	
probabilities	to	payoff	values	and	
finding	expected	values.	
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CCSS.Math.Content.HSS-
MD.B.5	(+)	Weigh	the	possible	
outcomes	of	a	decision	by	assigning	
probabilities	to	payoff	values	and	
finding	expected	values.	

finding	expected	values.	
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Professional	Responsibilities:	II.A.	Exhibits	professional	conduct	
II.A.	Domain:	Indicator:	Professional	Responsibilities:	Conduct	

II.A.1.	
Standard:	The	instructor	models	consistent	use	of	organizational	policy	and	procedure	as	they	relate	to	digital	media	
Value	Judgment:		The	instructor	leverages	and	models	appropriate	use	of	digital	and	social	media	in	order	to	increase	digital	literacy	among	learners;	
follows	organizational	guidelines	for	social	media;	ensures	social	media	activity	to	protect	the	organization’s	reputation;	ensures	digital	images	and	
documents	are	free	of	defamatory,	slanderous,	and	offensive	content;	and	ensures	that	digital	resources	used	are	both	cited	appropriately	and	
permissible	under	copyright	laws.	

Exemplary	 Excellent	 Expected	 Emerging	
During	a	cross-curricular	unit	on	
global	warming,	the	instructor	posts	
a	link	to	the	discussion	board,	with	a	
citation,	to	a	recent	article	from	
Weather.com,	where	users	were	
polled	to	determine	their	belief	in	
global	warming	and	its	impacts	on	
the	economy.		Learners	are	asked	to	
view	the	video	and	read	the	article	
explaining	the	science	of	global	
warming.	She	then	asks	learners	to	
comment	on	the	article	on	the	
Weather.com	website	to	state	
whether	they	believe	in	global	
warming	based	on	the	“facts”	
presented	in	the	article	and	whether	
they	believe	it	has	contributed	to	
economic	and	cultural	challenges.		
The	instructor	provides	appropriate	
citations,	and	has	posted	her	own	
comment	for	learners	to	view	as	an	
example.	Throughout	the	unit	she	
presents	images	of	weather	events	
and	cultural	events	that	may	or	may	
not	be	a	result	of	global	warming.	All	
images	have	appropriate	citations,	
and	she	received	written	permission	
from	Weather.com	to	use	the	

During	a	cross-curricular	unit	on	
global	warming,	the	instructor	posts	
a	link	to	the	discussion	board,	with	a	
citation,	to	a	recent	article	from	
Weather.com,	where	users	were	
polled	to	determine	their	belief	in	
global	warming	and	its	impacts	on	
the	economy.		Learners	are	asked	to	
view	the	video	and	read	the	article	
explaining	the	science	of	global	
warming.	She	then	asks	learners	to	
comment	on	the	article	on	the	
Weather.com	website	to	state	
whether	they	believe	in	global	
warming	based	on	the	“facts”	
presented	in	the	article	and	whether	
they	believe	it	has	contributed	to	
economic	and	cultural	challenges.		
The	instructor	provides	appropriate	
citations,	and	has	posted	her	own	
comment	for	learners	to	view	as	an	
example.		

During	a	cross-curricular	unit	on	
global	warming,	the	instructor	posts	
a	link	to	the	discussion	board,	with	a	
citation,	to	a	recent	article	from	
Weather.com,	where	users	were	
polled	to	determine	their	belief	in	
global	warming	and	its	impacts	on	
the	economy.		Learners	are	asked	to	
view	the	video	and	read	the	article	
explaining	the	science	of	global	
warming.		

During	a	cross-curricular	unit	on	
global	warming,	the	instructor	posts	
links	to	sites	for	learners	to	visit	that	
relate	to	the	daily	topic.		
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images	for	instruction.	The	instructor	
sends	out	twitter	feeds	as	learners	
post	comments	to	the	article	
encouraging	other	classmates	to	
review	and	respond	to	the	debate	of	
global	warming.		She	also	sends	out	
twitter	feeds	of	international	and	
national	events	taking	place	that	
may	be	considered	results	of	global	
warming.	
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II.A.2.		
Standard:	The	instructor	exhibits	ethical	behaviors	associated	with	electronic	media.	
Value	Judgment:		The	instructor’s	images,	posts	and	comments	reflect	professionalism	and	good	judgment	in	accordance	with	local	policy,	model	and	
promote	positive	digital	interactions	for	learners,	and	promote	positive	digital	interactions	among	learners.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	provides	the	class	an	
image,	with	an	appropriate	citation,	
of	an	alarm	clock.		The	instructor’s	
comments	in	relation	to	the	photo	
state,	“Many	of	you	have	done	an	
excellent	job	meeting	the	timeline	
for	your	research	paper.		This	is	just	
a	reminder	that	you	have	two	days	
until	the	rough	draft	is	due.		Should	
you	have	any	questions	or	need	
help,	please	do	not	hesitate	to	stay	
after	school	during	my	office	hours,	
email	me	or	call	me.		I	am	very	much	
looking	forward	to	reading	your	
work.		Please	remember,	though,	
that	the	late	policy	will	be	enforced,	
and	you	will	lose	ten	points	daily	if	
you	miss	the	deadline,	for	I	have	to	
grade	your	papers	before	I	can	go	on	
summer	break!:)”	

The	instructor	provides	an	image	of	a	
teacher	with	a	ruler	in	her	hand	that	
is	appropriately	cited	with	the	
following	comment,	“Please	see	me	
during	tutoring	hours	if	you	will	not	
be	able	to	submit	the	rough	draft	of	
your	research	paper	on	time	so	that	
we	can	discuss	an	alternative	plan.”		

The	instructor	provides	an	image	of	
a	happy	instructor	that	is	
appropriately	cited	with	the	
following	comment,	“Some	of	you	
have	done	well	on	your	research	
papers.		Others?		I	haven’t	seen	
them	yet.		You	better	get	them	
turned	in.”		

An	image	of	a	very	angry	instructor	
pointing	her	finger	is	provided	with	
no	citation,	and	the	following	
comment,	“Some	of	you	haven’t	
turned	anything	in	yet!”		
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II.A.3.	
Standard:	The	instructor	follows	organizational	protocols	as	defined	by	policy	and	procedure	in	circumstances	involving	issues	of	learner	safety	or	
academic	honesty.	
Value	Judgment:		The	instructor	immediately	opens	dialogue	with	administration	on	issues	concerning	learner	safety	or	academic	honesty;	ensures	all	
documentation	is	current	and	valid;	and	ensures	FERPA	privacy	standards	are	maintained.	

Exemplary	 Excellent	 Expected	 Emerging	
In	an	assignment	on	The	Great	
Depression,	the	instructor	notices	
that	two	learners	identified	JFK	as	
the	President	rather	than	FDR.		
Additionally,	both	learners	refer	to	
Black	Tuesday	as	“Black	Thursday”	
and	associated	it	with	post-
Thanksgiving	shopping.		Finally,	both	
learners	suggest	that	part	of	the	
economic	change	can	be	attributed	
to	the	first	Super	Bowl,	rather	than	
explaining	the	Dust	Bowl.		Suspicious	
of	the	strange	coincidences,	the	
instructor	reviews	the	individual	
learner	information	and	notes		that	
they	sit	near	one	another.		She	
reviews	her	documentation	on	both	
learners	and	realizes	that	on	May	10	
during	the	last	parent	conversation	
about	one	of	the	learners	she	noted	
concern	for	parental	involvement	as	
the	grandmother	is	the	contact,	and	
she	said	that	she	is	“unable	to	
control	him	anymore.”		Further,	she	
stated	that	she	“just	hopes	he	
graduates	and	doesn’t	turn	out	like	
his	father.”		She	suggested	that	the	
instructor	call	the	guidance	
counselor	regarding	her	concern	for	
his	grades	since	she	really	didn’t	
understand	“this	computer	stuff.”	

In	an	assignment	on	The	Great	
Depression,	the	instructor	notices	
that	two	learners	identified	JFK	as	
the	President	rather	than	FDR.		
Additionally,	both	learners	refer	to	
Black	Tuesday	as	“Black	Thursday”	
and	associated	it	with	post-
Thanksgiving	shopping.	Finally,	both	
learners	suggest	that	part	of	the	
economic	change	can	be	attributed	
to	the	first	Super	Bowl,	rather	than	
explaining	the	Dust	Bowl.		Suspicious	
of	the	strange	coincidences,	the	
instructor	reviews	the	individual	
learner	information	and	realizes	that	
they	sit	near	one	another.		The	
instructor	contacts	each	learner	
individually	and	inquires	about	the	
coincidences.	Both	learners	seem	
suspicious,	so	the	instructor	has	no	
doubt	the	two	cheated.		She	
documents	her	concerns	and	
contacts	her	administrator	to	review	
organizational	protocol.	

In	an	assignment	on	The	Great	
Depression,	the	instructor	notices	
that	two	learners	identified	JFK	as	
the	President	rather	than	FDR.	
Additionally,	both	learners	refer	to	
Black	Tuesday	as	“Black	Thursday”	
and	associated	it	with	post-
Thanksgiving	shopping.	Finally,	both	
learners	suggest	that	part	of	the	
economic	change	can	be	attributed	
to	the	first	Super	Bowl,	rather	than	
explaining	the	Dust	Bowl.		Suspicious	
of	the	strange	coincidences,	the	
instructor	inquires	with	each	learner	
about	the	three	major	factual	
glitches	in	their	work.		She	finds	
consistency	in	their	lack	of	
knowledge,	and	asks	them	to	redo	
their	assignments.			

In	an	assignment	on	The	Great	
Depression,	the	instructor	notices	
that	two	learners	identified	JFK	as	
the	President	rather	than	FDR.		
Additionally,	both	learners	refer	to	
Black	Tuesday	as	“Black	Thursday”	
and	associated	it	with	post-
Thanksgiving	shopping.	Finally,	both	
learners	suggest	that	part	of	the	
economic	change	can	be	attributed	
to	the	first	Super	Bowl,	rather	than	
explaining	the	Dust	Bowl.		The	
instructor	gives	them	both	low	
grades	for	inaccuracies.	
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The	instructor	noted	that,	during	her	
last	conversation	with	the	other	
learner,	he	shared	that	he	is	working	
very	hard	to	play	football	in	college,	
so	he	is	retaking	American	History	to	
try	and	improve	his	original	grade.		
The	instructor	reviews	and	
immediately	follows	her	
organizational	protocol.	She	contacts	
her	administrator,	who	approves	
scheduling	both	sets	of	
parents/guardians	for	a	conference.		
Together	they	discuss	the	concern	
and	documentation	and	then	devise	
a	plan	for	intervention.	
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II.A.4.	
Standard:	The	instructor	models	appropriate	language,	pronunciation,	spelling	and	grammar.	
Value	Judgment:		The	instructor	demonstrates	consistent	use	of	appropriate	language,	pronunciation,	spelling	and	grammar	in	all	learner,	parent,	
mentor	and	collegial	communication.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	models	appropriate	
grammar	and	spelling	in	all	
communications	with	learners,	
parents,	mentors	and	colleagues.			
She	strategically	corrects	grammar	
and	spelling	in	submitted	student	
work	and	posted	student	responses	
in	order	to	both	preserve	the	
instructional	feedback’s	focus	on	the	
learning	goals	of	the	assignment	and	
help	establish	actionable	goals	for	
the	student	concerning	the	next-
steps	in	the	student	improving	
spelling	or	grammar.	For	example,	
the	instructor	would	encourage	
confidence	in	student	writing	by	
meeting	with	learners	directly	and	
privately	to	give	them	feedback	and	
guidance	about	punctuation,	spelling	
and	grammar	in	any	visible	course	
postings	or	group	work	and	allow	
them	to	edit	and	revise	assignments.		
When	working	with	students,	the	
instructor	also	notes	common	errors	
made	by	her	students	and	
purposefully	inserts	multiple	
examples	of	correct	usage	and	
pronunciation	of	the	language	forms	
causing	trouble	for	the	learners.		She	
incorporates	these	examples	into	the	
current	lessons	to	preserve	the	focus	
on	the	learning	goals	as	she	models	

The	instructor	models	appropriate	
grammar	and	spelling	in	all	
communication	She	strategically	
corrects	grammar	and	spelling	in	
submitted	student	work	and	posted	
student	responses	in	order	to	both	
preserve	the	instructional	
feedback’s	focus	on	the	learning	
goals	of	the	assignment	and	help	
establish	actionable	goals	for	the	
student	concerning	the	next-steps	in	
the	student	improving	spelling	or	
grammar.		Feedback	is	given	
primarily	in	written	form	within	
student	work.		

The	instructor	models	appropriate	
grammar	and	spelling	in	all	
communication	and	corrects	all	
grammar	and	spelling	in	submitted	
student	work	and	posted	student	
responses.	

The	instructor	has	minimal	errors	in	
grammar	and	spelling	when	
communicating	with	learners.	
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appropriate	language,	
pronunciation,	spelling	and	
grammar.	The	instructor	
purposefully	incorporates	practice	
for	these	skills	in	the	following	
lesson(s)	for	additional	student	
practice	and	loops	back	if	necessary	
based	on	analysis	of	assessment	
data.		
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Professional	Responsibilities:	II.B.	Maintains	current	knowledge	
II.B.	Domain:	Indicator:	Professional	Responsibilities:	Current	Knowledge	

II.B.1.	
Standard:	The	instructor	participates	in	professional	collaboration	with	colleagues.	
Value	Judgment:		The	instructor	seeks	out	and	actively	participates	in	professional	collaboration	with	colleagues	in	a	manner	that	exceeds	the	
organization’s	minimum	expectations	by	contributing	to	collaborative	forums,	actively	participating	in	professional	learning	communities,	and	
informally	collaborating	regularly	with	colleagues	in	an	ongoing	basis,	for	example.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	participates	in	Small	
or	Professional	Learning	
Communities	and/or	Special	Interest	
Groups	either	sponsored	by	the	
organization	or	within	the	overall	
education	community	as	a	whole.		
She	participates	in	all	required	
organization	faculty	meetings	and	
provides	required	responses	and	
documentation	in	timely	and	
expected	formats.		She	participates	
in	instructor-instructor	informal	
opportunities	for	learning	and	
improvement	in	her	teaching.		She	
remains	current	with	readings	and	
research	in	the	field.	

The	instructor	participates	in	all	
required	organization	faculty	
meetings	and	provides	required	
responses	and	documentation	in	
timely	and	expected	formats.		She	
participates	in	instructor-instructor	
informal	opportunities	for	learning	
and	improvement	in	her	online	
teaching.		She	remains	current	with	
readings	and	research	in	the	field.	

The	instructor	participates	in	all	
required	organization	faculty	
meetings	and	provides	required	
responses	and	documentation	in	
timely	and	expected	formats.	

The	instructor	participates	in	all	
required	organization	faculty	
meetings.	
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II.B.2.	
Standard:	The	instructor	stays	apprised	of	trends	and	current	research	in	blended	learning.	
Value	Judgment:		The	instructor	actively	researches	and	stays	engaged	in	the	field	of	blended	learning	in	order	to	remain	aware	of	emerging	trends	
and	practices	that	may	benefit	classroom	procedures.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	regularly	leads	or	
participates	in	professional	
development	activities	on	blended	
learning.	She	also	regularly	reads	
professional	publications	that	
provide	guidance	for	improving	
blended	learning	practice.	

The	instructor	occasionally	leads	or	
participates	in	professional	
development	activities	on	blended	
learning.	She	also	regularly	reads	
professional	publications	that	
provide	guidance	for	improving	
blended	learning	practice.	

The	instructor	occasionally	reads	
professional	publications	that	
provide	guidance	for	improving	
blended	learning	practice	and	
attends	required	professional	
development	provided	by	her	school	
district	or	organization.	

The	instructor	attends	required	
professional	development	provided	
by	her	school	district	or	organization.	
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II.B.3.	
Standard:	The	instructor	implements	strategies	for	promoting	and	monitoring	academic	integrity.	
Value	Judgment:		The	instructor	employs	current	strategies	to	promote	and	monitor	academic	integrity	in	a	blended	environment.		Specific	strategies	
are	well-documented	and	communicated	to	learners	as	a	proactive	approach	to	ensure	academic	integrity.	

Exemplary	 Excellent	 Expected	 Emerging	
The	academic	integrity	policy	is	
posted	for	students,	parents	and	
mentors.	Learners	are	engaged	in	a	
variety	of	ways	to	measure	content	
acquisition.	The	instructor	evaluates	
pre-tests	and	formative	assessments	
to	monitor	patterns	or	
inconsistencies	in	summative	learner	
performance.	Electronic	assessments	
are	password	protected	and	timed,	
displaying	one	question	at	a	time.		
Additionally,	electronic	questions	are	
randomized.	Face-to-face	
assessments	are	randomized	and	
multiple	versions	are	assigned	to	
students.		The	instructor	discusses	
content	with	learners	1:1	to	evaluate	
and	proactively	measure	academic	
integrity.		Academic	integrity	
vendors,	(such	as	Turnitin.com,	
SafeAssign,	Monitor	IP)	if	available,	
are	used	to	assist	in	monitoring	
learner	work.	

The	academic	integrity	policy	is	
posted	for	students,	parents	and	
mentors.	Learners	are	engaged	in	a	
variety	of	ways	to	measure	content	
acquisition.	Electronic	assessments	
are	password	protected	and	timed,	
displaying	one	question	at	a	time.		
Additionally,	electronic	questions	
are	randomized.	Face-to-face	
assessments	are	randomized	and	
multiple	versions	are	assigned	to	
students.		Academic	integrity	
vendors,	(such	as	Turnitin.com,	
SafeAssign,	Monitor	IP)	if	available,	
are	used	to	assist	in	monitoring	
learner	work.	
	
	

The	academic	integrity	policy	is	
posted	for	students,	parents	and	
mentors.		Electronic	assessments	are	
password	protected	and	timed,	
displaying	one	question	at	a	time.		
Additionally,	electronic	questions	are	
randomized.	Face-to-face	
assessments	are	randomized	and	
multiple	versions	are	assigned	to	
students.		Academic	integrity	
vendors,	(such	as	Turnitin.com,	
SafeAssign,	Monitor	IP)	if	available,	
are	used	to	assist	in	monitoring	
learner	work.	

The	academic	integrity	policy	is	
posted	for	students,	parents	and	
mentors.		Academic	integrity	
vendors,	(such	as	Turnitin.com,	
SafeAssign,	Monitor	IP)	if	available,	
are	used	to	assist	in	monitoring	
learner	work.	
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Professional	Responsibilities:	II.C.	Acts	as	reflective	practitioner	
II.C.	Domain:	Indicator:	Professional	Responsibilities:	Reflection	

II.C.1.	
Standard:	The	instructor	acts	as	a	reflective	practitioner.	
Value	Judgment:		The	instructor	reflects	upon	and	adjusts	instruction	based	on	learner	performance	in	reaching	instructional	goals,	current	research,	
and	professional	learning	derived	from	collaboration	and	professional	development	activities.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	modifies	curriculum	
based	on	data	as	the	lessons	
progress	based	on	learner	
performance.		Additionally,	the	
instructor	re-assesses	instructional	
strategies	for	delivering	specific	
content	at	the	end	of	the	course	
based	on	learner	performance.		This	
may	be	done	by	implementing	a	
variety	of	formative	and	summative	
assessments.		For	example,	in	Unit	L,	
if	learners	have	difficulty	with	a	
particular	objective	the	instructor	
may	substitute	an	additional	activity	
that	provides	more	clarity.		Prior	to	
the	next	offering	of	the	course,	the	
instructor	may	choose	to	revise	or	
replace	Unit	L	entirely.		At	the	end	of	
the	course,	the	instructor	measures	
learner	performance	on	lesson	
objectives	and	aligns	unit	
performance	with	final	exam	scores.		
A	gap	analysis	may	prove	revisions	
or	modifications	necessary.		On	an	
individual	level,	the	instructor	may	
notice	a	trend	in	a	math	course	
where	the	learner	continually	misses	
a	function	in	solving	equations	
related	to	dividing	fractions.		Once	
the	instructor	notices	this	trend,	he	

The	instructor	modifies	curriculum	
based	on	data	as	the	lessons	
progress	based	on	learner	
performance.		Additionally,	the	
instructor	re-assesses	instructional	
strategies	for	delivering	specific	
content	at	the	end	of	the	course	
based	on	learner	performance.		This	
may	be	done	by	implementing	a	
variety	of	formative	and	summative	
assessments.		For	example,	in	Unit	L,	
if	learners	have	difficulty	with	a	
particular	objective	the	instructor	
may	substitute	an	additional	activity	
that	provides	more	clarity.		Prior	to	
the	next	offering	of	the	course,	the	
instructor	may	choose	to	revise	or	
replace	Unit	L	entirely.		At	the	end	
of	the	course,	the	instructor	
measures	learner	performance	on	
lesson	objectives	and	aligns	unit	
performance	with	final	exam	scores.		
A	gap	analysis	may	prove	revisions	
or	modifications	necessary.	
	

The	instructor	modifies	curriculum	
based	on	data	as	the	lessons	
progress	based	on	learner	
performance.		Additionally,	the	
instructor	re-assesses	instructional	
strategies	for	delivering	specific	
content	at	the	end	of	the	course	
based	on	learner	performance.	

The	instructor	gives	pause	to	learner	
successes	and	failures	in	the	course	
and	ponders	improvements	for	
future	content	design.		
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sets	up	a	session	with	the	learner	to	
re-teach	dividing	fractions	while	
relating	the	skill	to	the	current	
concepts.	The	instructor	reflects	on	
the	success	of	this	remediation	and	
includes	this	activity	in	his	resources	
for	future	courses.		The	instructor	
may	also	survey	parents	and	learners	
to	gather	informal	evidence	on	the	
experience	in	the	course.	
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Professional	Responsibilities:		II.D.	Demonstrates	active	communication	
II.D.	Domain:	Indicator:	Professional	Responsibilities:	Communication	

II.D.1.	
Standard:	The	instructor	communicates	information	to	stakeholders	regarding	instructional	practices	and	resources	used	in	blended	learning	in	a	
timely	manner.	
Value	Judgment:		The	instructor	consistently	provides	timely	information	to	learners,	parents,	mentors	and	stakeholders	by	identifying	resources	and	
classroom	strategies	used	in	the	blended	learning	environment.		Regular	updates	of	classroom	practices	and	resources	are	provided	to	parents	and	
mentors	in	order	to	promote	support	for	and	understanding	of	the	learning	environment.		(In	other	words,	parents	can’t	use	textbooks	to	figure	out	
what	the	teacher	is	doing,	so	the	instructor	has	a	website,	for	example	that	posts	activities	and	ways	they	can	help	kids	with	homework	if	they	have	
iPads,	for	example).	(In	the	rubric	a	4	will	be	that	resources	are	provided	for	parents	to	provide	support	to	classroom	activities).		

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	posts	announcements	
on	the	class	website	making	
students,	parents	and	stakeholders	
aware	of	assignments	and	timelines	
and	provides	access	to	rubrics	when	
applicable.		In	addition,	the	
instructor	tweets	current	events	that	
align	to	course	and/or	lesson	
objectives.		The	instructor	also	
provides	weekly	updates	for	parents	
and	stakeholders	that	outline	goals	
and	resources	in	upcoming	lessons.		
Regular	communications	take	place	
where	the	instructor	discusses	
learner	progress	and	mastery,	
focusing	on	formative	assessments	
as	they	align	to	summative	
assessments.		The	instructor	
regularly	discusses	the	end	of	course	
exam,	the	learner’s	confidence	and	
academic	preparation	as	well	as	
monitors	progress	and	suggests	
opportunities	for	additional	
preparation	for	the	exam.		The	
instructor	provides	written,	not	just	
verbal,	feedback	on	the	learner’s	

The	instructor	sends	weekly	updates	
to	learners,	parents	and	
stakeholders	via	email,	twitter,	
traditional	newsletter,	class	website,	
or	through	conference.	The	
instructor	posts	announcements	
reminding	learners,	parents	and	
stakeholders	of	assignment	
objectives,	timelines,	and	attaches	
rubrics	when	applicable.		The	
instructor	provides	feedback	in	
writing,	not	just	verbal,	on	the	
learner’s	submitted	work,	and	
returns	it	within	a	timely	period	
highlighting	successes	and	outlining	
strengths	and	weaknesses	with	areas	
for	improvement.	The	instructor	
maintains	a	current,	public	calendar	
with	assignments	that	includes	
assignment	descriptions	aligned	to	
course	objectives.		The	course	
syllabus	includes	a	scope	and	
sequence	document	aligning	each	
assignment	to	course	objectives.	
Each	lesson	provides	a	detailed	
alignment	to	objectives.		

The	instructor	sends	weekly	updates	
to	learners,	parents	and	
stakeholders	via	email,	twitter,	
traditional	newsletter,	class	website,	
or	through	conferences.		The	
instructor	posts	announcements	
reminding	learners	of	assignment	
deadlines.	The	instructor	maintains	a	
current	calendar.		The	course	
syllabus	includes	a	scope	and	
sequence	document	aligning	each	
assignment	to	course	objectives,	and	
each	lesson	provides	a	detailed	
alignment	to	objectives.	
	

The	instructor	sends	weekly	updates	
to	learners,	parents	and	stakeholders	
via	traditional	newsletter,	class	
website,	or	through	conference.				
The	instructor	maintains	a	current	
calendar,	and	the	course	syllabus	
includes	a	scope	and	sequence	
document	aligning	each	assignment	
to	course	objectives.		Each	lesson	
provides	a	detailed	alignment	to	
objectives.	
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submitted	work,	and	returns	it	
within	a	timely	period	highlighting	
successes	and	outlining	strengths	
and	weaknesses	with	areas	for	
improvement.	The	instructor	
maintains	a	current	and	public	
calendar	with	assignments	that	
include	assignment	descriptions	
aligned	to	course	objectives.		The	
course	syllabus	includes	a	scope	and	
sequence	document	aligning	each	
assignment	to	course	objectives.	
Each	lesson	provides	a	detailed	
alignment	to	objectives.	
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III.	Technology:	III.A.	Prepares	digital	learners	
III.A.	Domain:	Indicator:	Technology:	Learners	

III.A.1.	
Standard:	The	instructor	prepares	learners	to	use	digital	resources	in	the	classroom.	
Value	Judgment:		Prior	to	a	lesson	the	instructor	teaches	learners	how	to	use	a	specific	software	or	hardware	so	that	frustration	with	technology	will	
not	interfere	with	learning.	The	instructor	assesses	and	monitors	learner	knowledge	of	specific	resources	necessary	for	the	blended	learning	
environment.	

Exemplary	 Excellent	 Expected	 Emerging	
Although	curricular	goals	are	
specified	prior	to	the	beginning	of	
the	school	year,	the	instructor	
personalizes	the	curriculum	by	pre-
testing	each	student.		Based	on	
performance	indicating	interests	and	
areas	for	growth,	the	instructor	sets	
goals	within	the	Zone	of	Proximal	
Development	(Vygotsky,	1987),	and	
he	determines	and	prioritizes	which	
digital	resources	to	include	as	
requirements	for	students	in	
projects	such	as	their	e-portfolios.	
		

In	a	STEM	lesson	on	modeling	wind	
data,	(CCSS.Math.Content.HSF-
BF.A.1)		the	teacher	is	using	an	app	
associated	with	the	iPAD	to	detect	
wind	speed.	Since	the	students	are	
familiar	with	the	iPAD	from	daily	use	
in	the	blended	classroom,	they	are	
confident	and	comfortable	with	the	
primary	technical	tool	for	the	lesson	
(Maslow,	1970).		As	students	
measure	wind	speed	and	record	
their	data	the	instructor	collects	
formative	data	in	relation	to	both	
their	individual	content	and	
technical	knowledge	while	they	are	

Although	curricular	goals	are	
specified	prior	to	the	beginning	of	
the	school	year,	the	instructor	
personalizes	the	curriculum	by	pre-
testing	each	student.		Based	on	
performance	indicating	interests	and	
areas	for	growth,	the	instructor	sets	
goals	within	the	Zone	of	Proximal	
Development	(Vygotsky,	1987),	and	
he	determines	and	prioritizes	which	
digital	resources	to	include	as	
requirements	for	students	in	
projects	such	as	their	e-portfolios.	
		

In	a	STEM	lesson	on	modeling	wind	
data,	(CCSS.Math.Content.HSF-
BF.A.1)		the	teacher	is	using	an	app	
associated	with	the	iPAD	to	detect	
wind	speed.	Since	the	students	are	
familiar	with	the	iPAD	from	daily	use	
in	the	blended	classroom,	they	are	
confident	and	comfortable	with	the	
primary	technical	tool	for	the	lesson	
(Maslow,	1970).		As	students	
measure	wind	speed	and	record	
their	data	the	instructor	collects	
formative	data	in	relation	to	both	
their	individual	content	and	
technical	knowledge	while	they	are	

Although	curricular	goals	are	
specified	prior	to	the	beginning	of	
the	school	year,	the	instructor	
personalizes	the	curriculum	by	pre-
testing	each	student.		Based	on	
performance,	the	instructor	sets	
goals,	and	he	determines	and	
prioritizes	which	digital	resources	to	
include	as	requirements	for	students	
in	projects	such	as	their	e-portfolios.	
	
In	a	STEM	lesson	on	modeling	wind	
data,	(CCSS.Math.Content.HSF-
BF.A.1)		the	teacher	is	using	an	app	
associated	with	the	iPAD	to	detect	
wind	speed.	Since	the	students	are	
familiar	with	the	iPAD	from	daily	use	
in	the	blended	classroom,	they	are	
confident	and	comfortable	with	the	
primary	technical	tool	for	the	lesson	
(Maslow,	1970).		As	students	
measure	wind	speed	and	record	
their	data	the	instructor	collects	
formative	data	in	relation	to	both	
their	individual	content	and	
technical	knowledge	while	they	are	
interacting	with	the	technology.		

Curricular	goals	are	specified	prior	to	
the	beginning	of	the	school	year	and	
the	instructor	trains	students	on	the	
use	of	the	digital	resources	during	
the	first	week	of	class.		The	
instructor	assigns	the	most	tech	
savvy	students	to	help	others	if	they	
have	trouble	during	the	rest	of	the	
year.	
	
In	a	STEM	lesson	on	modeling	wind	
data,	the	teacher	demonstrates	the	
use	of		an	app	associated	with	the	
iPAD	to	detect	wind	speed.		The	
instructor	then	supplies	a	set	of	wind	
data	in	a	spreadsheet	to	be	used	as	
the	students	learn	to	create	
mathematical	models	from	real	data.		
CCSS.Math.Content.HSF-BF.A.1	

	Students	then	work	in	groups	to	use	
the	spreadsheet	to	model	the	data.		
The	student	tech	experts	as	well	as	
the	teacher	are	available	to	help	
solve	issues	with	the	technology.		
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interacting	with	the	technology.	

The	instructor	assigns	the	students	
to	keep	a	journal	in	a	class	wiki	of	
their	findings	and	questions,	and	
through	this,	along	with	in	person	
observations	during	class,	the	
instructor	collects	formal	data	to	
check	for	frustration	or	confidence	in	
interaction	with	technology	
equipment.	

After	the	instructor	collects	and	
reviews	the	formative	data,	while	
students	are	engaged	with	the	
technology,	he	analyzes	it.			For	
example,	if	the	instructor	sees	that	
students	are	having	difficulty	
mastering	a	concept	based	on	wiki	
interaction	and	responses	to	an	
online	forum	designed	as	an	FAQ	the	
instructor	analyzes	posts	for	
qualitative	trends	to	determine	if	a	
misunderstanding	in	the	software	
usage	caused	the	confusion	or	if	he	
needs	to	reteach	the	lesson	
objectives.	

By	analyzing	this	formative	data,	the	
instructor	can	make	modifications	
to	teaching	in	upcoming	lessons	and	
small	group	re-teaching	in	the	
current	lesson	on	modeling	wind	
speed.		The	instructor	can	
determine,	for	example,	if	upcoming	
classroom	activities	need	guided	
practice	as	a	classroom	assignment	
or	if	additional	individualized	digital	
resources	might	need	to	be	assigned	

interacting	with	the	technology.	

The	instructor	collects	formal	data	to	
check	for	frustration	or	confidence	in	
interaction	with	technology	
equipment.	

The	instructor	analyzes	the	
formative	data	before	the	next	class	
and	provides	students	who	still	need	
support		

After	the	instructor	collects	and	
reviews	the	formative	data,	while	
students	are	engaged	with	the	
technology,	he	analyzes	it.			For	
example,	if	the	instructor	sees	that	
students	are	having	difficulty	
mastering	a	concept	based	on	wiki	
interaction	and	responses	to	an	
online	forum	designed	as	an	FAQ	the	
instructor	analyzes	posts	for	
qualitative	trends	to	determine	if	a	
misunderstanding	in	the	software	
usage	caused	the	confusion	or	if	he	
needs	to	reteach	the	lesson	
objectives.	

By	analyzing	this	formative	data,	the	
instructor	can	make	modifications	
to	teaching	in	upcoming	lessons	and	
small	group	re-teaching	in	the	
current	lesson	on	modeling	wind	
speed.		The	instructor	can	
determine,	for	example,	if	upcoming	
classroom	activities	need	guided	
practice	as	a	classroom	assignment	
or	if	additional	individualized	digital	
resources	might	need	to	be	assigned	
before	culminating	activities	such	as	
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before	culminating	activities	such	as	
the	activity	where	students	actually	
charted	results	of	measurements	
gathered	using	the	device	and	
created	a	mathematical	model	then	
compared	them	with	predictions	
based	on	weather	reports	for	the	
area.	

For	some	students,	an	analysis	of	the	
trends	in	wind	speed	as	defined	in	
the	tables	produced	after	use	of	the	
software	will	be	required	in	
individual	e-portfolios	used	to	
demonstrate	growth	at	the	end	of	
the	year.	

	

the	activity	where	students	actually	
charted	results	of	measurements	
gathered	using	the	device	and	
created.	
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III.	Technology:		III.B.	Develops	an	engaging	environment	
III.	B.	Domain:	Indicator:	Technology:	Environment	

III.	B.1.	
Standard:	The	instructor	combines	strategies	from	both	the	digital	and	traditional	environments	to	motivate	learners.	
Value	Judgment:		Learners	are	engaged	by	teaching	strategies	as	the	instructor	balances	traditional	techniques,	(such	as	lecture,	discussion,	
collaborative	groups,	etc…)	with	interactive	digital	activities	that	are	learner-centric,	or	the	instructor	uses	technical	resources	for	self-directed	
learning	and	strategies	in	class	such	as	think,	pair,	share	or	group	work.		Activities	are	used	to	stimulate	and	encourage	independent	thinking.			

Exemplary	 Excellent	 Expected	 Emerging	
Students	take	an	electronic	self-
assessment	that	helps	them	decide	
to	which	political	party	their	beliefs	
mostly	closely	align.		After	they	
determine	their	political	stance,	they	
research	the	history	of	the	party	
using	a	variety	of	text	and	digital	
resources	in	the	classroom.		
Students	are	assembled	into	parties	
based	on	their	value	systems	and	
political	beliefs.		Current	event	topics	
are	assigned	to	each	team,	and	
students	are	given	ample	time	and	
resources,	both	digital	and	print	to	
research	the	topics.		Then	a	
classroom	debate	is	held,	where	
students	are	assigned	topics	
randomly.		During	this	same	unit	
students	evaluate	propaganda	in	the	
media	(current	and	past)	to	
investigate	persuasive	techniques	by	
watching	appropriately	cited	digital	
clips	as	well	as	viewing	appropriately	
cited	print	media.		Throughout	the	
unit	students	are	required	to	
respond	to	a	class	wiki	that	
integrates	current	events	on	political	
events.		A	detailed	rubric	on	the	
project	is	provided	to	students	

Students	take	an	electronic	self-
assessment	that	helps	them	decide	
to	which	political	party	their	beliefs	
mostly	closely	align.		After	they	
determine	their	political	stance,	they	
research	the	history	of	the	party	
using	a	variety	of	text	and	digital	
resources	in	the	classroom.		
Students	are	assembled	into	parties	
based	on	their	value	systems	and	
political	beliefs.		Current	event	topics	
are	assigned	to	each	team,	and	
students	are	given	ample	time	and	
resources,	both	digital	and	print	to	
research	the	topics.		Then	a	
classroom	debate	is	held,	where	
students	are	assigned	topics	
randomly.		During	this	same	unit	
students	evaluate	propaganda	in	the	
media	(current	and	past)	to	
investigate	persuasive	techniques	by	
watching	appropriately	cited	digital	
clips	as	well	as	viewing	appropriately	
cited	print	media.		A	detailed	rubric	
on	the	project	is	provided	to	
students	aligning	the	expected	
quality	of	work	to	point	value	and	
providing	students	with	the	required	
level	of	participation	in	each	activity.		

Students	are	randomly	assigned	to	
teams	representing	membership	in	a	
political	party	and	asked	to	research	
the	history	of	the	party	using	a	
variety	of	text	and	digital	resources	
in	the	classroom.		Current	event	
topics	are	assigned	to	each	team,	
and	students	are	given	ample	time	
and	resources,	both	digital	and	print	
to	research	the	topics.		Then	a	
classroom	debate	is	held,	where	
students	are	assigned	topics.		During	
this	same	unit	students	evaluate	
propaganda	in	the	media	(current	
and	past)	to	investigate	persuasive	
techniques	by	watching	digital	clips	
as	well	as	viewing	print	media.		A	
detailed	rubric	on	the	project	is	
provided	to	students	aligning	the	
expected	quality	of	work	to	point	
value.			
CCSS.ELA-Literacy.RH.11-
12.9	Integrate	information	from	
diverse	sources,	both	primary	and	
secondary,	into	a	coherent	
understanding	of	an	idea	or	event,	
noting	discrepancies	among	sources	

• CCSS.ELA-

After	listening	to	a	lecture	on	the	
history	of	political	parties,	students	
are	randomly	assigned	to	teams	
representing	membership	in	a	
political	party.		Current	event	topics	
are	assigned	to	each	team,	and	
students	are	given	ample	time	and	
resources,	both	digital	and	print	to	
research	the	topics.		Then	a	
classroom	debate	is	held,	where	
students	are	assigned	topics.		During	
this	same	unit	students	evaluate	
propaganda	in	the	media	(current	
and	past)	to	investigate	persuasive	
techniques	by	reading	political	
speeches	and	news	reports	and	
asked	to	write	an	essay	on	the	
persuasive	techniques	used.			
CCSS.ELA-Literacy.RH.11-
12.9	Integrate	information	from	
diverse	sources,	both	primary	and	
secondary,	into	a	coherent	
understanding	of	an	idea	or	event,	
noting	discrepancies	among	sources	

• CCSS.ELA-
Literacy.CCRA.W.8	Gather	relevant	
information	from	multiple	print	and	
digital	sources,	assess	the	credibility	
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aligning	the	expected	quality	of	work	
to	point	value	and	providing	
students	with	the	required	level	of	
participation	in	each	activity.		The	
instructor	also	begins	each	new	
activity	with	an	example	to	model	
expectations.	
CCSS.ELA-Literacy.RH.11-
12.9	Integrate	information	from	
diverse	sources,	both	primary	and	
secondary,	into	a	coherent	
understanding	of	an	idea	or	event,	
noting	discrepancies	among	sources	

• CCSS.ELA-
Literacy.CCRA.W.8	Gather	relevant	
information	from	multiple	print	and	
digital	sources,	assess	the	credibility	
and	accuracy	of	each	source,	and	
integrate	the	information	while	
avoiding	plagiarism.		

The	instructor	also	begins	each	new	
activity	with	an	example	to	model	
expectations.	
CCSS.ELA-Literacy.RH.11-
12.9	Integrate	information	from	
diverse	sources,	both	primary	and	
secondary,	into	a	coherent	
understanding	of	an	idea	or	event,	
noting	discrepancies	among	sources	

• CCSS.ELA-
Literacy.CCRA.W.8	Gather	relevant	
information	from	multiple	print	and	
digital	sources,	assess	the	credibility	
and	accuracy	of	each	source,	and	
integrate	the	information	while	
avoiding	plagiarism.	

• 	

	

Literacy.CCRA.W.8	Gather	relevant	
information	from	multiple	print	and	
digital	sources,	assess	the	credibility	
and	accuracy	of	each	source,	and	
integrate	the	information	while	
avoiding	plagiarism.	

• 	

	

and	accuracy	of	each	source,	and	
integrate	the	information	while	
avoiding	plagiarism.		

	

	 	



Oliver’s Blended Framework for Instruction ©2014 

50	
 

	

III.	Technology:		III.C.	Demonstrates	technical	skills	
III.C.	Domain:	Indicator:	Skills	

III.C.1.	
Standard:	The	instructor	possesses	the	technical	skills	required	of	a	21st	century	digital	citizen.	
Value	Judgment:		The	instructor	demonstrates	skill	operating	in	the	digital	environment	in	alignment	with	current	ISTE.NETS	standards.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	demonstrates	
technical	skills	of	a	21st	century	
digital	citizen	through	interaction	
with	students,	parents	and	co-
workers.		Not	only	does	the	
instructor	take	advantage	of	face-to-
face	meetings	to	build	rapport,	he	
also	sends	notes	home	with	parents,	
calls	and	takes	advantage	of	the	
mediums	offered	by	the	digital	
environment	such	as	email	and	
implementing	communication	via	a	
class	website.		Fluency	in	21st	
century	digital	citizenship	is	regularly	
modeled	for	students	and	
stakeholders	as	a	teaching	
opportunity.		For	example,	the	
instructor	models	and	discusses	why	
he	uses	different	modes	of	digital	
communication	for	different	
messages.	For	example,	mail	is	used	
for	private	messages	as	opposed	to	a	
class	announcement	to	protect	
learner	privacy	and	respect	
confidentiality.		Professional	
netiquette	is	modeled	and	corrected	
with	learners.		For	example,	when	
learners	interact	using	informal	
dialogue,	the	instructor	models	

The	instructor	demonstrates	
technical	skills	of	a	21st	century	
digital	citizen	through	interaction	
with	students,	parents	and	co-
workers.		Not	only	does	the	
instructor	take	advantage	of	face-to-
face	meetings	to	build	rapport,	he	
also	sends	notes	home	with	parents,	
calls	and	takes	advantage	of	the	
mediums	offered	by	the	digital	
environment	such	as	email	and	
implementing	communication	via	a	
class	website.		Fluency	in	21st	
century	digital	citizenship	is	regularly	
modeled	for	students	as	a	teaching	
opportunity.		For	example,	the	
instructor	models	and	discusses	why	
he	uses	different	modes	of	digital	
communication	for	different	
messages.	For	example,	email	is	
used	for	private	messages	as	
opposed	to	a	class	announcement	to	
protect	learner	privacy	and	respect	
confidentiality.		Professional	
netiquette	is	modeled	and	corrected	
with	learners.		For	example,	the	
instructor	requires	learners	interact	
using	formal	dialogue	at	all	times	
and	corrects	learner	

The	instructor	demonstrates	
technical	skills	of	a	21st	century	
digital	citizen	through	interaction	
with	students,	parents	and	co-
workers.		Not	only	does	the	
instructor	take	advantage	of	face-to-
face	meetings	to	build	rapport,	he	
also	sends	notes	home	with	parents,	
calls	and	takes	advantage	of	the	
mediums	offered	by	the	digital	
environment	such	as	email	and	
implementing	communication	via	a	
class	website.		Fluency	in	21st	
century	digital	citizenship	is	defined	
and	discussed	with	students.		For	
example,	the	instructor	teaches	
students	how	to	communicate	
effectively	via	email	while	respecting	
privacy	and	respecting	
confidentiality.		Professional	
netiquette	is	corrected	with	
learners.		For	example,	when	
learners	interact	using	informal	
dialogue,	the	instructor	corrects	
learner	communications	in	a	positive	
manner.				All	music,	images	and	
videos	have	appropriate	references	
in	order	to	model	appropriate	digital	
law.		Learner	safety	is	a	concern	and	

The	instructor	demonstrates	
technical	skills	of	a	21st	century	
digital	citizen	through	interaction	
with	students,	and	by	including	
lessons	on	netiquette	and	proper	
communication	in	email.		Fluency	in	
21st	century	digital	citizenship	is	
defined	and	discussed	with	students.		
Learner	safety	is	a	concern	and	
security	is	addressed	by	the	
instructor	when	learners	interact.		
The	instructor	monitors	interactions	
for	cyber	bullying	and	follows	
organizational	procedure	if	bullying	
occurs.		
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formal	dialogue	and	corrects	learner	
communications	in	a	positive	
manner.		Throughout	the	course,	the	
instructor	makes	modifications	for	
learners	who	may	have	varied	levels	
of	technical	access,	modeling	an	
awareness	of	digital	citizenship.		For	
example,	if	an	assignment	requires	
streaming	video,	but	a	learner	has	a	
slow	connection	the	instructor	may	
allow	for	a	modified	assignment.		Or	
if	a	parent	does	not	have	email	
access,	the	instructor	would	call	or	
send	a	written	note.		All	music,	
images	and	videos	have	appropriate	
references	in	order	to	model	
appropriate	digital	law.		Learner	
safety	is	a	concern	and	security	is	
addressed	by	the	instructor	when	
learners	interact.		The	instructor	
monitors	interactions	for	cyber	
bullying	and	follows	organizational	
procedure	if	bullying	occurs.	
	
CCSS.ELA-Literacy.CCRA.W.6	Use	
technology,	including	the	Internet,	
to	produce	and	publish	writing	and	
to	interact	and	collaborate	with	
others.	

communications	in	a	positive	
manner.		The	instructor	does	not	
include	student	use	of	any	
technology	outside	the	classroom	
that	might	not	be	available	to	every	
student.	For	example,	if	an	
assignment	requires	streaming	video	
and	some	of	the	learners	have	slow	
connections	at	home,	all	students	
view	the	video	during	class.		Or	if	a	
parent	does	not	have	email	access,	
the	instructor	would	call	or	send	a	
written	note.		All	music,	images	and	
videos	have	appropriate	references	
in	order	to	model	appropriate	digital	
law.		Learner	safety	is	a	concern	and	
security	is	addressed	by	the	
instructor	when	learners	interact.		
The	instructor	monitors	interactions	
for	cyber	bullying	and	follows	
organizational	procedure	if	bullying	
occurs.	

• CCSS.ELA-Literacy.CCRA.W.6	Use	
technology,	including	the	Internet,	
to	produce	and	publish	writing	and	
to	interact	and	collaborate	with	
others.		

security	is	addressed	by	the	
instructor	when	learners	interact.		
The	instructor	monitors	interactions	
for	cyber	bullying	and	follows	
organizational	procedure	if	bullying	
occurs.	

• CCSS.ELA-Literacy.CCRA.W.6	Use	
technology,	including	the	Internet,	
to	produce	and	publish	writing	and	
to	interact	and	collaborate	with	
others.		

• 	
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III.	Technology:		III.D.	Manages	technical	resources	
III.D.	Domain:	Indicator:	Technology:	Integration	

III.D.1.	
Standard:	The	instructor	manages	technical	resources.	
Value	Judgment:		Any	technical	equipment	assigned	to	or	present	in	the	classroom	is	organized	so	as	not	to	distract	learners.		In	addition	to	
maintaining	a	current	inventory	of	equipment,	the	instructor	maintains	records	of	learner	usage	of	the	equipment.		If	the	instructor	is	responsible	for	
software	updates,	all	are	current.	Proper	organizational	protocols	are	followed	for	lost,	stolen	or	damaged	equipment.	

Exemplary	 Excellent	 Expected	 Emerging	
In	order	to	ensure	seamless	
integration	of	technology	into	the	
blended	classroom	the	instructor	has	
an	inventory	of	equipment	and	a	
system	for	assigning	equipment	to	
students	that	allows	him	to	monitor	
use	of	software	and	hardware.		
Students	are	oriented	to	the	system	
early	on	so	that	it	is	a	routine	part	of	
classroom	behavior.	For	example,	
students	know	to	review	the	posted	
daily	procedures	to	determine	which	
type	of	technology	will	be	used	
and/or	how	to	group	themselves	for	
the	daily	activities.	The	routine	
includes	ending	the	lesson	with	
enough	time	for	students	to	shut	
down,	return	and	store	devices	
properly	for	the	next	class.			
Additionally,	the	instructor	ensures	
that	technical	and	digital	resources	
in	the	classroom	or	computer	lab	are	
ready	to	use	for	each	lesson	by	
maintaining	software	updates	or	by	
contacting	the	school’s	technology	
staff,	if	necessary,	to	install	needed	
software	prior	to	the	intended	
lesson.			

If	space	allows,	the	instructor	also	

In	order	to	ensure	seamless	
integration	of	technology	into	the	
blended	classroom	the	instructor	has	
an	inventory	of	equipment	and	a	
system	for	assigning	equipment	to	
students	that	allows	him	to	monitor	
use	of	software	and	hardware.		
Students	are	oriented	to	the	system	
early	on	so	that	it	is	a	routine	part	of	
classroom	behavior.		For	example,	
students	know	to	review	the	posted	
daily	procedures	to	determine	which	
type	of	technology	will	be	used	
and/or	how	to	group	themselves	for	
the	daily	activities.	The	routine	
includes	ending	the	lesson	with	
enough	time	for	students	to	shut	
down,	return	and	store	devices	
properly	for	the	next	class.			
Additionally,	the	instructor	ensures	
that	technical	and	digital	resources	
in	the	classroom	or	computer	lab	are	
ready	to	use	for	each	lesson	by	
maintaining	software	updates	or	by	
contacting	the	school’s	technology	
staff,	if	necessary,	to	install	needed	
software	prior	to	the	intended	
lesson.			

Students	may	indicate	they	need	

The	instructor	ensures	that	technical	
and	digital	resources	in	the	
classroom	or	computer	lab	are	ready	
to	use	for	each	lesson	by	maintaining	
software	updates	on	any	equipment	
for	which	she	am	responsible	or	by	
contacting	the	school’s	technology	
staff	if	necessary.			
The	instructor	has	a	system	for	
assigning	technical	equipment	to	
students	that	allows	her	to	keep	an	
inventory	and	student	use	log	of	all	
technical	equipment.	Students	are	
trained	to	shut	down	and	return	
devices	for	the	next	class.		

The	instructor	has	a	system	for	
assigning	technical	equipment	to	
students	that	allows	her	to	keep	an	
inventory	and	student	use	log	of	all	
technical	equipment.	



Oliver’s Blended Framework for Instruction ©2014 

53	
 

arranges	the	room	in	such	a	way	that	
students	can	work	in	groups	away	
from	the	digital	equipment	but	are	
able	to	quickly	and	efficiently	gain	
access	to	the	equipment	without	
disrupting	the	flow	of	their	work.			

The	teacher	has	a	management	
system	in	place	such	as	a	class	online	
wiki,	electronic	signaling	system,	or	a	
physical	signal	such	as	placing	red	
cups	on	the	desk	so	that	students	
may	indicate	they	need	help	
progressing	through	the	use	of	the	
technology	without	distracting	other	
students	from	their	work	while	
interacting	with	technical	
equipment.		

help	by	raising	their	hands	or	
sending	a	designated	delegate	to	a	
neighboring	group	for	advice.	
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Planning	and	Preparation:		IV.A.	Develops	organizational	structure	
IV.A.	Domain:	Indicator:	Planning	&	Preparation:	Organization	

IV.A.1.	
Standard:		The	instructor	plans	activities	and	investigates	digital	resources	prior	to	execution.	
Value	Judgment:		All	necessary	software	and/or	plugins	are	downloaded	on	equipment	prior	to	a	lesson.		All	digital	materials	are	checked	
immediately	prior	to	a	lesson	to	ensure	they	are	current	and	working.		All	media	is	thoroughly	investigated	for	appropriateness.	

Exemplary	 Excellent	 Expected	 Emerging	
On	the	class	website,	the	instructor	
maintains	a	widget	for	interactive	
lessons.			Each	of	these	widgets	has	
posted	tutorials	students	and	
parents	may	view	that	recap	daily	
lesson	plans.		Usually,	the	instructor	
summarizes	the	lesson	verbally	and	
gives	a	demonstration	of	the	lesson	
for	parents	and	students.	The	
instructor	also	uses	this	format	to	
organize	resources	for	blended	
lessons	that	involve	digital	links	and	
interactivities.		This	list	of	resources	
includes	links	to	any	free	plug-ins	
that	may	be	necessary	to	access	any	
of	the	resources.		This	provides	
stakeholders	access	to	all	class	
materials.		By	embedding	links	
within	the	widget	to	resources	for	
the	day	students	know	which	
materials	they	will	be	using	in	class,	
and	they	have	access	to	daily	lessons	
even	if	they	are	absent.		The	
instructor	uploads	documents	that	
are	used	in	class	to	the	daily	widget	
as	well,	and	students	may	view	any	
discussion	activities	that	took	place	
during	the	lesson	such	as	a	wiki	or	
discussion	form	since	the	instructor	
embeds	these	links	as	well.	

On	the	class	website,	the	instructor	
maintains	a	widget	for	interactive	
lessons.			Each	of	these	widgets	has	
posted	tutorials	students	and	
parents	may	view	that	recap	daily	
lesson	plans.	The	instructor	also	uses	
this	format	to	organize	resources	for	
blended	lessons	that	involve	digital	
links	and	interactivities.		This	list	of	
resources	includes	links	to	any	free	
plug-ins	that	may	be	necessary	to	
access	any	of	the	resources.		This	
provides	stakeholders	access	to	all	
class	materials.		By	embedding	links	
within	the	widget	to	resources	for	
the	day	students	know	which	
materials	they	will	be	using	in	class,	
and	they	have	access	to	daily	lessons	
even	if	they	are	absent.		The	
instructor	uploads	documents	that	
are	used	in	class	to	the	daily	widget	
as.	
		
Prior	to	assigning	or	implementing	
any	digital	resources	to	students	the	
instructor	works	through	each	of	
them	to	make	sure	all	the	images	
and	language	are	appropriate	and	
verifies	that	the	links	or	materials	
are	still	active	and	the	content	is	

On	the	class	website,	the	instructor	
posts	a	list	of	resources	for	blended	
lessons	that	involve	digital	links	and	
interactivities.		This	list	of	resources	
includes	links	to	any	free	plug-ins	
that	may	be	necessary	to	access	any	
of	the	resources.		This	provides	
stakeholders	access	to	all	class	
materials.			The	instructor	uploads	
documents	that	are	used	in	class	to	a	
folder	on	the	website.	
		
Prior	to	assigning	or	implementing	
any	digital	resources	to	students	the	
instructor	works	through	each	of	
them	to	make	sure	all	the	images	
and	language	are	appropriate	and	
verifies	that	the	links	or	materials	
are	still	active	and	the	content	is	
accurate	and	free	of	bias.		

The	instructor	provides	a	list	of	links	
to	online	resources	available	through	
free	sites	or	the	commercial	
curriculum	provided	by	the	
instructor’s	organization.		
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Prior	to	assigning	or	implementing	
any	digital	resources	to	students	the	
instructor	works	through	each	of	
them	to	make	sure	all	the	images	
and	language	are	appropriate	and	
verifies	that	the	links	or	materials	
are	still	active	and	the	content	is	
accurate	and	free	of	bias.		

accurate	and	free	of	bias.		
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IV.A.2.	
Standard:		The	instructor	makes	appropriate	modifications	for:	IEP	requirements,	ADA,	IDEA,	504,	508,	ESL	or	other	individual	learner	needs.	
Value	Judgment:		By	making	well-documented	modifications	for	digital	learning	activities	that	are	appropriate	for	academic	and	cultural	needs,	the	
instructor	is	sensitive	to	individual	emotional	and	psychological	needs.	

Exemplary	 Excellent	 Expected	 Emerging	
A	high	school	English	
instructor	focuses	on	idioms,	while	
teaching	To	Kill	a	
Mockingbird	(CCSS.ELA-Literacy.L.9-
10.5).The	instructor	realizes	her	ESL	
learners	will	struggle	with	idioms	
since	they	will	identify	the	literal	
interpretation	of	the	
phrases.		Therefore,	she	makes	
modifications	for	her	ESL	learners	by	
providing	them	a	reference	list	of	
idioms	for	each	chapter	of	To	Kill	a	
Mockingbird.		She	modifies	
assignments	for	the	ESL	learners	
asking	them	to	identify	images	of	
each	idiom	online	and	to	pair	them	
with	their	native	language	to	express	
the	same	sentiment.		She	provides	
the	learners	with	a	T-chart	that	
already	has	the	idiom	in	the	left	
column.		Other	learners,	who	are	not	
receiving	modifications,	will	find	
images	to	reflect	the	idioms	and	to	
explain	the	origin	of	the	expression	
in	blogs	or	discussions	with	
appropriate	citations	of	their	
sources.	

A	high	school	English	instructor	
focuses	on	idioms,	while	teaching	To	
Kill	a	Mockingbird	(CCSS.ELA-
Literacy.L.9-10.5).The	instructor	
realizes	her	ESL	learners	will	struggle	
with	idioms	since	they	will	identify	
the	literal	interpretation	of	the	
phrases.		Therefore,	she	makes	
modifications	for	her	ESL	learners	by	
providing	them	a	reference	list	of	
idioms	for	each	chapter	of	To	Kill	a	
Mockingbird.		Other	learners,	who	
are	not	receiving	modifications,	
however,	are	asked	to	find	images	to	
reflect	the	idioms	and	to	explain	the	
origination	of	the	expression	in	blogs	
or	discussions	with	appropriate	
citations	of	their	sources	

A	high	school	English	instructor	
focuses	on	idioms,	while	teaching	To	
Kill	a	Mockingbird	(CCSS.ELA-
Literacy.L.9-10.5).The	instructor	
realizes	her	ESL	learners	will	struggle	
with	idioms	since	they	will	identify	
the	literal	interpretation	of	the	
phrases.		Therefore,	she	makes	
modifications	for	her	ESL	learners	by	
providing	them	a	reference	list	of	
idioms	for	each	chapter	of	To	Kill	a	
Mockingbird.		Other	learners,	who	
are	not	receiving	modifications,	
however,	are	asked	to	find	images	to	
reflect	the	idioms.	The	instructor	
projects	some	of	these	images	and	
leads	a	class	discussion	to	relate	
these	to	the	lesson.		

A	high	school	English	instructor	
focuses	on	idioms,	while	teaching	To	
Kill	a	Mockingbird	(CCSS.ELA-
Literacy.L.9-10.5).The	instructor	
realizes	her	ESL	learners	will	struggle	
with	idioms	since	they	will	identify	
the	literal	interpretation	of	the	
phrases.		Therefore,	she	makes	
modifications	for	her	ESL	learners	by	
exempting	them	from	any	lessons	on	
figurative	language	when	
teaching	To	Kill	a	Mockingbird.		
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IV.A.3.	
Standard:		The	instructor	communicates	expectations.	
Value	Judgment:		The	instructor	provides	learners	with	clear	guidance	that	leads	them	to	achieve	lesson	objectives	using	a	variety	of	
communication	methodologies	to	meet	learner	and	parent	and/or	mentor		needs	and	preferences.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	sends	weekly	progress	
reports	to	learners	and	parents	via	
email.		The	instructor	reminds	
students	in	class	and	posts	
announcements	on	the	class	website	
or	LMS	(if	available)	reminding	
learners	of	assignment	deadlines	
and	attaches	rubrics	when	
applicable.		Also,	the	instructor	
tweets	current	events	that	align	to	
course	and/or	lesson	objectives.		The	
instructor	conducts	weekly	
synchronous	communications	with	
learners	and/or	parents,	such	as	
telephone	or	in	person	parent	
conferences	or	student	interactions.	
The	instructor	discusses	learner	
progress	and	mastery,	focusing	on	
formative	assessments	as	they	align	
to	summative	assessments.		The	
instructor	regularly	discusses	the	
learner’s	confidence	and	academic	
preparation	for	the	end	of	course	
exam,	as	well	as	monitors	progress	
and	suggests	opportunities	for	
additional	preparation	for	the	
exam.		The	instructor	provides	
feedback	in	writing,	not	just	verbal,	
on	the	learner’s	submitted	work,	and	
returns	it	within	a	timely	period	
outlining	strengths	and	weaknesses	
with	areas	for	improvement	while	

The	instructor	sends	weekly	progress	
reports	to	learners	and	parents	via	
email.		The	instructor	posts	
announcements	reminding	learners	
of	assignment	deadlines	and	
attaches	rubrics	when	
applicable.		The	instructor	provides	
feedback	in	writing,	not	just	verbal,	
on	the	learner’s	submitted	work,	and	
returns	it	within	a	timely	period	
outlining	strengths	and	weaknesses	
with	areas	for	improvement	while	
highlighting	successes.	The	
instructor	maintains	a	current	
calendar	with	assignments	that	
include	assignment	descriptions	
aligned	to	course	objectives.		The	
course	syllabus	includes	a	scope	and	
sequence	document	aligning	each	
assignment	to	course	objectives,	and	
each	lesson	provides	a	detailed	
alignment	to	objectives.	

The	instructor	sends	weekly	progress	
reports	to	learners	and	parents	via	
email.		The	instructor	posts	
announcements	reminding	learners	
of	assignment	deadlines.	The	
instructor	maintains	a	current	
calendar.		The	course	syllabus	
includes	a	scope	and	sequence	
document	aligning	each	assignment	
to	course	objectives,	and	each	lesson	
provides	a	detailed	alignment	to	
objectives.	

The	instructor	sends	weekly	progress	
reports	to	learners	and	parents	via	
email.		The	instructor	maintains	a	
current	calendar,	and	the	course	
syllabus	includes	a	scope	and	
sequence	document	aligning	each	
assignment	to	course	
objectives.		Each	lesson	provides	a	
detailed	alignment	to	objectives.	
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highlighting	successes.	The	
instructor	maintains	a	current	and	
visible	calendar	with	assignments	
that	include	assignment	descriptions	
aligned	to	course	objectives.		The	
course	syllabus	includes	a	scope	and	
sequence	document	aligning	each	
assignment	to	course	objectives,	and	
each	lesson	provides	a	detailed	
alignment	to	objectives.		The	
instructor	also	provides	
opportunities	for	parents	to	learn	
more	about	accessing	resources	that	
are	available	to	support	their	child.	
For	example,	in	the	flipped	
classroom,	the	instructor	
communicates	information	with	
parents	to	make	them	aware	of	daily	
lesson	activities	and	resources	for	
support	that	are	posted	on	the	class	
website.	The	instructor	hosts	
orientation	for	parents	explaining	
how	she	uses	technology	in	lieu	of	
traditional	methods.		If	there	is	no	
textbook,	the	instructor	includes	
strategies	for	parents	to	assist	their	
children	with	homework	within	the	
orientation.		
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Planning	and	Preparation:		IV.B.	Demonstrates	content	knowledge	
IV.B.	Domain:	Indicator:	Planning	&	Preparation:	Content	Knowledge	

IV.B.1.	
Standard:		The	instructor	meets	all	organizational	guidelines	to	qualify	as	an	instructor	for	the	course.	
Value	Judgment:		The	instructor	demonstrates	content	knowledge	that	is	current	and	is	delivered	in	a	manner	that	leads	to	learner	engagement	and	
learning.		The	instructor	holds	state	endorsements	and	maintains	up	to	date	status	for	completed	program	specific	trainings.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	meets	state	and	
program	guidelines,	attends	
team/faculty	meetings	and	applies	
newly	learned	strategies	and	
content.	She	attends	or	participates	
in	additional	PD	voluntarily	and	has	
evidence	of	or	can	discuss	the	PD	
knowledgeably.		She	conducts	
formative	and	summative	
assessments	of	newly	applied	
strategies	and	adjusts	as	
appropriate.	She	applies	newly	
learned	skills,	reads	journals	and	
shares	with	other	practitioners	
through	professional	learning	
communities.		She	mentors	other	
instructors	and	shares	strategies	
with	peers.		

The	instructor	meets	state	and	
program	guidelines,	attends	
team/faculty	meetings	and	applies	
newly	learned	strategies	and	
content.		She	conducts	formative	
and	summative	assessments	of	
newly	applied	strategies	and	adjusts	
as	appropriate.	

The	instructor	meets	state	and	
program	guidelines,	attends	
team/faculty	meetings	and	applies	
newly	learned	strategies	and	
content.	

The	instructor	meets	state	and	
program	guidelines	for	qualification	
as	a	course	instructor.		
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Planning	and	Preparation:		IV.C.	Personalizes	Student	learning	
IV.C.	Domain:	Indicator:	Planning	&	Preparation:	Personalizes	

IV.C.1.	
Standard:		The	instructor	differentiates	outcome	goals	based	on	the	individual	needs	of	diverse	learners.	
Value	Judgment:		The	instructor	plans	and	prepares	for	differentiated	instruction	by	analyzing	learner	performance	and	assessment	data	and	the	
diverse	interests,	backgrounds,	and	needs	of	individual	learners.	

Exemplary	 Excellent	 Expected	 Emerging	
Students	in	a	blended	
classroom	take	a	pre-test	that	is	
aligned	to	standards	to	determine	
proficiency.		Based	on	mastery	
demonstrated	by	the	pretest	
students	are	assigned	a	customized	
learning	path	to	meet	their	
individual	needs.		If	students	
demonstrate	competency	on	
learning	objectives	in	the	pre-test,	
they	are	allowed	to	“test-out”	of	
components	of	the	curriculum	as	
they	follow	their	personalized	
learning	paths.	
		
By	analyzing	pre-test	results	the	
instructor	determines	whole	group	
instruction	vs.	small	group	
instruction	and	individualized	
instruction	through	peer	tutoring	
groups,	cooperative	learning	groups,	
and	independent	work.		Additionally,	
the	blended	environment	allows	for	
the	flipped	classroom,	where	
material	can	be	taught	via	video	or	
interactive	activities	outside	of	class	
allowing	the	classroom	time	to	be	
used	for	interactive	time	with	other	
students	and	the	teacher.	
	

Students	in	a	blended	
classroom	take	a	pre-test	that	is	
aligned	to	standards	to	determine	
proficiency.		Based	on	mastery	
demonstrated	by	the	pretest	
students	are	assigned	a	customized	
learning	path	to	meet	their	
individual	needs.		If	students	
demonstrate	competency	on	
learning	objectives	in	the	pre-test,	
they	are	allowed	to	“test-out”	of	
components	of	the	curriculum	as	
they	follow	their	personalized	
learning	paths.	
		
By	analyzing	pre-test	results	the	
instructor	determines	whole	group	
instruction	vs.	small	group	
instruction	through	cooperative	
learning	groups,	and	independent	
work.		Additionally,	the	blended	
environment	allows	for	the	flipped	
classroom,	where	material	can	be	
taught	via	video	or	interactive	
activities	outside	of	class	allowing	
the	classroom	time	to	be	used	for	
interactive	time	with	other	students	
and	the	teacher.	
	
For	example,	when	physics	students	

The	instructor	groups	students	by	
ability	based	on	past	performance	or	
recent	assessments.		Each	group	is	
assigned	a	task,	such	as	a	hands-on	
lab,	that	challenges	them	at	the	level	
appropriate	for	their	ability.		The	
instructor	circulates	among	the	
groups	and	provides	additional	
support	in	the	form	of	previously	
prepared	guided	worksheets	and	
online	tutorials	as	the	need	arises.	
The	instructor	may	provide	whole	
class	instruction	or	instruction	to	
two	or	three	groups	that	need	
instruction	in	the	same	skill,	and	
then	the	groups	return	to	apply	the	
skill	the	instructor	just	
demonstrated.		The	instructor	
follows	group	work	with	individual	
practice	that	includes	3	or	more	
differentiated	levels	of	practice	
which	are	assigned	to	students	
based	on	the	instructor’s	knowledge	
of	each	student’s	progress	during	
group	work.		The	level	of	scaffolding	
increases	for	students	in	need	of	the	
most	support.		The	instructor	makes	
students	aware	of	interactive	online	
tutorials	on	the	topic.	
For	example,	when	physics	students	

After	the	instructor	demonstrates	
how	to	solve	perform	a	skill,	such	as	
solving	problems	in	projectile	
motion,	the	assigns	similar	problems	
to	be	worked	in	groups	in	class	
followed	by	individual	practice	as	a	
homework	assignment.		The	
instructor	goes	over	the	homework	
the	next	day	then	follows	up	with	a	
quiz.		
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For	example,	when	physics	students	
begin	a	unit	on	projectile	motion,	
they	are	pre-tested	to	evaluate	their	
readiness	to	solve	problems	
involving	trigonometric	functions.		
Based	on	these	results,	the	
instructor	will	create	learning	paths	
that	include	interactivities	that	
support	various	levels	of	
competence.		Students	who	
demonstrate	the	most	need	will	
begin	with	online	tutorials	and	
interactivities	involving	calculation	of	
sine,	cosine	and	tangent,	such	as	
http://www.explorelearning.com/	
index.cfm?method=cResource.dspVi
ew&ResourceID=346.	
	Stage	2	students	will	investigate	
projectile	motion	using	
interactivities	such	as		
https://ratsgymnasium-
pe.de/PhET/en/simulation/projectile
-motion.html	
	Stage	3	students	will	work	with	real	
world	examples	such	as	calculating	
the	path	of	cliff	divers	of	Acapulco.	
The	instructor	designs	hands-on	
projectile	motion	labs	for	students	at	
each	level	of	complexity	(stages	1	–	
3)	then	regroups	in	mixed	ability	
groups	and	asks	students	to	report	
and	explain	their	findings	from	the	
labs	to	the	group.		The	instructor	
provides	scaffolded	practice	to	move	
students	from	stages	1	and	2	toward	
stage	3	while	stage	3	students	work	
toward	the	next	level	of	complexity	
within	the	course	objective.		The	

begin	a	unit	on	projectile	motion,	
they	are	pre-tested	to	evaluate	their	
readiness	to	solve	problems	
involving	trigonometric	functions.		
Based	on	these	results,	the	
instructor	will	create	learning	paths	
that	include	interactivities	that	
support	various	levels	of	
competence.		Students	who	
demonstrate	the	most	need	will	
begin	with	online	tutorials	and	
interactivities	involving	calculation	of	
sine,	cosine	and	tangent,	such	as	
http://www.explorelearning.com/	
index.cfm?method=cResource.dspVi
ew&ResourceID=346.	
	Stage	2	students	will	investigate	
projectile	motion	using	
interactivities	such	as		
https://ratsgymnasium-
pe.de/PhET/en/simulation/projectile
-motion.html	
	Stage	3	students	will	work	with	real	
world	examples	such	as	calculating	
the	path	of	cliff	divers	of	Acapulco.	
Students	perform	a	hands-on	
projectile	motion	lab.	The	instructor	
provides	scaffolded	practice	to	move	
students	from	stages	1	and	2	toward	
stage	3.	The	instructor	analyzes	post-
test	results	to	identify	lingering	gaps	
in	student	understanding.	
	

begin	a	unit	on	projectile	motion,	
students	are	placed	in	lab	groups	of	
similar	mathematical	skill.		Each	
group	gathers	data	on	one	of	three	
types	of	projectile	motion.		Groups	
with	the	lowest	skills	are	assigned	
the	least	difficult	type	of	motion	and	
groups	with	the	highest	
mathematical	skills	are	assigned	the	
most	complex	type	of	projectile	
motion	
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instructor	analyzes	post-test	results	
to	identify	lingering	gaps	in	student	
understanding	and	incorporates	
activities	to	fill	in	those	gaps	as	part	
of	later	lessons.			
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IV.C.2.	
Standard:		The	instructor	differentiates	instruction	based	on	an	understanding	of	the	cultural	background	of	the	individual	learner.	
Value	Judgment:		The	instructor	plans	and	prepares	for	differentiated	instruction	based	on	the	cultural	diversity	of	individual	learners,	to	include	their	
interests,	backgrounds,	and	specific	needs.	The	instructor	takes	into	consideration	a	learner’s	expectations	for	instructor-learner	and	learner-learner	
communication	based	on	the	learner’s	cultural	background	and	language	ability.	

Exemplary	 Excellent	 Expected	 Emerging	
Students	are	asked	to	explore	digital	
literacy,	culture	and	diversity,	
through	digital	storytelling.	In	this	
activity	students	create	their	own	
digital	stories	using	audio	and	digital	
images	to	tell	the	story	of	a	life,	
event	or	era	in	history,	making	sure	
to	represent	accurate	
research.		Students	explore	their	
own	world	to	look	for	archetypes	
that	represent	their	culture	or	
historical	periods	or	geographical	
representations	within	their	daily	
lives.		Personalizing	the	lesson	
requires	students	to	think	critically	
by	comparing	and	contrasting	
current	day	and	the	
assigned/personalized	historical	
timeline.		The	instructor	takes	
advantage	of	the	blended	learning	
environment	by	having	students	use	
iMovie,	digital	cameras	or	smart	
phones	to	capture	video,	audio	or	
images	and	document	the	ideas	they	
see.	Embedded	within	this	unit	the	
instructor	includes	activities	to	
educate	and	warn	students	about	
appropriate	and	accurate	digital	
media,	propaganda	in	history	as	well	
as	current	propaganda.	This	activity	
acts	as	a	foundation	for	a	traditional	

Students	are	asked	to	explore	digital	
literacy,	culture	and	diversity,	
through	digital	storytelling.	In	this	
activity	students	create	their	own	
digital	stories	using	audio	and	digital	
images	to	tell	the	story	of	a	life,	
event	or	era	in	history,	making	sure	
to	represent	accurate	
research.		Students	explore	their	
own	world	to	look	for	archetypes	
that	represent	the	assigned	
historical	periods	or	geographical	
representations.		Students	are	asked	
to	compare	and	contrast	current	day	
and	the	assigned	historical	
timeline.		The	instructor	takes	
advantage	of	the	blended	learning	
environment	by	having	students	use	
iMovie,	digital	cameras	or	smart	
phones	to	capture	video,	audio	or	
images	and	document	the	ideas	they	
see.	Embedded	within	this	unit	the	
instructor	includes	activities	to	
educate	and	warn	students	about	
appropriate	and	accurate	digital	
media,	propaganda	in	history	as	well	
as	current	propaganda.	This	activity	
acts	as	a	foundation	for	a	traditional	
essay,	and	students	tie	in	
community-based	work	to	authentic	
research	around	politics,	culture,	

Students	are	asked	to	explore	digital	
literacy,	culture	and	diversity,	
through	digital	storytelling.	In	this	
activity	students	create	digital	
stories	using	audio	and	digital	
images	acquired	through	online	
research	to	tell	the	story	of	a	life,	
event	or	era	in	history,	making	sure	
to	represent	accurate	
information.		Students	will	compare	
and	contrast	current	day	examples	
and	the	assigned	historical	
timeline.		Embedded	within	this	
unit	the	instructor	includes	activities	
to	educate	and	warn	students	about	
propaganda	in	history	as	well	as	
current	propaganda.	This	activity	
acts	as	a	foundation	for	a	traditional	
essay,	and	students	investigate	
authentic	research	around	politics,	
culture,	geography	and	
history.		Upon	completion	of	the	
project,	students	provide	an	
electronic	copy	to	the	instructor	and	
present	to	the	class.	

	CCSS.ELA-Literacy.RH.11-
12.8	Evaluate	an	author’s	premises,	
claims,	and	evidence	by	
corroborating	or	challenging	them	
with	other	information.	

Students	are	asked	to	explore	digital	
literacy,	culture	and	diversity.	In	this	
activity	students	create	digital	stories	
using	audio	and	digital	images	
acquired	through	online	research.		
Students	will	compare	and	contrast	
cultures	from	assigned	periods	in	
history	or	geographical	regions.	
Embedded	within	this	unit	the	
instructor	includes	activities	to	
educate	and	warn	students	about	
propaganda	in	history.	This	activity	
acts	as	a	foundation	for	a	traditional	
essay.	

CCSS.ELA-Literacy.WHST.11-
12.2	Write	informative/explanatory	
texts,	including	the	narration	of	
historical	events,	scientific	
procedures/	experiments,	or	
technical	processes.		



Oliver’s Blended Framework for Instruction ©2014 

64	
 

essay,	and	students	tie	in	
community-based	work	to	authentic	
research	around	politics,	culture,	
geography	and	history.		Upon	
completion	of	the	project,	students	
post	their	projects	to	the	class	
website	and	invite	parents	and	
community	members	to	review	the	
results.	

		

CCSS.ELA-Literacy.RH.11-
12.8	Evaluate	an	author’s	premises,	
claims,	and	evidence	by	
corroborating	or	challenging	them	
with	other	information.	

CCSS.ELA-Literacy.WHST.11-
12.2	Write	informative/explanatory	
texts,	including	the	narration	of	
historical	events,	scientific	
procedures/	experiments,	or	
technical	processes.		

geography	and	history.		Upon	
completion	of	the	project,	students	
post	their	projects	to	the	class	
website.	

	CCSS.ELA-Literacy.RH.11-
12.8	Evaluate	an	author’s	premises,	
claims,	and	evidence	by	
corroborating	or	challenging	them	
with	other	information.	

CCSS.ELA-Literacy.WHST.11-
12.2	Write	informative/explanatory	
texts,	including	the	narration	of	
historical	events,	scientific	
procedures/	experiments,	or	
technical	processes.		

CCSS.ELA-Literacy.WHST.11-
12.2	Write	informative/explanatory	
texts,	including	the	narration	of	
historical	events,	scientific	
procedures/	experiments,	or	
technical	processes.		
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Planning	and	Preparation:		IV.D.	Integrates	technical	resources	
IV.D.	Domain:	Indicator:	Planning	&	Preparation:	Resources	

IV.D.1.	
Standard:		The	instructor	plans	the	integration	of	technical	resources	and	digital	content	into	the	curriculum	in	order	to	achieve	specific	learning	goals	
and	outcomes.	
Value	Judgment:		The	instructor	purposefully	and	strategically	plans	to	efficiently	integrate	technical	resources	and	digital	content	for	instructional	
purposes.		The	instructor	plans	and	implements	learning	opportunities	to	build	a	comfortable	and	engaging	learning	climate	that	integrates	the	
traditional	and	online	environments.		The	instructor	uses	various	media	to	create	a	learning	experience	that	provides	a	safe	method	for	learners	to	
ask	or	respond	to	questions.	For	example,	learners	may	choose	to	respond	to	questions	by	polling	anonymously	rather	than	in	a	traditional	format	
with	raised	hands.		Skillful	planning	and	preparation	by	the	instructor	is	evident	since	it	is	necessary	to	create	such	a	learning	environment.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	takes	advantage	of	
the	benefits	of	the	digital	
environment	in	the	face-to-face	
classroom	by	allowing	students	to	
access	and	build	upon	prior	
knowledge	as	they	begin	the	new	
lesson	for	the	day.		For	example,	
rather	than	beginning	with	an	open	
classroom	discussion,	the	instructor	
posts	digital	media	that	is	properly	
cited	in	a	discussion	forum	and	then	
allows	time	for	students	to	post	their	
own	responses	online	before	
beginning	a	whole	class	discussion	
around	the	topic.		This	allows	
students	extra	think	time	and	
protects	them	from	personal	
criticism,	thus	encouraging	them	to	
contribute	to	the	discussion	in	a	
psychologically	safe	manner,	
providing	an	engaging	and	safe	
learning	climate.	This	strategy	
engages	prior	knowledge,	introduces	
the	new	topic,	and	encourages	

The	instructor	takes	advantage	of	
the	benefits	of	the	digital	
environment	in	the	face-to-face	
classroom	by	allowing	students	to	
access	and	build	upon	prior	
knowledge	as	they	begin	the	new	
lesson	for	the	day.		For	example,	
rather	than	beginning	with	an	open	
classroom	discussion,	the	instructor	
posts	digital	media	that	is	properly	
cited	in	a	discussion	forum	and	then	
allows	time	for	students	to	post	
their	own	responses	online	before	
beginning	a	whole	class	discussion	
around	the	topic.		This	allows	
students	extra	think	time	and	
protects	them	from	personal	
criticism,	thus	encouraging	them	to	
contribute	to	the	discussion	in	a	
psychologically	safe	manner,	
providing	an	engaging	and	safe	
learning	climate.	This	strategy	
engages	prior	knowledge,	
introduces	the	new	topic,	and	

The	instructor	begins	the	lesson	for	
the	day	with	a	discussion	on	an	
engaging	topic	that	supports	the	
current	lesson	objective.		Students	
are	asked	to	write	their	response	to	
the	discussion	topic	before	the	
discussion	begins	allowing	think	time	
and	provides	concrete	evidence	of	
thought	for	all	students.		Students	
are	asked	to	add	any	new	thoughts	
to	their	essays	after	the	discussion.	
The	essays	are	turned	in	as	
formative	assessment.	

The	instructor	begins	the	lesson	for	
the	day	with	a	discussion	on	an	
engaging	topic	that	supports	the	
current	lesson	objective.			
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literacy	among	other	strategies.		The	
instructor	uses	content	from	the	
posted	discussion	to	identify	
misconceptions	or	gaps	in	
understanding	that	may	help	the	
instructor	to	modify	instruction	
following	the	discussion.		The	
instructor	may	also	provide	
responses	to	student	posts	in	follow-
up	messages	to	individual	students.	

encourages	literacy	among	other	
strategies.	
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*The	following	Domains	V	and	VI	are	specific	to	models,	where	instructors	are	responsible	for	curriculum	development	as	opposed	to	programs		
where	the	curriculum	is	provided.	

	

Curriculum:		V.A.	Addresses	diverse	learning	
V.A.	Domain:	Indicator:	Curriculum:	Diverse	

V.A.1.	
Standard:		The	curriculum	provides	a	variety	of	opportunities	for	practice	to	achieve	learning	objectives	through	multiple	assessment	and	
instructional	feedback	techniques	to	address	the	diverse	learning	needs	of	learners.	
Value	Judgment:		Assessments	include	multiple	assessment	formats,	including	but	not	limited	to:	formal,	informal,	self-assessment,	formative,	and	
summative.		Modes	of	learner	responses	include	but	are	not	limited	to	matching,	fill	in	the	blank,	drag	and	drop,	short	response,	constructed	
response,	and	audio	recording,	etc.		Feedback	methods	include	but	are	not	limited	to	automated,	personalized,	written,	verbal,	instructor-to-learner,	
and	learner-to-learner,	etc….		Other	interactive	or	collaborative	learning	situations	may	include	but	are	not	limited	to	simulations,	peer	discussions,	
journaling	and	research,	etc….	

Exemplary	 Excellent	 Expected	 Emerging	
Students	are	provided	a	variety	of	
options	from	which	choose	to	
demonstrate	assessment	of	
competence	following	a	lesson.	A	
common	rubric	would	be	provided	
to	communicate	instructor	
expectations	and	guide	the	learner	
experience.	
In	order	to	assess	students’	ability	to	
compare	and	contrast	concept	A	
with	concept	B	the	instructor	might	
provide	the	following	options:	
-				Work	with	a	partner	to	develop	a	
debate	in	which	one	of	you	will	talk	
about	how	these	concepts	are	the	
same/similar	and	the	other	partner	
will	talk	about	how	these	concepts	
are	different.	
-				Work	alone	and	create	a	concept	
map	or	other	graphic	organizer	that	
will	compare	and	contrast	these	
concepts.	

Students	are	provided	a	variety	of	
options	from	which	choose	to	
demonstrate	assessment	of	
competence	following	a	lesson.	A	
common	rubric	would	be	provided	
to	communicate	instructor	
expectations	and	guide	the	learner	
experience.	
In	order	to	assess	students’	ability	to	
compare	and	contrast	concept	A	
with	concept	B	the	instructor	might	
provide	the	following	options:	
-				Work	with	a	partner	to	develop	a	
debate	in	which	one	of	you	will	talk	
about	how	these	concepts	are	the	
same/similar	and	the	other	partner	
will	talk	about	how	these	concepts	
are	different.	
-				Work	alone	and	create	a	concept	
map	or	other	graphic	organizer	that	
will	compare	and	contrast	these	
concepts.	

Students’	competence	is	assessed	
through	a	variety	of	methods.		All	
students	are	provided	with	the	same	
set	of	assessments.		For	example,	
students	begin	with	a	graphic	
organizer	comparing	and	contrasting	
concepts	A	and	B.		The	instructor	
then	asks	students	to	work	in	small	
groups	to	choose	videos	or	images	
from	approved	sites	that	illustrate	
the	concepts.		Each	small	group	then	
combines	their	individual	graphic	
organizers	and	the	chosen	
images/videos	to	create	a	common	
group	product	that	compares	and	
contrasts	concepts	A	and	B.		

The	instructor	provides	practice	in	
written	form	followed	by	assessment	
in	written	form.		For	example,	
students	are	asked	to	compare	and	
contrast	concepts	A	and	B.		The	
instructor	asks	students	to	use	a	
graphic	organizer	to	compare	and	
contrast	the	concepts	as	formative	
assessment.		Summative	assessment	
consists	of	an	essay	question	asking	
students	to	compare	and	contrast	
concepts	A	and	B.		
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-				Work	alone	and	create	a	video	
that	effectively	compares	and	
contrasts	concepts	A	and	B.		This	
may	be	in	the	form	of	a	speech	you	
present	or	a	narrated	video	of	
examples.	
-				Write	a	thorough	essay	in	which	
you	compare	and	contrast	concepts	
A	and	B.		
Students	would	be	required	to	post	
their	products	on	the	class	website.	
As	self-reflection	and	further	
practice	of	the	skills	learned	the	
instructor	would	ask	students	to	use	
the	rubric	to	self-evaluate	their	own	
product	and	products	of	three	other	
students.	Students	would	be	asked	
participate	in	a	discussion	of	any	
new	insights	gained	after	viewing	
these	products.	

-				Work	alone	and	create	a	video	
that	effectively	compares	and	
contrasts	concepts	A	and	B.		This	
may	be	in	the	form	of	a	speech	you	
present	or	a	narrated	video	of	
examples.	
-				Write	a	thorough	essay	in	which	
you	compare	and	contrast	concepts	
A	and	B.		
As	self-reflection	and	further	
practice	of	the	skills	learned	the	
instructor	would	ask	students	to	use	
the	rubric	to	self-evaluate.		
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V.A.2.	
Standard:		The	curriculum	provides	opportunities	for	the	instructor	to	engage	learners	in	learning	activities	that	address	a	variety	of	learning	styles	
and	preferences.	
Value	Judgment:		The	curriculum	includes	practice	and	instructional	feedback	opportunities	designed	to	address	a	variety	of	Howard	Gardner’s	(1983)	
multiple	intelligences	focusing	on	core	sensory	modalities.	The	curriculum	employs	a	variety	of	methodologies	consistent	with	best	practices	for	
blended	instruction,	collaborative	learning,	and	multisensory	learning,	which	may	include	but	not	be	limited	to	discussion,	learner-led	learning,	
collaborative	learning,	project/problem-based	learning,	simulations,	journaling,	and	direct	instruction	etc….	

Exemplary	 Excellent	 Expected	 Emerging	
In	a	high	school	math	class,	where	
learners	will	complete	a	cross-
curricular	activity	with	a	focus	on	
environmental	science,	the	instructor	
groups	learners,	where	they	will	model	
collaborative	knowledge	construction	
in	a	real-world	issue	to	solve	an	
authentic	problem	using	digital	tools	
and	resources.		Learners	will	be	
grouped	in	“work”	roles	and	be	
assigned	to	prepare	to	pass	an	
inspection	by	the	state	OSHA	
compliance	officer,	who	will	be	visiting	
their	place	of	work	in	one	week.	At	the	
conclusion	of	each	“work”	day,	
learners	will	calculate	the	probability	of	
receiving	a	passing	score	from	the	
compliance	officer.		Learners	blog	daily	
regarding	their	activities.		Their	team	
will	be	assigned	roles	such	as:	server,	
cook,	dishwasher,	host,	and	manager.		
Each	team	will	work	together	to	
complete	assignments	to	ensure	that	
the	restaurant	meets	code.		The	
instructor	will	inspect	daily	reports.		
Additionally,	community	members	will	
comment	on	daily	reports	with	
suggestions	and	tips	on	how	each	team	
can	improve	their	scores.	

In	a	high	school	math	class,	where	
learners	will	complete	a	cross-
curricular	activity	with	a	focus	on	
environmental	science,	the	
instructor	groups	learners,	where	
they	will	model	collaborative	
knowledge	construction	in	a	real-
world	issue	to	solve	an	authentic	
problem	using	digital	tools	and	
resources.		Learners	will	be	
grouped	in	“work”	roles	and	be	
assigned	to	prepare	to	pass	an	
inspection	by	the	state	OSHA	
compliance	officer,	who	will	be	
visiting	their	place	of	work	in	one	
week.	At	the	conclusion	of	each	
“work”	day,	learners	will	calculate	
the	probability	of	receiving	a	
passing	score	from	the	compliance	
officer.		Learners	blog	daily	
regarding	their	activities.		Their	
team	will	be	assigned	roles	such	
as:	server,	cook,	dishwasher,	host,	
and	manager.		Each	team	will	
work	together	to	complete	
assignments	to	ensure	that	the	
restaurant	meets	code.		The	
instructor	will	inspect	daily	
reports.	

In	a	high	school	math	class,	where	
learners	will	complete	a	cross-
curricular	activity	with	a	focus	on	
environmental	science,	the	
instructor	groups	learners,	where	
they	will	model	collaborative	
knowledge	construction	in	a	real-
world	issue	to	solve	an	authentic	
problem	using	digital	tools	and	
resources.		Learners	will	be	grouped	
in	“work”	roles	and	be	assigned	to	
prepare	to	pass	an	inspection	by	the	
state	OSHA	compliance	officer,	who	
will	be	visiting	their	place	of	work	in	
one	week.	At	the	conclusion	of	each	
“work”	day,	learners	will	calculate	
the	probability	of	receiving	a	passing	
score	from	the	compliance	officer.			

In	a	high	school	math	class,	where	
learners	will	complete	a	cross-
curricular	activity	with	a	focus	on	
environmental	science,	the	
instructor	groups	learners	and	gives	
then	datasets	to	will	calculate	the	
probability	of	each	contestant	
winning	“American	Idol.”			
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V.A.3.	
Standard:		The	instructor	includes	strategies	for	technical	literacy	throughout	blended	lessons.	
Value	Judgment:		Strategies	for	comprehension	within	a	technical	medium	are	included	as	part	of	the	curriculum	on	a	routine	basis	in	the	blended	
environment	to	prepare	learners	to	function	in	a	technical	environment.		For	example,	learners	may	use	electronic	sticky	notes	to	interact	with	long	
passages	of	electronic	text	as	a	modification	of	traditional	reading	comprehension	strategies	or	the	instructor	has	embedded	formative	assessment	
for	checks	for	understanding	to	monitor	comprehension.	

Exemplary	 Excellent	 Expected	 Emerging	
To	prepare	for	a	new	literary	piece	
students	respond	in	a	discussion	
forum	to	questions	about	the	
historical	time	period	and	the	
author.	The	instructor	reviews	their	
responses	and	interaction,	
interjecting	her	own	feedback	as	
leading	questions	to	encourage	
students	to	make	connections	to	
previously	studied	periods	of	time	
and	to	assess	their	understanding	of	
the	time	period	under	
consideration.	The	students	follow	
the	online	discussion	with	an	in-class	
Venn	diagram	to	compare	and	
contrast	the	new	literary	time	period	
with	previous	periods.		This	allows	
the	instructor	to	assess	higher	order	
thinking	by	viewing	individual	
student	participation	in	the	activity	
and	the	discussion	forum.		After	the	
Venn	diagram,	in	class,	students	
interact	with	an	app	on	a	tablet	
device	that	helps	them	practice	and	
review	new	vocabulary	words	they	
will	be	seeing	in	an	upcoming	literary	
analysis.		The	instructor	reviews	
formative	data	from	the	app’s	

To	prepare	for	a	new	literary	piece	
students	respond	in	a	discussion	
forum	to	questions	about	the	
historical	time	period	and	the	
author.	The	instructor	reviews	their	
responses	and	interaction,	
interjecting	her	own	feedback	as	
leading	questions	to	encourage	
students	to	make	connections	to	
previously	studied	periods	of	time	
and	to	assess	their	understanding	of	
the	time	period	under	
consideration.	The	students	follow	
the	online	discussion	with	an	in-class	
Venn	diagram	to	compare	and	
contrast	the	new	literary	time	period	
with	previous	periods.		This	allows	
the	instructor	to	assess	higher	order	
thinking	by	viewing	individual	
student	participation	in	the	activity	
and	the	discussion	forum.		After	the	
Venn	diagram,	in	class,	students	
interact	with	an	app	on	a	tablet	
device	that	helps	them	practice	and	
review	new	vocabulary	words	they	
will	be	seeing	in	an	upcoming	literary	
analysis.		The	instructor	reviews	
formative	data	from	the	app’s	

Students	interact	with	an	app	on	a	
tablet	device	that	helps	them	
practice	and	review	new	vocabulary	
words	they	will	be	seeing	in	an	
upcoming	literary	analysis.		The	
instructor	reviews	formative	data	
from	the	app’s	dashboard	to	analyze	
the	individual	level	of	mastery	of	the	
new	words.		During	the	activity	
students	listen	to	prompts	of	words	
and	select	images	associated	with	
the	words	they	hear.		While	they	are	
interacting	with	the	technology	and	
practicing	the	new	words	the	
instructor	circulates	and	meets	with	
students	individually	to	discuss	their	
progress	while	others	continue	
working.	Next,	the	instructor	models	
an	example	literary	analysis	for	them	
on	a	common	piece	of	literature,	
using	the	interactive	whiteboard,	
before	assigning	them	to	read	and	
analyze	a	new	piece	of	literature.		

Students	interact	with	an	app	on	a	
tablet	device	that	helps	them	
practice	and	review	new	vocabulary	
words	they	will	be	seeing	in	an	
upcoming	literary	analysis.	Next,	the	
instructor	models	an	example	
literary	analysis	for	them	on	a	
common	piece	of	literature,	using	
the	interactive	whiteboard,	before	
assigning	them	to	read	and	analyze	a	
new	piece	of	literature.	
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dashboard	to	analyze	the	individual	
level	of	mastery	of	the	new	
words.		During	the	activity	students	
listen	to	prompts	of	words	and	
select	images	associated	with	the	
words	they	hear.		While	they	are	
interacting	with	the	technology	and	
practicing	the	new	words	the	
instructor	circulates	and	meets	with	
students	individually	to	discuss	their	
progress	on	this	activity	as	well	as	
their	performance	on	the	higher	
order	thinking	activity,	which	
includes	an	embedded	literacy	
strategy,	while	others	continue	
working.		Analyzing	this	formative	
data	allows	the	instructor	to	set	and	
modify	individual	learning	goals	
while	still	meeting	overall	course	
objectives.	
	
Next,	the	instructor	models	an	
example	literary	analysis	for	them	on	
a	common	piece	of	literature,	using	
the	interactive	whiteboard,	before	
assigning	them	to	read	and	analyze	a	
new	piece	of	literature	
	

dashboard	to	analyze	the	individual	
level	of	mastery	of	the	new	
words.		During	the	activity	students	
listen	to	prompts	of	words	and	
select	images	associated	with	the	
words	they	hear.			
	
Next,	the	instructor	models	an	
example	literary	analysis	for	them	on	
a	common	piece	of	literature,	using	
the	interactive	whiteboard,	before	
assigning	them	to	read	and	analyze	a	
new	piece	of	literature.	

Roblyer,	M.,	&	Doering,	A.	(2013).	Integrating	educational	technology	into	teaching	(6th	ed.).	Boston:	Allyn	&	Bacon	(p.	275.)	 	



Oliver’s Blended Framework for Instruction ©2014 

72	
 

V.A.4	
Standard:	The	curriculum	incorporates	opportunities	to	explore	multiple	perspectives	representing	diverse	backgrounds	that	are	accurate,	free	of	
defamatory	representations,	and	appropriate	for	the	age	of	learners.	
	Value	Judgment:	Curriculum	materials	and	content	incorporate	perspectives	aligned	to	learning	objectives	that	are	from	a	variety	cultures,	to	include	
regional,	national,	national	sub-cultural,	and	global	perspectives;	are	accurate	representations	of	cultural	perspectives	from	current	or	historical	time	
periods;	are	free	from	defamatory	or	offensive	representations	of	cultures;	and	are	appropriate	and	of	interest	for	the	maturity	level	and	age	of	
learners.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	selects	examples	that	
depict	females	in	a	variety	of	
acceptable	roles	to	mainstream	
culture	such	as	in	professional	
settings,	taking	care	of	children	and	
interacting	socially.		The	instructor	
uses	a	variety	of	cultural	names	in	
quizzes	and	tests,	and	includes	
references	to	diverse	cultural	
happenings,	that	would	be	impactful	
to	a	variety	of	students,	in	order	to	
create	interest	for	students.		The	
instructor	also	reviews	all	materials	
to	make	sure	geographical,	cultural	
and	historical	references	are	current,	
accurate	and	free	of	bias.		The	
instructor	is	aware	of	the	cultural	
backgrounds	of	the	students	and	
specifically	includes	those	in	practice	
exercises	and	materials.		The	
instructor	also	periodically	includes	
reference	to	a	culture	that	may	be	
represented	in	the	community	but	
not	in	the	class.	

The	instructor	selects	examples	that	
depict	females	in	a	variety	of	
acceptable	roles	to	mainstream	
culture	such	as	in	professional	
settings,	taking	care	of	children	and	
interacting	socially.		The	instructor	
uses	a	variety	of	cultural	names	in	
quizzes	and	tests,	and	includes	
references	to	diverse	cultural	
happenings,	that	would	be	impactful	
to	a	variety	of	students,	in	order	to	
create	interest	for	students.		The	
instructor	also	reviews	all	materials	
to	make	sure	geographical,	cultural	
and	historical	references	are	
current,	accurate	and	free	of	bias.			

The	instructor	selects	examples	that	
depict	females	in	a	variety	of	
acceptable	roles	to	mainstream	
culture	such	as	in	professional	
settings,	taking	care	of	children	and	
interacting	socially.	.	The	instructor	
also	reviews	all	materials	to	make	
sure	geographical,	cultural	and	
historical	references	are	current,	
accurate	and	free	of	bias.		

The	instructor	selects	examples	that	
depict	females	in	a	variety	of	
acceptable	roles	to	mainstream	
culture	such	as	in	professional	
settings,	taking	care	of	children	and	
interacting	socially	
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Curriculum:		V.B.	Establishes	curriculum	accountability	
V.B.	Domain:	Indicator:	Curriculum:	Accountability	

V.B.1.	
Standard:		The	curriculum	meets	required	district,	state,	and/or	national	standards.	
Value	Judgment:		Detailed	documentation	is	provided	that	aligns	curriculum	to	all	required	local,	state	and	national	standards,	and	the	alignments	are	
clearly	organized	and	accessible	to	all	stakeholders.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	provides	an	approved	
curriculum	alignment	in	a	document	
that	is	easy	to	navigate	and	
understand	that	presents	alignment	
to	local,	state	and	any	national	
required	standards.		Additionally	the	
document	demonstrates	how	
standards	will	be	addressed	
throughout	the	school	year.	
		
The	instructor	takes	advantage	of	
the	blended	environment	by	making	
the	alignment	document	accessible	
by	students,	parents	and	other	
stakeholders,	to	include	co-workers,	
administrators	and	community	
members	electronically	and	via	
traditional	methods.			
	
The	instructor	ensures	that	the	
students	are	aware	of	their	
individual	progress	in	achieving	
competency	in	the	standards.		

The	instructor	provides	an	approved	
curriculum	alignment	in	a	document	
that	is	easy	to	navigate	and	
understand	that	presents	alignment	
to	local,	state	and	any	national	
required	standards.		Additionally	the	
document	demonstrates	how	
standards	will	be	addressed	
throughout	the	school	year.	
	
The	instructor	takes	advantage	of	
the	blended	environment	by	making	
the	alignment	document	accessible	
by	students,	parents	and	other	
stakeholders,	to	include	co-workers,	
administrators	and	community	
members	electronically	and	via	
traditional	methods.		

The	instructor	provides	an	approved	
curriculum	alignment	in	a	document	
that	is	easy	to	navigate	and	
understand	that	presents	alignment	
to	local,	state	and	any	national	
required	standards.		Additionally	the	
document	demonstrates	how	
standards	will	be	addressed	
throughout	the	school	year.	

The	instructor	provides	an	approved	
curriculum	alignment	understand	
that	presents	alignment	to	local	and	
any	required	standards.			
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V.B.2.	
Standard:		The	curriculum	design	provides	a	course	outline,	overview,	or	syllabus	to	learners,	parents	and/or	mentors.	
Value	Judgment:		The	course	outline,	overview	or	syllabus	contains	thorough	and	clear	explanations	of	the	course	organization,	alignment	of	course	
objectives	and	content	to	national	and	local	standards,	course	expectations	for	learners	and	parents	and/or	mentors,	and	information	and	
appropriate	citations	for	course	resources.	

Exemplary	 Excellent	 Expected	 Emerging	
The	course	outline	or	syllabus	
provides	a	course	overview	and	
alignment	to	course	objectives	along	
with	measurable	goals,	and	is	posted	
on	the	class	website,	sent	to	parents	
and	stakeholders,	and	is	posted	
within	the	classroom.	The	document	
also	provides	an	alignment	to	
national	and	local	standards.		All	
examples	and	explanations	are	
written	appropriately	for	parents	
who	may	be	new	to	the	digital	
environment.	Within	the	respective	
document(s)	there	is	an	explanation	
of	the	blended	medium	and	
examples	of	strategies	the	instructor	
plans	to	use	to	engage	students	in	
the	medium.	The	instructor	also	
provides	examples	of	how	
assignments	might	be	completed	
differently	in	the	blended	classroom	
than	in	the	traditional	classroom.	
Student	expectations	for	completing	
work	at	home	and	in	the	classroom	
are	clearly	explained	as	well	as	
grading	policies	and	opportunities	
for	communication	with	the	
instructor.	

The	course	outline	or	syllabus	
provides	a	course	overview	and	
alignment	to	course	objectives	along	
with	measurable	goals,	and	is	posted	
on	the	class	website,	sent	to	parents	
and	stakeholders,	and	is	posted	
within	the	classroom.	The	document	
also	provides	an	alignment	to	
national	and	local	standards.		All	
examples	and	explanations	are	
written	appropriately	for	parents	
who	may	be	new	to	the	digital	
environment.	Within	the	respective	
document(s)	there	is	an	explanation	
of	the	blended	medium.	The	
instructor	also	provides	examples	of	
how	assignments	might	be	
completed	differently	in	the	blended	
classroom	than	in	the	traditional	
classroom.	Student	expectations	for	
completing	work	at	home	and	in	the	
classroom	are	clearly	explained	as	
well	as	grading	policies	and	
opportunities	for	communication	
with	the	instructor.			

The	course	outline	or	syllabus	
provides	a	course	overview	and	
alignment	to	course	objectives	along	
with	measurable	goals,	and	is	sent	to	
parents	and	stakeholders,	and	is	
posted	within	the	classroom.	The	
document	also	provides	an	
alignment	to	national	and	local	
standards.		Student	expectations	for	
completing	work	at	home	and	in	the	
classroom	are	clearly	explained	as	
well	as	grading	policies	and	
opportunities	for	communication	
with	the	instructor.			

The	course	outline	or	syllabus	
provides	a	course	overview	and	
alignment	to	course	objectives	along	
with	measurable	goals.		
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V.B.3.	
Standard:		The	curriculum	provides	course	goals	and	learning	objectives	that	are	stated	clearly	and	in	a	measurable	format.	
Value	Judgment:	It	is	evident	through	detailed	curriculum	alignments	that	course	goals	and	objectives	are	clearly	stated	and	thoroughly	addressed	
during	instruction	and	assessment.	Assessments	are	measurable	using	both	formal	and	informal	methods,	applying	formative,	summative	and	
diagnostic	strategies.	

Exemplary	 Excellent	 Expected	 Emerging	
The	course	outline	provides	detailed	
curriculum	alignment	and	course	
goals.	The	measurable	lesson	
objectives	are	clearly	stated	and	
posted	on	the	class	website,	sent	to	
parents	and	stakeholders,	and	are	
posted	within	the	classroom.		
Measureable	objectives	are	assessed	
both	informally	during	interactions	
between	the	instructor	and	students	
and	formally	through	a	variety	of	
formative	and	summative	
assessments.		The	instructor	
facilitates	personalized	learning	
paths,	based	on	pre-test	
performance,	that	are	aligned	to	
SMART	goals	specific	to	each		
student’s	performance	and	providing	
learner	choice.	The	instructor	acts	as	
a	reflective	practitioner	by	reviewing	
student	work	and	measuring	growth.	

Specific,	Measurable,	Attainable,	
Realistic	and	Timely	

The	course	outline	provides	detailed	
curriculum	alignment	and	course	
goals.	The	measurable	lesson	
objectives	are	clearly	stated	and	
posted	on	the	class	website,	sent	to	
parents	and	stakeholders,	and	are	
posted	within	the	classroom.		
Measureable	objectives	are	assessed	
both	informally	during	interactions	
between	the	instructor	and	students	
and	formally	through	a	variety	of	
formative	and	summative	
assessments.		The	instructor	bases	
instruction	on	pre-test	performance,	
that	are	aligned	to	lesson	objectives.		

The	course	outline	provides	detailed	
curriculum	alignment	and	course	
goals.	The	measurable	lesson	
objectives	are	clearly	stated,	sent	to	
parents	and	stakeholders,	and	are	
posted	within	the	classroom.		
Measureable	objectives	are	assessed	
both	informally	during	interactions	
between	the	instructor	and	students	
and	formally	through	a	variety	of	
formative	and	summative	
assessments.	

The	course	outline	provides	course	
goals	and	learning	objectives.		
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V.B.4	
Standard:		Information	for	the	process	of	communicating	with	the	instructor	is	provided	within	course	documentation	and	is	accessible	to	learners,	
parents,	and/or	mentors	
Value	Judgment:	The	course	documentation	provides	easily	accessible	and	clearly	stated	descriptions	detailing	the	processes	for	contacting	the	
instructor	in	a	timely	and	uncomplicated	manner	through	a	variety	of	technologies.			

Exemplary	 Excellent	 Expected	 Emerging	
Multiple	methods	for	contacting	the	
instructor	are	defined	in	the	course	
documentation	and	are	easy	to	find.	
Asynchronous	methods	for	
instructor	communication	are	
provided	including	but	are	not	
limited	to	email,	a	class	wiki,	class	
discussion	forum,	and/or	Twitter,	for	
example.	Synchronous	methods	
include	office	hours	or	planning	
periods,	where	the	instructor	is	
immediately	available	to	learners	
and	parents	in	person,	by	phone,	
instant	message,	or	
Skype.		Additionally,	the	instructor	
may	have	pre-established	parent	
conference	times	in	the	course	
documentation.		He	may	post	a	
reservation	schedule	in	an	electronic	
course	calendar	and	encourage	
parents	to	reserve	their	meeting	
times	early.	Instructors	may	post	
their	office	or	classroom	phone	and	
encourage	learners	and	parents	to	
contact	them	with	questions	or	they	
may	document	classroom	
procedures	to	request	learners’	
email	requesting	the	instructor	call	
them	should	they	need	further	
assistance	with	curriculum-based	
questions.		The	instructor	maintains	

Multiple	methods	for	contacting	the	
instructor	are	defined	in	the	course	
documentation	and	are	easy	to	find.	
Asynchronous	methods	for	
instructor	communication	are	
provided	including	but	are	not	
limited	to	email,	a	class	wiki,	class	
discussion	forum,	and/or	Twitter,	
for	example.	Synchronous	methods	
include	office	hours	or	planning	
periods,	where	the	instructor	is	
immediately	available	to	learners	
and	parents	in	person,	by	phone,	
instant	message,	or	
Skype.		Additionally,	the	instructor	
may	have	pre-established	parent	
conference	times	in	the	course	
documentation.		He	may	post	a	
reservation	schedule	in	an	
electronic	course	calendar	and	
encourage	parents	to	reserve	their	
meeting	times	early.	Instructors	may	
post	their	office	or	classroom	phone	
and	encourage	learners	and	parents	
to	contact	them	with	questions	or	
they	may	document	classroom	
procedures	to	request	learners’	
email	requesting	the	instructor	call	
them	should	they	need	further	
assistance	with	curriculum-based	
questions.		Procedures	for	

The	instructor	follows	
organizational/school	guidelines	
about	procedures	to	contact	
parents.		The	instructor	provides	
information	to	students	and	parents	
about	availability	for	communication	
between	students	and	the	
instructor.		These	may	methods	
include	office	hours	or	planning	
periods,	where	the	instructor	is	
immediately	available	to	learners	
and	parents	in	person,	by	phone	or	
instant	message.	

The	instructor	provides	information	
to	students	and	parents	about	
availability	for	communication	with	
the	instructor.	Parents	are	
encouraged	to	send	notes	to	the	
teacher	or	leave	a	message	on	their	
office	or	classroom	phone.	
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an	online	Frequently	Asked	
Questions	discussion	board.	
Procedures	for	identifying	learner	
questions	and	contact	information	
should	be	clearly	outlined	in	course	
documentation	and	should	be	easy	
for	learners	to	understand.		The	
instructor	should	post	occasional	
reminders	of	this	procedure	and	
refer	learners	to	the	procedure	as	
detailed	in	the	syllabus	or	class	
website.	

identifying	learner	questions	and	
contact	information	should	be	
clearly	outlined	in	course	
documentation	and	should	be	easy	
for	learners	to	understand.		
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Instructional	Design:		VI.A.	Creates	a	learner-centric	design	
VI.A.	Domain:	Indicator:	Instructional	Design	

VI.A.1.	
Standard:		The	instructor	takes	into	account	the	needs	of	the	learners	as	an	audience	when	designing	curriculum	by	providing	consistency	through	an	
organized	classroom	in	order	to	minimize	extraneous	confusion	that	may	exist	in	a	blended	environment	as	a	result	of	multiple	simultaneous	
activities.	
Value	Judgment:	The	curriculum	is	presented	in	such	a	way	that	digital	learning	opportunities	are	seamlessly	integrated	as	a	natural	delivery	mode	for	
instruction.		Links	to	required	activities	are	embedded	and	documents	are	downloadable	and	available	in	file	formats	that	allow	easy	access	in	all	
operating	systems,	and	instructions	are	clear	and	easily	accessible,	for	example.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	creates	a	learning	
environment	where	students	are	
comfortable	with	a	consistent	daily	
routine	around	integrating	technical	
equipment	and	digital	software.		The	
instructor	implements	specific	
strategies	to	allow	for	routine	in	
daily	activities	around	blended	
instruction.		For	example,	upon	
entering	the	classroom,	students	
find	the	technical	equipment	
required	for	the	lesson	listed	on	the	
board	for	the	daily	lesson.	The	
instructor	has	implemented	a	
numbering	system	for	checkout	and	
accountability	that	the	students	use	
to	acquire	their	equipment.	This	
organization	and	time	management	
system	allows	students	to	have	the	
necessary	supplies	and	be	seated	
appropriately	when	the	tardy	bell	
rings.	Based	on	the	daily	classroom	
routine	the	teacher	has	established	
students	are	also	aware	that	class	
ends	five	minutes	early	in	order	to	
correctly	store	all	technical	
equipment	used	during	class,	which	

The	instructor	creates	a	learning	
environment	where	students	are	
comfortable	with	a	consistent	daily	
routine	around	integrating	technical	
equipment	and	digital	software.		The	
instructor	implements	specific	
strategies	to	allow	for	routine	in	
daily	activities	around	blended	
instruction.		For	example,	upon	
entering	the	classroom,	students	
find	the	technical	equipment	
required	for	the	lesson	listed	on	the	
board	for	the	daily	lesson.	The	
instructor	has	implemented	a	
numbering	system	for	checkout	and	
accountability	that	the	students	use	
to	acquire	their	equipment.	This	
organization	and	time	management	
system	allows	students	to	have	the	
necessary	supplies	and	be	seated	
appropriately	when	the	tardy	bell	
rings.	Based	on	the	daily	classroom	
routine	the	teacher	has	established	
students	are	also	aware	that	class	
ends	five	minutes	early	in	order	to	
correctly	store	all	technical	
equipment	used	during	class,	which	

The	instructor	implements	specific	
strategies	to	allow	for	routine.		The	
instructor	has	implemented	a	
numbering	system	for	checkout	and	
accountability	that	the	students	use	
to	acquire	their	equipment,	for	
example.	This	organization	and	time	
management	system	allows	students	
to	have	the	necessary	supplies	and	
be	seated	appropriately	when	the	
tardy	bell	rings.	
	
If	students	are	asked	to	stray	from	
the	daily	routine	by	working	in	
groups,	where	equipment	may	vary	
from	the	norm,	for	example,	the	
instructor	has	stations	prepared	and	
organized	prior	to	the	beginning	of	
class,	and	the	daily	lesson,	as	stated	
on	the	board,	provides	instructions	
and	expectations	for	student	
organization.	

The	instructor	has	implemented	a	
system	for	checkout	and	
accountability	that	the	students	use	
to	acquire	their	equipment	during	
digital	lessons.	
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includes	returning	all	equipment	to	
the	proper	power	supply.		These	
procedures	allow	the	instructor	to	
start	and	end	class	on	time	and	
deliver	instruction	as	though	the	
equipment	were	a	supply	such	as	
paper	and	pencil.	
		
If	students	are	asked	to	stray	from	
the	daily	routine	by	working	in	
groups,	where	equipment	may	vary	
from	the	norm,	for	example,	the	
instructor	has	stations	prepared	and	
organized	prior	to	the	beginning	of	
class,	and	the	daily	lesson,	as	stated	
on	the	board,	provides	instructions	
and	expectations	for	student	
organization.	
		
At	the	conclusion	of	each	class	
period	the	instructor	reflects	and	
modifies	procedures	to	improve	
procedures	for	an	even	more	
seamless	integration	of	technology	
in	the	next	lesson.	

includes	returning	all	equipment	to	
the	proper	power	supply.		These	
procedures	allow	the	instructor	to	
start	and	end	class	on	time	and	
deliver	instruction	as	though	the	
equipment	were	a	supply	such	as	
paper	and	pencil.	
		
If	students	are	asked	to	stray	from	
the	daily	routine	by	working	in	
groups,	where	equipment	may	vary	
from	the	norm,	for	example,	the	
instructor	has	stations	prepared	and	
organized	prior	to	the	beginning	of	
class,	and	the	daily	lesson,	as	stated	
on	the	board,	provides	instructions	
and	expectations	for	student	
organization.		
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VI.A.2.	
Standard:		The	instructional	design	facilitates	learner	understanding,	interaction	and	engagement	through	the	appropriate	use	of	varied	instructional	
approaches	and	tools	such	as	discussions,	quizzes,	portfolios,	glossary,	video	content,	and	self-assessment	opportunities,	etc….	
Value	Judgment:		Curriculum	design	utilizes	varied	instructional	approaches	and	tools	to	differentiate	instruction	which	allow	learners	with	diverse	
needs	to	engage	in	active	learning,	rich	and	varied	collaborative	learning	opportunities,	and	multisensory	learning.		This	is	accomplished	through	
activities	such	as	the	use	of	discussions,	interactivities,	quizzes,	portfolios,	glossary	and	video	content,	and	self-	assessments,	etc…	

Exemplary	 Excellent	 Expected	 Emerging	
In	order	to	closely	align	pedagogy	
with	instructional	goals	the	
instructor	is	cognizant	of	Bloom’s	
Taxonomy.			

Additionally,	she	uses	a	variety	of	
methodologies	to	engage	students	in	
diverse	opportunities	to	collaborate	
and	learn.	For	example,	the	
instructor	may	ask	students	to	
collaborate	in	real-time	by	taking	
advantage	of	digital	tools	such	as	
Google	Docs.	Students	are	asked	to	
predict	new	endings	or	situations	to	
pieces	of	literature	in	order	to	
strengthen	students’	skills	in	
comprehension.	

Within	this	comprehension	strategy,	
the	instructor	also	requires	students	
to	incorporate	complex	sentence	
structures	and	current	vocabulary	
words	generating	multiple	levels	of	
engagement.		Students	then	
collaborate	to	criticize	these	new	
literary	works	written	by	their	
classmates	in	an	online	class	
discussion	board.		

All	expectations	are	defined	and	
presented	in	a	detailed	rubric	prior	
to	the	activity,	which	also	requires	a	

In	order	to	closely	align	pedagogy	
with	instructional	goals	the	
instructor	is	cognizant	of	Bloom’s	
Taxonomy.		

	Additionally,	she	uses	a	variety	of	
methodologies	to	engage	students	in	
diverse	opportunities	to	collaborate	
and	learn.	For	example,	the	
instructor	may	ask	students	to	
collaborate	in	real-time	by	taking	
advantage	of	digital	tools	such	as	
Google	Docs.	Students	are	asked	to	
predict	new	endings	or	situations	to	
pieces	of	literature	in	order	to	
strengthen	students’	skills	in	
comprehension.	

Within	this	comprehension	strategy,	
the	instructor	also	requires	students	
to	incorporate	complex	sentence	
structures	and	current	vocabulary	
words	generating	multiple	levels	of	
engagement.		Students	then	
collaborate	to	criticize	these	new	
literary	works	written	by	their	
classmates	in	an	online	class	
discussion	board.		

All	expectations	are	defined	and	
presented	in	a	detailed	rubric	prior	
to	the	activity,	which	also	requires	a	

In	order	to	closely	align	pedagogy	
with	instructional	goals	the	
instructor	is	cognizant	of	Bloom’s	
Taxonomy.		

Additionally,	she	uses	a	variety	of	
methodologies	to	engage	students	in	
diverse	opportunities	to	collaborate	
and	learn.	For	example,	the	
instructor	may	ask	students	to	
collaborate	in	class.	Students	are	
asked	to	predict	new	endings	or	
situations	to	pieces	of	literature	in	
order	to	strengthen	students’	skills	
in	comprehension.	

Within	this	comprehension	strategy,	
the	instructor	also	requires	students	
to	incorporate	complex	sentence	
structures	and	current	vocabulary	
words	generating	multiple	levels	of	
engagement.			

All	expectations	are	defined	and	
presented	in	a	detailed	rubric	prior	
to	the	activity.	

The	instructor	offers	encouraging	
feedback	to	support	learning	and	
increase	rapport.		

In	order	to	closely	align	pedagogy	
with	instructional	goals	the	
instructor	is	cognizant	of	Bloom’s	
Taxonomy.	Students	are	asked	to	
predict	new	endings	or	situations	to	
pieces	of	literature	in	order	to	
strengthen	students’	skills	in	
comprehension.		The	instructor	
offers	encouraging	feedback	to	
support	learning.		



Oliver’s Blended Framework for Instruction ©2014 

81	
 

minimum	number	of	responses	
within	the	class	discussion	board	to	
classmates’	literary	critiques.	

The	instructor	modifies	this	
assignment	for	second	language	
speakers	by	also	requiring	audio	
posts	of	recordings	of	the	original	
literary	modifications.		Second	
language	speakers	are	paired	with	
native	speakers	and	not	paired	
together	in	order	to	create	
cooperative	learning	groups	for	the	
written	component	of	the	activity.	

During	these	collaborative	activities	
the	instructor	offers	encouraging	
feedback	to	support	learning	and	
increase	rapport.		

minimum	number	of	responses	
within	the	class	discussion	board	to	
classmates’	literary	critiques.	

During	these	collaborative	activities	
the	instructor	offers	encouraging	
feedback	to	support	learning	and	
increase	rapport.		
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VI.A.3.	
Standard:		The	instructional	design	ensures	that	all	content	materials	and	resources	created	or	used	comply	with	copyright	laws,	include	citations	
and/or	fair	use	notices	(where	appropriate),	and	were	obtained	or	created	for	the	course	in	a	manner	that	adheres	to	standards	of	academic	ethics	
and	integrity.	
Value	Judgment:		Citations	are	noted	when	referencing	books,	journals,	articles,	speeches,	websites	or	any	other	copyrighted	material	used	in	whole,	
in	part,	or	modified	for	use	within	the	curriculum,	and	the	sources	of	any	materials	that	fall	under	Fair	Use	as	defined	by	US	copyright	law	are	noted.	

Exemplary	 Excellent	 Expected	 Emerging	
A	flipped	classroom	assignment	
provided	by	the	instructor	models	
appropriate	citations	when	assigning	
students	to	watch	Duck	and	Cover,	
the	original	Civil	Defense	Film	with	
Bert	and	Turtle	on	TeacherTube	to	
introduce	the	propaganda	unit	and	
to	discuss	Rhetorical	
Triangle.		Students	are	then	asked	to	
discuss	how	the	author	and	audience	
impact	the	text	in	a	blog.		What	if	
the	target	audience	were	different?	
How	would	that	impact	the	
text?		They	are	asked	to	provide	two	
quotes	in	their	blog	journal	entry	to	
support	their	viewpoint.	They	are	
required	to	respond	to	at	least	two	
other	classmates.	
		
The	following	night,	they	are	asked	
to	watch	the	1980’s	documentary	on	
Duck	and	Cover,	Atomic	Café.	The	
instructor	provides	a	direct	link	to	
the	clip	with	an	appropriate	citation	
following.			While	the	clip	the	
instructor	references	the	students	to	
view	is	similar,	the	audience	and	
author	are	different,	which	changes	
the	text	of	the	clip.		Students	are,	
again,	asked	to	reflect	in	a	blog	on	

A	flipped	classroom	assignment	
provided	by	the	instructor	models	
appropriate	citations	when	assigning	
students	to	watch	Duck	and	Cover,	
the	original	Civil	Defense	Film	with	
Bert	and	Turtle	on	TeacherTube	to	
introduce	the	propaganda	unit	and	
to	discuss	Rhetorical	
Triangle.		Students	are	then	asked	to	
discuss	how	the	author	and	audience	
impact	the	text	in	a	blog.		What	if	
the	target	audience	were	different?	
How	would	that	impact	the	
text?		They	are	asked	to	provide	two	
quotes	in	their	blog	journal	entry	to	
support	their	viewpoint.	They	are	
required	to	respond	to	at	least	two	
other	classmates.	
		
The	following	night,	they	are	asked	
to	watch	the	1980’s	documentary	on	
Duck	and	Cover,	Atomic	Café.	The	
instructor	provides	a	direct	link	to	
the	clip	with	an	appropriate	citation	
following.			While	the	clip	the	
instructor	references	the	students	to	
view	is	similar,	the	audience	and	
author	are	different,	which	changes	
the	text	of	the	clip.		Students	are,	
again,	asked	to	reflect	in	a	blog	on	

A	flipped	classroom	assignment	
requires	students	to	watch	Duck	and	
Cover,	the	original	Civil	Defense	Film	
with	Bert	and	Turtle	on	
TeacherTube.		The	instructor	intends	
to	introduce	the	propaganda	unit	
and	to	discuss	the	Rhetorical	
Triangle.		Students	are	then	asked	to	
discuss	how	the	author	and	audience	
impact	the	text	in	a	blog.		What	if	
the	target	audience	were	different?	
How	would	that	impact	the	
text?		They	are	asked	to	provide	two	
quotes	in	their	blog	journal	entry	to	
support	their	viewpoint.	They	are	
required	to	respond	to	at	least	two	
other	classmates.	
		
The	following	night,	they	are	asked	
to	watch	the	1980’s	documentary	on	
Duck	and	Cover,	Atomic	Café.	The	
instructor	provides	a	direct	links	to	
both	clips	in	the	digital	portion	of	the	
class.	While	the	clip	the	instructor	
references	the	students	to	view	is	
similar,	the	audience	and	author	are	
different,	which	changes	the	text	of	
the	clip.		Students	are,	again,	asked	
to	reflect	in	a	blog	on	how	the	
change	in	author	and	audience	

A	flipped	classroom	assignment	by	
the	instructor	links	to	Duck	and	
Cover,	the	original	Civil	Defense	Film	
with	Bert	and	Turtle	on	Youtube	to	
introduce	the	propaganda	unit	and	
to	discuss	Rhetorical	Triangle.	The	
instructor	intends	to	introduce	the	
propaganda	unit	and	to	discuss	the	
Rhetorical	Triangle.		Students	are	
then	asked	to	discuss	how	the	author	
and	audience	impact	the	text	in	a	
blog.		What	if	the	target	audience	
were	different?	How	would	that	
impact	the	text?		They	are	asked	to	
provide	two	quotes	in	their	blog	
journal	entry	to	support	their	
viewpoint.	They	are	required	to	
respond	to	at	least	two	other	
classmates.	
		
The	following	night,	they	are	asked	
to	watch	the	1980’s	documentary	
on	Duck	and	Cover,	Atomic	Café.	The	
instructor	does	not	provide	a	link	or	
citation	for	the	video	clip.		Rather	the	
instructor	expects	students	to	find	
the	documentary	based	on	title	
alone.	
		
While	the	clip	the	instructor	
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how	the	change	in	author	and	
audience	impacted	the	rhetorical	
triangle.		How	did	this	change	impact	
the	text?	Students	are	required	to	
use	one	of	their	own	or	another	
student’s	quotes	to	which	they	
replied	to	support	their	argument	in	
a	compare/contrast	statement.	
		
Both	of	these	clips	are	cited	visibly	in	
the	classroom,	and	students	are	
asked	to	make	a	note	of	them	should	
they	have	any	technical	
difficulties.		Additionally,	the	links	
are	documented	in	the	syllabus.	
		
To	culminate	understanding	of	
rhetoric	and	to	close	the	concept,	
students	watch	a	clip	from	a	
comedian	Lewis	Black’s	
interpretation	of	Duck	and	
Cover,	based	on	his	first-	hand	
experience	with	the	drills	in	
school,	in	class	the	third	day,	and	
they	make	a	Venn	diagram	
comparing	and	contrasting	the	
rhetorical	triangle.		A	citation	for	this	
comedic	performance	is	also	noted	
in	the	syllabus.	
		
Within	the	physical	classroom	
posters	representing	propaganda	
with	original	citations	are	hanging	
for	the	unit	

how	the	change	in	author	and	
audience	impacted	the	rhetorical	
triangle.		How	did	this	change	impact	
the	text?	Students	are	required	to	
use	one	of	their	own	or	another	
student’s	quotes	to	which	they	
replied	to	support	their	argument	in	
a	compare/contrast	statement.	
		
To	culminate	understanding	of	
rhetoric	and	to	close	the	concept,	
students	watch	a	clip	from	a	
comedian	Lewis	Black’s	
interpretation	of	Duck	and	
Cover,	based	on	his	first-	hand	
experience	with	the	drills	in	
school,	in	class	the	third	day,	and	
they	make	a	Venn	diagram	
comparing	and	contrasting	the	
rhetorical	triangle.		A	citation	for	this	
comedic	performance	is	also	noted	
in	the	syllabus.	
		
Within	the	physical	classroom	
posters	representing	propaganda	
with	original	citations	are	hanging	
for	the	unit.		

	To	culminate	understanding	of	
rhetoric	and	to	close	the	concept,	
students	watch	a	clip	from	a	
comedian	Lewis	Black’s	
interpretation	of	Duck	and	
Cover,	based	on	his	first-	hand	
experience	with	the	drills	in	
school,	in	class	the	third	day,	and	
they	make	a	Venn	diagram	
comparing	and	contrasting	the	
rhetorical	triangle.	
		
Within	the	physical	classroom	
posters	representing	propaganda	
with	original	citations	are	hanging	
for	the	unit.		

references	the	students	to	view	is	
similar,	the	audience	and	author	are	
different,	which	changes	the	text	of	
the	clip.		Students	are,	again,	asked	
to	reflect	in	a	blog	on	how	the	
change	in	author	and	audience.	
		
To	culminate	understanding	of	
rhetoric	and	to	close	the	concept,	
students	watch	a	clip	from	a	
comedian	Lewis	Black’s	
interpretation	of	Duck	and	Cover,	
based	on	his	first-	hand	experience	
with	the	drills	in	school,	in	class	the	
third	day,	and	they	make	a	Venn	
diagram	comparing	and	contrasting	
the	rhetorical	triangle.	
		
Within	the	physical	classroom	
posters	representing	propaganda	are	
hanging	for	the	unit.		
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VI.A.4		
Standard:		The	curriculum	provides	opportunities	for	authentic	activities.	
Value	Judgment:		Learners	have	opportunities	for	authentic	research,	problem	solving,	and	collaborative	interactions.	

Exemplary	 Excellent	 Expected	 Emerging	
In	a	social	studies	class	the	
instructor	plans	for	students	to	
participate	in	adventure	learning	
(AL).		By	engaging	the	students	in	
experiential	and	inquiry	based	
learning,	the	teacher	is	able	to	
capture	the	attention	and	
motivate	students	to	learn	
through	the	use	of	technology	in	
the	classroom.		The	students	are	
able	to	interact	with	an	Arctic	
dogsledding	expedition	team	and	
scientists	as	they	learn	about	
climate	change	and	the	
geography	and	culture	of	the	
Arctic.		Throughout	the	AL	
activities	the	instructor	
supplements	instruction	by	
having	student	maintain	their	
own	online	journals	assuming	the	
role	of	one	of	the	scientists.		He	
also	has	students	collaborate	to	
complete	a	problem-	based	
learning	(PBL)	activity	around	
issues	of	sustainability	in	Arctic	
culture.		Within	the	PBL	the	
instructor	provides	appropriately	
cited	primary	and	secondary	
sources	for	students	to	
review.		As	a	primary	source	

In	a	social	studies	class	the	
instructor	plans	for	students	to	
participate	in	adventure	learning	
(AL).		By	engaging	the	students	in	
experiential	and	inquiry	based	
learning,	the	teacher	is	able	to	
capture	the	attention	and	
motivate	students	to	learn	
through	the	use	of	technology	in	
the	classroom.		The	students	are	
able	to	interact	with	an	Arctic	
dogsledding	expedition	team	and	
scientists	as	they	learn	about	
climate	change	and	the	
geography	and	culture	of	the	
Arctic.		Throughout	the	AL	
activities	the	instructor	
supplements	instruction	by	
having	student	maintain	their	
own	online	journals	assuming	the	
role	of	one	of	the	scientists.		He	
also	has	students	collaborate	to	
complete	a	problem-	based	
learning	(PBL)	activity	around	
issues	of	sustainability	in	Arctic	
culture.		Within	the	PBL	the	
instructor	provides	appropriately	
cited	primary	and	secondary	
sources	for	students	to	
review.		As	a	primary	source	

In	a	social	studies	class	the	
instructor	teaches	about	climate	
change	and	the	geography	and	
culture	of	the	Arctic	by	showing	
them	a	documentary.		The	
instructor	then	provides	an	
article	on	Bering	climate	change	
and	an	article	titled,	Climate	
change	reconsidered.”		Students	
are	asked	to	use	literacy	skills	to	
analyze	the	contents	of	the	
articles	and	to	see	if	they	express	
supporting	or	opposing	views.		
http://www.beringclimate.noaa.gov/
essays_bond2.html	
http://heartland.org/policy-
documents/climate-change-
reconsidered	

• CCSS.ELA-Literacy.RH.6-
8.8 Distinguish among fact, 
opinion, and reasoned judgment 
in a text. 

• CCSS.ELA-Literacy.RH.6-8.9 Analyze 
the relationship between a 
primary and secondary source on 
the same topic	

In	a	social	studies	class	the	
instructor	teaches	about	climate	
change	and	the	geography	and	
culture	of	the	Arctic	by	showing	
them	a	documentary.		The	
instructor	then	provides	an	article	
on	Bering	climate	change.	
http://www.beringclimate.noaa.gov/
essays_bond2.html		
CCSS.ELA-Literacy.RH.6-
8.8 Distinguish among fact, 
opinion, and reasoned judgment 
in a text.		
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students	are	required	to	include	
documentation	from	the	
GoNorth	adventures,	so	the	
instructor	models	appropriate	
primary	citations.	To	further	
personalize	this	activity,	students	
are	asked	to	interview	members	
of	their	local	community,	such	as	
local	politicians,	parents,	and	
business	owners	to	determine	
whether	these	adults	share	the	
students’	conclusions	on	the	
issue	of	sustainability	selected	for	
study	in	the	PBL.		The	students	
may	then	write	a	position	paper	
to	be	published	in	the	local	paper	
or	online	publication.	
	http://chasingseals.com/gonorth/	
	
CCSS.ELA-Literacy.WHST.11-
12.1b Develop claim(s) and 
counterclaims fairly and 
thoroughly, supplying the most 
relevant data and evidence for 
each while pointing out the 
strengths and limitations of both 
claim(s) and counterclaims in a 
discipline-appropriate form that 
anticipates the audience’s 
knowledge level, concerns, 
values, and possible biases	

students	are	required	to	include	
documentation	from	the	
GoNorth	adventures,	so	the	
instructor	models	appropriate	
primary	citations.		
		
http://lt.umn.edu/projects/gonor
th	

• CCSS.ELA-Literacy.RH.6-
8.8	Distinguish among fact, 
opinion, and reasoned judgment 
in a text. 

• CCSS.ELA-Literacy.RH.6-8.9 Analyze 
the relationship between a 
primary and secondary source on 
the same topic	
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VI.A.5.	
Standard:	Hardware	and	software	requirements	for	any	resources	required	outside	of	class	are	specified	within	the	course	documentation.	
Value	Judgment:	Specific	technical	information	necessary	for	accessing	any	curriculum	materials	assigned	for	use	outside	of	class	is	clearly	stated	for	
learners,	parents	and/or	mentors	in	a	course	syllabus,	handbook,	or	other	documentation,	including	but	not	limited	to	hardware,	software,	plug	ins,	
browser	specifications	etc.		

Exemplary	 Excellent	 Expected	 Emerging	
For	the	digital	components	of	the	
instructor’s	class	priority	is	given	to	
provide	specific	technical	
information	necessary	for	accessing	
any	curriculum	materials	at	home	or	
away	from	school.	Information	is	
posted	on	the	classroom	website	
providing	instruction	for	uploading	
voice	boards	in	a	foreign	language	
course	and	are	also	discussed	in	
verbal	and	written	instructions	to	
students,	parents	and	other	
stakeholders	in	a	syllabus	and	parent	
orientation,	for	example,	in	addition	
to	electronic	resources.		Examples	of	
how	to	upload	the	voiceboards	are	
provided.		The	only	software	
required	for	a	foreign	language	
course,	for	example,	would	either	be	
provided	by	the	instructor	or	a	
program	that	has	free	plugins	that	
students	can	access	through	links	on	
the	school	website	or	within	a	digital	
course.		Data	security	is	guaranteed	
when	accessing	software	by	logging	
in	through	SSL	encryptions	and	is	
guaranteed	to	meet	or	exceed	
requirements	of	FERPA,	PII	and	
HIPPA.		Additionally,	the	instructor	
evaluates	and	selects	technology	
partners,	where	applicable,	who	do	

For	the	digital	components	of	the	
instructor’s	class	priority	is	given	to	
provide	specific	technical	
information	necessary	for	accessing	
any	curriculum	materials	at	home	or	
away	from	school.	Information	is	
posted	on	the	classroom	website	
providing	instruction	for	uploading	
voice	boards	in	a	foreign	language	
course	and	are	also	discussed	in	
verbal	and	written	instructions	to	
students,	parents	and	other	
stakeholders	in	a	syllabus	and	parent	
orientation,	for	example,	in	addition	
to	electronic	resources.		Examples	of	
how	to	upload	the	voiceboards	are	
provided.	The	only	software	
required	for	a	foreign	language	
course,	for	example,	would	either	be	
provided	by	the	instructor	or	a	
program	that	has	free	plugins	that	
students	can	access	through	links	on	
the	school	website	or	within	a	digital	
course.	 
		
Hardware	expectations	are	
communicated	to	students,	parents	
and	stakeholders	prior	to	course	
enrollment	in	writing	and	verbally	in	
documentation	such	as	a	school	or	
class	website,	registration	materials,	

For	the	digital	components	of	the	
instructor’s	class	priority	is	given	to	
provide	specific	technical	
information	necessary	for	accessing	
any	curriculum	materials	at	home	or	
away	from	school.	Information	is	
posted	on	the	classroom	website	
providing	instruction	for	uploading	
voice	boards	in	a	foreign	language	
course	and	are	also	discussed	in	
verbal	and	written	instructions	to	
students,	parents	and	other	
stakeholders	in	a	syllabus	and	parent	
orientation,	for	example,	in	addition	
to	electronic	resources.		The	only	
software	required	for	a	foreign	
language	course,	for	example,	would	
either	be	provided	by	the	instructor	
or	a	program	that	has	free	plugins	
that	students	can	access	through	
links	on	the	school	website	or	within	
a	digital	course.	 
		
Hardware	expectations	are	
communicated	to	students,	parents	
and	stakeholders	prior	to	course	
enrollment	in	writing	and	verbally	in	
documentation	such	as	a	school	or	
class	website,	registration	materials,	
syllabus	or	orientation	

For	the	digital	components	of	the	
instructor’s	class	priority	is	given	to	
provide	specific	technical	
information	necessary	for	accessing	
any	curriculum	materials	at	home	or	
away	from	school.	Information	is	
posted	on	the	classroom	website	
providing	instruction	for	uploading	
voice	boards	in	a	foreign	language	
course. 
		
Hardware	expectations	are	
communicated	to	students,	parents	
and	stakeholders	prior	to	course	
enrollment	in	writing	and	verbally	in	
documentation	such	as	a	school	or	
class	website.			



Oliver’s Blended Framework for Instruction ©2014 

87	
 

not	sell	or	use	student	data	for	gain. 
		
Hardware	expectations	are	
communicated	to	students,	parents	
and	stakeholders	prior	to	course	
enrollment	in	writing	and	verbally	in	
documentation	such	as	a	school	or	
class	website,	registration	materials,	
syllabus	or	orientation.	Step-by-step	
instructions	are	provided	for	
installing	hardware	at	home,	and	a	
help	desk	is	available	for	any	
technical	
questions.		Accommodations	are	
made	for	students	in	need	of	
financial	assistance.	A	student	in	
need	may	not	have	resources	to	buy	
a	secure	sign	in	device	for	online	
exams	or	high	quality	microphone	
for	voice	recordings.		In	this	
situation,	a	foreign	language	
instructor	would	provide	alternative	
options	or	equipment.		

syllabus	or	orientation.		Step-by-step	
instructions	are	provided	for	
installing	hardware	at	
home.		Accommodations	are	made	
for	students	in	need	of	financial	
assistance.	A	student	in	need	may	
not	have	resources	to	buy	a	secure	
sign	in	device	for	online	exams	or	
high	quality	microphone	for	voice	
recordings.		In	this	situation,	a	
foreign	language	instructor	would	
provide	alternative	options	or	
equipment.		
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VI.A.6.	
Standard:		Tools	or	other	resources	required	for	viewing	course	content	are	provided	along	with	instructions	for	how	to	use	and	install	them.	
Value	Judgment:		Any	software	or	other	resources	required	for	interacting	with	the	curriculum	are	identified	clearly	and	consistently,	and	they	are	
accompanied	by	explicitly	stated	instructions	for	how	to	install	and	use	them.		Links	for	required	downloads	are	provided	in	a	manner	that	is	easy	for	
learners	and	parents	and/or	mentors	to	locate	and	install.		

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	demonstrates	to	the	
class	how	to	access	tools	or	other	
online	resources	both	at	school	and	
at	home	and	provides	time	in	class	
for	students	to	practice	accessing	
the	links.	Written	instructions	for	
accessing	or	downloading	the	
resources	are	posted	on	the	class	
website.	Links	for	required	
downloads	are	provided	in	a	manner	
that	is	easy	for	learners	and	parents	
and/or	mentors	to	locate	and	install.	
The	instructor	has	a	list	of	the	type	
of	device	available	to	each	student	
and	has	included	instructions	for	
each	type	on	the	class	website.	
Before	assigning	use	of	new	
resources		the	instructor	reviews	
how	to	access	the	resource	from	
home	and	addresses	any	new	issues.		
The	instructor	may	schedule	an	
online	help	session	to	help	parents	
and	students	with	installation/access	
problems	the	week	before	the	
assignment	begins.	The	instructor	
provides	alternative	activities	for	
students	who	do	not	have	online	
access	outside	of	class.	
For	example,		algebra	students	are	
provided	a	worksheet	on	whale	
weights	

The	instructor	demonstrates	to	the	
class	how	to	access	tools	or	other	
online	resources	both	at	school	and	
at	home	and	provides	time	in	class	
for	students	to	practice	accessing	
the	links.	Written	instructions	for	
accessing	or	downloading	the	
resources	are	posted	on	the	class	
website.	Links	for	required	
downloads	are	provided	in	a	manner	
that	is	easy	for	learners	and	parents	
and/or	mentors	to	locate	and	install.	
The	instructor	has	a	list	of	the	type	
of	device	available	to	each	student	
and	has	included	instructions	for	
each	type	on	the	class	website.	
Before	assigning	use	of	new	
resources		the	instructor	reviews	
how	to	access	the	resource	from	
home	and	addresses	any	new	issues.			
The	instructor	provides	alternative	
activities	for	students	who	do	not	
have	online	access	outside	of	class.	
For	example,		algebra	students	are	
provided	a	worksheet	on	whale	
weights	
(http://illuminations.nctm.org/Lesso
n.aspx?id=761)	
	and	work	together	in	the	computer	
lab	to	create	a	function	that	
represents	the	relationship	between	

The	instructor	demonstrates	to	the	
class	how	to	access	tools	or	other	
online	resources	both	at	school	and	
at	home.	Written	instructions	for	
accessing	or	downloading	the	
resources	are	posted	on	the	class	
website.	Links	for	required	
downloads	are	provided	in	a	manner	
that	is	easy	for	learners	and	parents	
and/or	mentors	to	locate	and	install.	
The	instructor	provides	alternative	
activities	for	students	who	do	not	
have	online	access	outside	of	class.	
For	example,		algebra	students	are	
provided	a	worksheet	on	whale	
weights	
(http://illuminations.nctm.org/Lesso
n.aspx?id=761)	
	and	work	together	in	the	computer	
lab	to	create	a	function	that	
represents	the	relationship	between	
whale	length	and	weight	using	the	
online	graphing	utility.	Students	are	
provided	with	links	to	sites	with	
whale	dimensions	
(http://www.coolantarctica.com/Ant
arctica%20fact%20file/wildlife/whal
es/whale_species.htm)	and	asked	to	
choose	two	whales	providing	the	
name	of	the	whale,	its	length	and	
whether	their	best-fit	line	from	the	

The	instructor	relies	on	software	and	
resources	that	are	already	installed	
on	school	computers	and	provides	
paper-based	practice	for	
assignments	outside	of	class.		
For	example,		algebra	students	are	
provided	a	worksheet	on	whale	
weights	
(http://illuminations.nctm.org/Lesso
n.aspx?id=761)	
	and	work	together	in	the	computer	
lab	to	create	a	function	that	
represents	the	relationship	between	
whale	length	and	weight	using	the	
online	graphing	utility.		Additional	
practice	in	writing	functions	from	
best-fit	lines	is	assigned.	
(http://illuminations.nctm.org/Activi
ty.aspx?id=4186).		
CCSS.MATH.CONTENT.8.F.B.4	
Construct	a	function	to	model	a	
linear	relationship	between	two	
quantities.		
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(http://illuminations.nctm.org/Lesso
n.aspx?id=761)	
	and	work	together	in	the	computer	
lab	to	create	a	function	that	
represents	the	relationship	between	
whale	length	and	weight	using	the	
online	graphing	utility.	Students	are	
provided	with	links	to	sites	with	
whale	dimensions	
(http://www.coolantarctica.com/Ant
arctica%20fact%20file/wildlife/whal
es/whale_species.htm)	and	asked	to	
choose	two	whales	providing	the	
name	of	the	whale,	its	length	and	
whether	their	best-fit	line	from	the	
earlier	exercise	correctly	predicts	the	
weight	of	their	chosen	whales.		
Students	are	asked	to	cite	their	
information	source	and	provide	a	
written	report	on	their	findings.		

whale	length	and	weight	using	the	
online	graphing	utility.	Students	are	
provided	with	links	to	sites	with	
whale	dimensions	
(http://www.coolantarctica.com/Ant
arctica%20fact%20file/wildlife/whal
es/whale_species.htm)	and	asked	to	
choose	two	whales	providing	the	
name	of	the	whale,	its	length	and	
whether	their	best-fit	line	from	the	
earlier	exercise	correctly	predicts	the	
weight	of	their	chosen	whales.		
Students	are	asked	to	cite	their	
information	source	and	provide	a	
written	report	on	their	findings.		

earlier	exercise	correctly	predicts	the	
weight	of	their	chosen	whales.		
Students	are	asked	to	cite	their	
information	source	and	provide	a	
written	report	on	their	findings.		
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VI.A.7.	
Standard:		Technologies	within	the	curriculum	design	are	used	to	provide	opportunities	for	assessing	mastery	through	formative	assessment.		
Value	Judgment:			Technologies	embedded	within	the	curriculum	design	or	management	system	such	as	SCORM	reporting	or	Tin	Can	API-type	
technologies	are	capitalized	upon	to	provide	data	for	assessing	mastery.	The	instructor	can	interpret	and	apply	the	resulting	information	to	assess	
learner	mastery	and	modify	the	curriculum	as	needed	for	each	individual	learner.	

Exemplary	 Excellent	 Expected	 Emerging	
Traditional	instruction	allows	
instructors	to	gather	formative	data	
to	assess	mastery	of	curriculum	
comprehension	through	facial	
expressions,	observation,	discussions	
and	Q&A.	Technology	affords	the	
instructor	real-time	data	to	enhance	
personalized	instruction	at	the	
individual	level	by	gathering	
formative	data.	For	example,	the	
instructor	can	use	free	mobile	
polling	apps	to	determine	mastery	
by	asking	students	to	respond	using	
their	mobile	phones,	laptops	or	
other	electronic	polling	devices.		The	
instructor	may	also	project	the	
results	of	the	poll	on	the	screen	so	
students	can	self-	assess,	and	he	or	
she	may	also	use	these	results	to	
guide	the	next	steps	in	instruction	as	
well	as	identify	any	students	who	
need	additional	individual	support	
toward	mastery. 
		
Digital	curriculum	includes	
dashboards	that	assess	student	
progress	using	apps	such	as	SCORM,	
which	measure	time	in	learning	
tasks,	completion,	pass/fail	and	
score	or	the	newer	generation,	Tin	
Can,	which	can	also	track	informal	

Traditional	instruction	allows	
instructors	to	gather	formative	data	
to	assess	mastery	of	curriculum	
comprehension	through	facial	
expressions,	observation,	discussions	
and	Q&A.	Technology	affords	the	
instructor	real-time	data	to	enhance	
personalized	instruction	at	the	
individual	level	by	gathering	
formative	data.	For	example,	the	
instructor	can	use	free	mobile	
polling	apps	to	determine	mastery	
by	asking	students	to	respond	using	
their	mobile	phones,	laptops	or	
other	electronic	polling	devices.		The	
instructor	may	also	project	the	
results	of	the	poll	on	the	screen	so	
students	can	self-	assess,	and	he	or	
she	may	also	use	these	results	to	
guide	the	next	steps	in	instruction	as	
well	as	identify	any	students	who	
need	additional	individual	support	
toward	mastery. 
		
Digital	curriculum	includes	
dashboards	that	assess	student	
progress	using	apps	such	as	SCORM,	
which	measure	time	in	learning	
tasks,	completion,	pass/fail	and	
score	or	the	newer	generation,	Tin	
Can,	which	can	also	track	informal	

Traditional	instruction	allows	
instructors	to	gather	formative	data	
to	assess	mastery	of	curriculum	
comprehension	through	facial	
expressions,	observation,	discussions	
and	Q&A.	Technology	affords	the	
instructor	real-time	data	to	enhance	
personalized	instruction	at	the	
individual	level	by	gathering	
formative	data.	For	example,	the	
instructor	can	use	free	mobile	
polling	apps	to	determine	mastery	
by	asking	students	to	respond	using	
their	mobile	phones,	laptops	or	
other	electronic	polling	devices.		The	
instructor	may	also	project	the	
results	of	the	poll	on	the	screen	so	
students	can	self-	assess,	and	he	or	
she	may	also	use	these	results	to	
guide	the	next	steps	in	instruction	as	
well	as	identify	any	students	who	
need	additional	individual	support	
toward	mastery. 
		
Digital	curriculum	includes	
dashboards	that	assess	student	
progress	using	apps	such	as	SCORM,	
which	measure	time	in	learning	
tasks,	completion,	pass/fail	and	
score	or	the	newer	generation,	Tin	
Can,	which	can	also	track	informal	

Traditional	instruction	allows	
instructors	to	gather	formative	data	
to	assess	mastery	of	curriculum	
comprehension	through	facial	
expressions,	observation,	discussions	
and	Q&A.	Technology	affords	the	
instructor	real-time	data	to	enhance	
personalized	instruction	at	the	
individual	level	by	gathering	
formative	data.	For	example,	the	
instructor	can	use	free	mobile	polling	
apps	to	determine	mastery	by	asking	
students	to	respond	using	their	
mobile	phones,	laptops	or	other	
electronic	polling	devices.		The	
instructor	may	also	project	the	
results	of	the	poll	on	the	screen	so	
students	can	self-	assess,	and	he	or	
she	may	also	use	these	results	to	
guide	the	next	steps	in	instruction	as	
well	as	identify	any	students	who	
need	additional	individual	support	
toward	mastery.	
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learning	such	as	social	behavioral	
data.	Instructors	should	take	
advantage	of	these	dashboards,	
either	in	an	LMS,	or	in	a	separate	
report	to	measure	individual	
learning	of	students	in	order	to	
personalize	learning.		Taking	
advantage	of	digital	learning	and	
personalized	instruction	allows	the	
instructor	to	become	a	facilitator	
and	the	student	truly	drives	his	or	
her	own	instruction.		The	instructor	
interprets	and	applies	data	to	
redirect	and	better	instruct	
individual	students.	
Social	behavioral	data	allows	
instructors	to	measure	engagement	
and	overall	data	points	besides	time	
to	complete	tasks,	completion	and	
score.	For	example,	the	instructor	
can	measure	student	growth	and	
compare	it	with	interest.		A	variety	
of	data	points	can	be	compared	
when	teachers	co-plan	to	meet	the	
needs	of	diverse	learners.		

learning	such	as	social	behavioral	
data.	Instructors	should	take	
advantage	of	these	dashboards,	
either	in	an	LMS,	or	in	a	separate	
report	to	measure	individual	
learning	of	students	in	order	to	
personalize	learning.		Taking	
advantage	of	digital	learning	and	
personalized	instruction	allows	the	
instructor	to	become	a	facilitator	
and	the	student	truly	drives	his	or	
her	own	instruction.		The	instructor	
interprets	and	applies	data	to	
redirect	and	better	instruct	
individual	students.	
Social	behavioral	data	allows	
instructors	to	measure	engagement	
and	overall	data	points	besides	time	
to	complete	tasks,	completion	and	
score.	For	example,	the	instructor	
can	measure	student	growth	and	
compare	it	with	interest.		

learning	such	as	social	behavioral	
data.	Instructors	should	take	
advantage	of	these	dashboards,	
either	in	an	LMS,	or	in	a	separate	
report	to	measure	individual	
learning	of	students	in	order	to	
personalize	learning.		The	instructor	
interprets	and	applies	data	to	
redirect	and	better	instruct	
individual	students.		
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VI.A.8		
Standard:	Course	design	meets	universal	design	principles,	honors	ADA	and	504/508	compliance	and	W3C	accessibility	to	ensure	access	for	all	
learners.	
Value	Judgment:		Universal	design	strategies	have	been	taken	into	consideration	so	that	learners,	regardless	of	their	disability,	age,	reading	level,	
learning	style,	learning	preference,	race,	ethnicity,	or	other	characteristics,	can	make	use	of	the	online	resources.	

Exemplary	 Excellent	 Expected	 Emerging	
The	instructor	is	a	mentor	to	others	
in	Universal	Design	for	Learning	
when	possible.	
	
This	includes	ensuring	that	all	of	the	
content	meets	ADA	and	504/508	
compliance	and	W3C	accessibility	to	
ensure	access	for	all	learners.		This	
also	includes	using	universal	design	
learning	standards	such	as	providing	
meaningful	captions	for	images	that	
can	be	used	by	screen	readers	for	
visually	impaired	students,	ensuring	
that	the	colors	for	print	and	images	
do	not	impede	reading	and	that	the	
reading	level	is	age	ability	
appropriate	for	my	students	(This	is	
not	intended	to	be	an	exhaustive	list	
for	UDL).		

This	instructor	is	an	advocate	on	his	
or	her	faculty	for	universal	learning	
design	and	works	to	ensure	that	the	
needs	of	all	students	are	supported	
when	possible.	
	
This	includes	ensuring	that	all	of	the	
content	meets	ADA	and	504/508	
compliance	and	W3C	accessibility	to	
ensure	access	for	all	learners.		This	
also	includes	using	universal	design	
learning	standards	such	as	providing	
meaningful	captions	for	images	that	
can	be	used	by	screen	readers	for	
visually	impaired	students,	ensuring	
that	the	colors	for	print	and	images	
do	not	impede	reading	and	that	the	
reading	level	is	age	ability	
appropriate	for	my	students	(This	is	
not	intended	to	be	an	exhaustive	list	
for	UDL).		

This	instructor	has	recently	had	the	
chance	to	further	develop	
knowledge	of	universal	design	for	
learning	and	has	modified	
instruction	in	most	instances	to	
support	some	of	the	following	
strategies	when	possible.	
	
This	includes	ensuring	that	all	of	the	
content	meets	ADA	and	504/508	
compliance	and	W3C	accessibility	to	
ensure	access	for	all	learners.		This	
also	includes	using	universal	design	
learning	standards	such	as	providing	
meaningful	captions	for	images	that	
can	be	used	by	screen	readers	for	
visually	impaired	students,	ensuring	
that	the	colors	for	print	and	images	
do	not	impede	reading	and	that	the	
reading	level	is	age	ability	
appropriate	for	my	students	(This	is	
not	intended	to	be	an	exhaustive	list	
for	UDL).		

The	instructor	understands	the	need	
for	this	standard	but	has	not	yet	had	
the	opportunity	to	take	advantage	of	
professional	development	in	this	
area.	
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Contextual Examples (Rubric) for Blended Framework 
Each value judgment has a supporting set of contextual examples that reference interdisciplinary and Common Core secondary standards as well 
as ISTE and NET standards (with a supporting alignment document).  The contextual examples provide four levels of instruction: 

•         Level 1 – Emerging – The instructor at this level meets the standard at the most basic level. There is a need for improvement with 
additional support or professional development to prevent learners from lagging behind expected progress. 

•          Level 2 – Expected – The instructor at this level meets the standard in a manner that will maintain students at their current level of 
learning but will not tend to accelerate their progress. 

•         Level 3 – Excellent – The instructor at this level exhibits behaviors that exceed the standard and are likely to help learners accelerate 
beyond the expected rate of progress. 

•         Level 4 – Exemplary – The instructor at this level exhibits behaviors that will allow students who are behind to achieve beyond the 
expected level and students who are at level to accelerate well beyond the average.  This instructor’s work may be used as an 
example exceptional practice. 
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Wendy	Oliver	is	poised	to	become	one	of	the	nation’s	preeminent	voices	in	online	and	blended	learning,	as	her	Blended	&	Online	Learning	
Practice	Frameworks	are	unveiled	in	2014.	The	announcement	will	include	the	release	of	four	related	software	applications,	professional	
publications,	and	related	upcoming	professional	development	videos	and	supporting	materials.	

Subsequent	to	her	master’s	degree,	Dr.	Oliver	used	her	experience	in	change	leadership	to	manage	a	grant	funded,	data-driven	program	that	
generated	innovation	and	educational	change	in	her	school	district.	This	foundation	in	change	management	coupled	with	her	extensive	
knowledge	of	educational	technology	provided	the	opportunity	to	create	and	implement	a	district-wide	virtual	school.	The	success	of	this	
program	led	to	creating	and	leading	the	State	of	Tennessee’s	grant	funded	online	learning	program,	e4TN,	which	was	a	statewide	consortium	
that	included	over	100	school	districts.	Her	leadership	and	team’s	efforts	at	e4TN	were	recognized	nationally	with	seven	awards	by	the	United	
States	Distance	Learning	Association	(USDLA)	within	five	years.	

Dr.	Oliver	has	published	numerous	articles	highlighting	her	experiences.	Early	in	her	career	Dr.	Oliver	demonstrated	interest	in	data	analysis	and	
evaluation,	particularly	in	teacher	evaluation.	She	was	interviewed	by	20/20	and	published	in	Tennessee	Educational	Leadership	on	utilizing	a	
framework	for	evaluation	and	professional	growth,	as	a	first	year	teacher.	

The	natural	tie	of	online	learning	and	assessment	led	Dr.	Oliver	to	publish	work	on	teacher	effectiveness	in	the	online	environment,	such	as,	
Investigating	Whether	a	Value-Added	Teaching	Effectiveness	Model	Designed	for	Traditional	Classrooms	Can	Be	Used	to	Measure	Online	
Teaching	Quality,	and	her	experience	in	digital	leadership	provided	the	opportunity	to	publish	in	Lessons	learned	from	virtual	schools:	
Experiences	and	recommendations	from	the	field.	
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Dr.	Oliver’s	experience	in	digital	learning	and	her	expertise	in	assessment	and	evaluation	have	led	to	her	current	position	as	the	Vice	President	of	
Learning,	
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